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Standards Working Group Membership:

Standard 1: Mission and Purposes

Michael Baenen Chief of Staff, Office of the President, Chair

Joyce BarsamTrusteeEmerita

Ira Herman Professor of MoleculaPhysiology and Pharmacology, School of Medicine
MaryR.Jeka Senior Vice President, University Relations

Dawn Geronimo TerklaAssociate Provost olinstitutional Research Assessment & Evaluation

Standard 2: Planning and Evaluation

Marsha Semuels Executive Administrative Dean, School of Medicine, Chair

Sarah Booth Associate Director, Human Nutrition Research Center on Aging

Martha Pokras Executive Director of Planning & Administration, Office of the Executive Vice President

Scott Sahagian Executive Associate Dean, School of Engineering

Jessica SharknessAssistant Director, Office of Institutional Research and Evaluation

Chrigopher Simoneau SeniorDirector, Central Development Programs, Office of University Advancement

Lois Stanley Diredor of University Space Management and Planning, Office of the Vice President of Operations

Standard 3: Organization and Governance

Roger TobinProfessor and Chair of the Department of Physics and Astronomy, Arts & Sciences, Chair
Marcia Boumi| Assaiate Professor of Public Health and Community Medicine, School of Medicine
Tomas Garciag StudentA12, Former President of thelufts Community Uniorsenate

David M. Gute Associate Professor of Civil and Environmental Engineering, School of Engineering
Michelle Hinkle Administrative Director, Boards of Advisors

Bonnie Lipton Research Analyst, Office of Institutional Research and Evaluation

William R.O'Reilly Trustee, Tufts University Board of Trustees

Gary Roberts Assistant ProvostOffice of the Povost

Linda TickleDegnen Professor and Chair of Occupational Therapy, School of Arts & Sciences
Paul Tringale Secretary of the Corporation, Office of the Trustees

Standard 4: The Academic Program

Harry Bernheim Associate Professor of Biologgrts and Sciences, G&hair

Naomi RosenbergDean, Sackler School of Graduate Biomedical Sciences;Clmair

Lauren ConoscentiResearch Analyst, Office of Institutional Research and Evaluation

Lewis EdgersProfessor of Civil and Environmental Engineeriagd Associate Dean, School of Engineering
JamesGlaser, Dean of Academic Affairrofessor of Political ScienceéArts and Sciences

Robin Olinsky Assistant Director, Academic Resource Center, Arts, Sciences, and Engineering

Lynne Pepall Dean, Graduate 8hool of Arts and Sciences

Laura Rogers Lecturer of Education, Arts and Sciences

Tracy RuschSpecial Assistant to the Dean of Arts & Sciences, Arts and Sciences

Edward SaltzmanAssociate Professor and Chair of Nutrition Sciences, Friedman School of Noitr Science and Policy
Mary Jane ShultzProfessor of Chemistry, Arts and Sciences

Bernard Simonin Professor of Marketing and International Business, The Fletcher SchobLaw and Diplomacy




Standard 5: Faculty
Boris Hasselblatt Professor andChair of Mathematics, Arts and Sciences, &hair

Mary Y. LeeAssociate Provost, Office of the Provost, Cbair

Lauren ConoscentiResearch Analyst, Office of Institutional Research and Evaluation

Margery DaviesDirector Diversity Education & Developme Arts, Sciences, and Engineering
Jillian Dubman Secretary of the Faculty for Arts, Sciences, and Engineering, Office of the Provost
Laura Liscum Professor of Molecular Physiology and Pharmacology, School of Medicine
Andrew McClellanDean of Academiffairs, Professor of Art HistoryArts and Sciences

Chris Swan Associate Professor of Civil and Environmental Engineering, School of Engineering
Elizabeth Remick Associate Professor of Political Science, Arts and Sciences

Peter Uvin Academic Dean, Th€letcher Schoobf Law and Diplomacy

Patrick Webh Academic Dean, Friedman School of Nutrition Science and Policy

Robert White Associate Professor of Mechanical Engineering, School of Engineering

Standard 6: Students

Peter Uvin Academic Dean, Th€&letcher Schoobf Law and DiplomacyChair

John Barker Dean of Undergraduate and Graduate Students, Arts, Sciences, and Engineering
Yvette DaltorMcCoy Associate Director of Graduate Diversity Programs, Office of the Provost
Laura Doane Program Direabr of Advising and Scholarship, Office of the Dean of Undergraduate Education
David Garman Associate Professor of Economics, Arts and Sciences

Stacey Herman Associate Dean of Student Affairs, Friedman School of Nutrition Science and Policy
Robert Kasberg Associate Dean of Admissions and Student Affairs, School of Dental Medicine
Bruce Reitman Dean of Student Affairs, Arts, Sciences, and Engineering

Peeyush RohelaStudentGE13 Graduate Student Council

Samuel Ruth Assistant Director of Student Registtmn and Records, School of Dental Medicine
Jessica SharknessAssistant Director, Office of Institutional Research and Evaluation

Standard 7: Library and Other Information Resources

Jeff Kosokoff Director, Ginn Library and Information Technologihe Fletcher Schoobf Law and DiplomacyChair
Ralph Aarons Assistant Professor of Pediatrics, School of Medicine

Eric Albright Director, Hirsh Health Sciences Library, School of Medicine

Christina Butler Research Analyst, Office of Institution&esearch & Evaluation

Joeseph DeBold Professor of Psychology, Arts and Sciences

Paul Giguere Senior Director of Academic Initiatives, Friedman SchadINutrition Science and Policy

Jarice Mathews, Director of Information Technology, School of Medicine

Michael Reed Professor of Biology, Arts and Sciences

Anne Sauer Director and University Archivist, Digital Collections & Archives

Gina Siesing Director, Educational Technology and Balarly Technology Services, University Information Technology
Laura Waters, Associate Director for Teaching, Resez, and Information Resources, Tisch Library

Standard 8: Physical and Technological Resources

David Kahle Vice President Information Technology and Chief Information Officer:Gbair

Richard ReynoldsVice President for Operations, G@hair

Christina Butler Research Analyst, Office of Institutional Research and Evaluation

David Damassa Professor and Dean for Information Technology, School of Medicine

Yolanda King Director of Residence Life, Resideerd.ife Office

Chris RogersProfessor of Mechanical Engineering, School of Engineering

Steven Rowell Assistant Professor and Director of TVETS, Cummings School of Veterinary Medicine
Scott Sahagian Executive Associate Dean, School of Engineering

JeffreyZabel Professor of Economics, Arts and Sciences




Standard 9: Financial Resources
Sue Leverone Senior Director of Finance and Planning, Chair
Joseph P. McManusExecutive Associate Dean, Cummings School of Veterinary Medicine

Eric Miller Professorof Electrical and Computer Engineering, Associate Dean of Research, School of Engineering

Katia Miller, Research Analyst, Office of Institutional Research and Evaluation

Leah RosovskyExecutive Administrative Dean, Arts & Sciences

Gerard F. SheehanExective Associate DeanTheFletcher School of Law and Diplomacy
Jefirey Taliaferrg Associate Professor of Political Science, Arts & Sciences

Standard 10: Public Disclosure

Joseph AunerProfessor and Chair of Music, Arts and Sciences, Chair
SusanArdizzonj Director of Admissions, Arts, Sciences, and Engineering

Jean AyersDirector of the Office of Web Communications, University Relations
Geoffrey Bartlett, Director of Emergency Management, Public Safety

Anne Fishman Director of Communicatios, Ats and Sciences

Richard Lerner Professor of Child Development, Arts and Sciences

Katia Miller, Research Analyst, Office of Institutional Research and Evaluation
Kimberly Thurler Director of Public Relations, University Relations

Standard 11: Integrity

Carmen Lowe Dean of Academic Advising & Undergraduate Studies, Arts & Sciences and Engineering, Chair
Carol BaffiDugan Associate Dean of Undergraduate Education, Arts & Sciences

Jeffrey Berry Professor of Political Seince, Arts & Sciences

Mark CroninGolomhb Professor of Biomedical Erigeering, School of Engineering

Richard GlickmarSimon, Assistant Professor of Public Health & Community Medicine, SchoioMedicine

Brian H. Kavoogian Trustee, Tufts University

Bonnie Lipton Research Analst, Office of Institutional Research and Evaluation

Dickens Mathieu Senior Legal Counsel, Office d&fiversity Relations

Yvonne WakefordInstitute Administrator, Institute for Global Leadership
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Institutional Characteristics Form

Date: January 10, 2013

1. Corporate name of institutionTufts University
2. Date institution was chartered or authorizedt852
3. Date institution enrolled first students in degree program4:854
4. Date institution awarded first degrees1857
5. Type of control:
Public Private
] State X Independent, notfor-profit
] City [] Religious Group (Name of Church):
[] Other: (Specify) [] Proprietary

[] Other: (Specify)

6. By what agency is the institution legally authorized to provide a program of education beyond high school,
and what degrees is it authorized to grant?
General Court of Massachusetts
See item 7 below for degrees Tufts is authorized to grant

7. Level of postsecondary offering (check all that apply)

First professional degreeMD, DMD, DVM
Masterds and/ or work beyorl

] Less than one year of work
At least one but less than two years
professional degree
Diploma or certificate programs of
at least two but less than four years

[

] Wor k beyond the masterds |
(e.g., Specialist in Education)

[

X

but not at the doctoral level

A doctor of philosophy or
equivalent degree
Other doctoral programsOTD

Associate degree granting program
of at least two years
Four or five-year baccalaureate
degree granting program

] Other (Specify)

8. Type of undergraduate programs (check all that apply)

X X X XX

] Occupational training at the X Liberal arts and general
crafts/clerical level (certificate
or diploma)

O Occupational training at the technical  [X Teacher preparatory
or semiprofessional level
(degree)

] Twoyear programs designed for X Professional
full transfer to a baccalaureate
degree X Other: Bachelor of Fine Arts

Engineering
9. The calendar system at the institution is:
X Semester ] Quarter ] Trimester

] Other:

10. What constitutes the credit hour load for a fulime equivalent (FTE) studendach semester?

a) Undergraduate: 4 courses(16 credit hours)
b) Graduate: 3 courses(12 credit hours)

vii



C) Professional:

Dental; First Year 11 total courses for the academic year
Second year 14 total courses for the academic year
Medical: First year 17 total courses for the academic year
Second year 13 total courses for the academic year
Veterinary: First year 15 total courses for the academic year

Second year 24 total courses for the academic year

11. Student population:

a) Degreeseeking students:
Undergraduate Graduate Total
Fulkime student headcount 5166 4800 9966
Parttime student headcount | 38 477 515
FTE 5185 5038.5 10223.5
b) Number of students (headcount) in nowgredit, shortterm courses: 0

12. List allprograms accredited by a nationally recognized, specialized accrediting agency.

Program Agency Accredited | Last Next
Since Reviewed | Review
B.S. Chemical Engineering | Accreditation Board for Engineering and 1952 Fall 2011 AY1718
Technology ABE}
B.S. Civil Engineering ABET 1936 Fall 2011 AY1718
B.S. Computer Engineering | ABET 1982 Fall 2011 AY1718
B.S. Electrical Engineering | ABET 1936 Fall 2011 AY1718
B.S. Environmental ABET 1995 Fall 2011 AY1718
Engineering
B.S. Mechanical Engineering ABET 1936 Fall 2011 AY1718
B.S. Computer ABET0 Computing Accreditation Commission| 2004 Fall 2011 AY1718
Science/Engineering
M.A. and Ed.S. in School National Association of School Psychologists | 1992 Fall 2010 Fall 2017
Psychology (NASBH and the Massachusetts Department of
Elementary and Secondary Education
B.S. Early Childhood Massachusetts Department of Elementary 1994 Spring 2003 | Anticipated
Licensure and Secondary Educatioh in 2014
B.S. Elementary Education | Massachusetts Department of Elementary 2003 Spring 2003 | Anticipated
and Secondary Education in 2014
M.A.T. Art Education MassachusettsDepartment of Elementary 1994 Spring 2003 | Anticipated
(grades Prek8 and 5-12) and Secondary Education in 2014
M.A. in German with Teache| Massachusetts Department of Elementary 1994 Spring 2003 | Anticipated
Licensure and Secondary Education in 2014
M.A.T. Early Childhood Massachusetts Department of Elementary 1994 Spring 2003 | Anticipated
Education and Secondary Education in 2014
M.A.T. Elementary STEM Massachusetts Department of Elementary 2003 Spring 2003 | Anticipated
and Secondary Education in 2014
M.A.T. Middle anHigh Massachusetts Department of Elementary 1994 Spring 2003 | Anticipated
School and Secondary Education in 2014
BFA, MFA National Association of Schools of Art and 2004 October AY1314
(offered with the School of De s i (NASA®Commission on 2004

1 Prior to 1994, teacher education programs were "registered" by the Commonwealth. In 1994, the Ma$risetts Department of
Education initiated a program review process and approval for Teacher Education programs. That was the first time Tufts gedmi
programs for approval.
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http://www.abet.org/
http://www.nasponline.org/
http://www.doe.mass.edu/
http://www.doe.mass.edu/
http://nasad.arts-accredit.org/

the Museum of Fine Arts, Accreditation
Boston)
Professional Entry Level Accreditation Council for Occupational 1938 August AY1415
Master ds De gr| Therapy EducationACOT[of the American 2005
Occupational Therapy Occupational Therapy Association (AOTA)
M.A. Urban and Planning and Accreditation Board®AB 2004 2011 2018
Environmental Policy and
Planning
Dental Education Commission on Dental Accreditation of the 1945 2008 2015
American Dental AssociationJODA
Medical Education Liaison Committee on Medical Education 1942 2006 AY1314
(LCMB of the American Medical Association
(AMA and the Association of American
Medical CollegesAAMG
Master of Public Health Council on Education for Public Healf€CEPH | 1992 2009 2016
PhysicianAssistantProgram | Accreditation Review @mmission on 2012 Spring2012 | Anticipated
(Master of Medical Science) | Education for thePhysician AssistantARGPA in 2014
Doctor of Veterinary American Veterinary Medical Association 1983 March 2012 | AY1819
Medicine (AVMA

13. Offcampus Locations

List all instructional locations other than the main campus. For each site, indicate
whether the location offers fuldegree programs or 50% or more of one or more degree programs. Record
the fulltime equivalent enroliment(FTE) for the most recent year. Add more rows as needed.

Full degree 50%99% FTE
A. Instate Locations
Boston (School of Medicine, Sackler Schoo X 2426.5
of Graduate Biomedical Sciences,
Friedman School of Nutrition Science and
Policy, School of Dental Medicine)
Grafton(Cummings School of Veterinary X 404
Medicine)
B. Outof-state Locations
N/A

14. International Locations For each overseas instructional location, indicate the name of the program, the

location, and the headcount of students enrolled for the most recent year. An overseas instructional

|l ocation i

s defi

ned

institution matriculates students to whom it offers any portion of a degree program or offers-gite
instruction or instructional support for students enrolled in a predominantly or totallytine pr o g r Ban. 6
not include study abroad locations.

Name of program(s) Location Headcount
Ras al Khaimah- Master of Nutrition Science and| Ras Al Khaimah, UAE 17

Policy

Tufts in Taillores Taillores France 106

15. Degrees and certificates offered 50% or morelectronically For each degree or Title Rligible certificate,

indicat e

t he |

evel

Enter more rows as needed.

(certificate,
of credits that may be completed o#line, and the FTE of matriculated studentfor the most recent year.

associateoos,

Name of program Degree level % online FTE
Global Master of Arts ProgranMAR Master ds 52%: this is 67
an average
acrossthe
degr &ed

a s inshtationy othervtharr tkearais cammpus, at twihioh the o f  a

baccal

[


http://www.aota.org/Educate/Accredit.aspx
http://www.planningaccreditationboard.org/
http://www.ada.org/100.aspx
http://www.lcme.org/
http://www.ama-assn.org/
https://www.aamc.org/
http://www.ceph.org/
http://www.arc-pa.org/
https://www.avma.org/Pages/home.aspx

courses

Dent al Di st ance MastgMaster os >50%: all 11
core
curriculum is
done online
and about
50% of
didactics are
done online

16. Instruction offered through contractual relationshipsFor each contractual relationship through which
instruction is offered for a Title I\ligible degree or certificate,idicate the name of the contractor, the
location of instruction, the program name, and degree or certificate, and the number of credits that may be
completed through the contractual relationship. Enter more rows as needed.

Name of contractor Location Name of program Degree or certificate # of credits

N/A N/A N/A N/A N/A

17. List by name and title the chief administrative officers of the institution. (Use the table on the following
page)

18. Supply a table of organization for the institution. While therganization of any institution will depend on its
purpose, size and scope of operation, institutional organization usually includes four areas. Although every
institution may not have a major administrative division for these areas, the following outliney be
helpful in charting and describing the overall administrative organization:

a) Organization of academic affairs, showing a line of responsibility to president for each
department, school division, library, admissions office, and other units assignedthis area;

b) Organization of student affairs, including health services, student government, intercollegiate
activities, and other units assigned to this area;

c) Organization of finances and business management, including plant operations and

maintenance, na-academic personnel administration, IT, auxiliary enterprises, and other
units assigned to this area;

d) Organization of institutional advancement, including fund development, public relations,
alumni office and other units assigned to this area.
See Appendi B

19. Record briefly the central elements in the history of the institution

1852 Charter i ssued to Trustees of Tufts Coll ege, repr e
higher education. Tufts was the 163 institution of higher edu@tion chartered in the U.S.
1863 Hosea Ball ou 11 a g rst@regident. Gornsretane laid far she colledetbgilding dn 20

acres of land donated by Charles Tufts.

1854 Tufts College opened wh 7 students and 4 professors.

1857 First Commencemat, with 3 students graduating.

1861 Hosea Ballou Il died. Enroliment totale83; library had 6,000 volumes.
1862 Alonzo Ames Miner elected asn? President.

1865 Threeyear program in Civil Engineering introduced, adding emphasis on mathematics andineering to
a liberal arts curriculum. Charter restriction on gnting medical degrees removed.

1869 With a bequest from Mr. Packal, a Divinity School started.
1874 President Miner resigned.

1875 Elmer Hewitt Capen elected as'8President. Enrollmentotals 56, exclusive of the Divinity School.



1876 Ear ned Masterds degr eepe aorf fetriedly fiom tmwvo i dnaupma rotnment s .
degrees conferred;1886 61896, 40; 1896 61906, 80.

1883 Electrical Engineering program started. Master dflechanic Arts offered with similar requéments to

Masterds in Letters.
1884 Barnum Museum f@ Natural History constructed.
1893 The Medical School of Tufts College eped with a student body of 80.

1899 The Boston Dental College became Tufts College BanSchool and was given the right to confer a
Doctorate of Dental Medicine. The first mention of research was madéhwa plea for project funding.

1901 A new threestory medical/dental facility opened on the corner of Huntington Avenue aBdyant Street.
1903 Medical School had 384 students and 103 faculty (largest in New Englandh i the U.S.).

1905 President Capen died; Frederick William Hamilton served as Acting President. At it§ Bfniversary,
Tufts had 1,000 students and 175 instructional staff, and was 38" in size in the U.S.

1906 Frederick William Hamiltorbecame President.Continued concern wittadmissions numbers and quality.

1908 New library, named for Rev. Charles Eaton at request of Mrs. Carnegie, ready but unopened for tws yea
for lack of operating funds.

1909 The Graduate School of Astand Sciences was established.

1910 Charter change created separate Jackson College for Women, opened with 54 students from the College
of Letters, and 6 transfer, 2 special, and 23 new students. Sapate classes from men, exceptvith small
numbers or inadequate lab space. Women offered choice of Jaon College or Tufts degrees.

1912 President Hamilton resigned; Professor William L. Hooper (Engineering) named Acting President.
Coeducation resumed,tough Jackson Cadige continued as legal entity.

1913 Dean Harold Williams retired as head of Medical and Dental Schools. In 1917 separate deansewer
appointed for the first time.

1914 Hermon Cary Bumpus elected astbPresident.

1918 President Bumpus regigned; John Albert Cousens named Acting President, and President in 1920.
Enroliments were Jackson, 174; Engineering and Letters, 521; Medical, Dental, and-fed programs, 900.
The size and reputation of the healtfrelated programs made many outsidershink of Tufts ony as a
medical/dental college.

1923 Major bequest from Board Chairman Fletcher intended to found School of Law and Diplomacy. It took
four years to settle the estate, but five professorships in related liberal aseas were endowed immediately.

1927 Stratton Hall Dormitory for Women opened. About 51% of Liberal Arts students, 29% of Jackson and 62%
of Engineering lived off campus. No graduate, medical, or dental students lived on campus. Operating budget
exceeded$1,000,000.

1929 Tufts first accredited by the New England Associatiori 8chools and Colleges (NEASC).

1930 The New England Medical Center, linking Tufts Medical School, Boston Dispensary, and the Boston
Floating Hospital, was chartered by the Massachusetts General Courtl@81, a new building was constrated
for the Floating Hospital.

193181932 Gymnasium built, later named for President Cousens. The Fletcher School of Law and Diplomacy
was founded and administered by Tufts College and Harvard Unsi.

1933 The Fletcher $hool opened with 21 students. Degrees of MA and MA in Law and Diplomacy authorized;
PhD was added | ater. F | eited deveraldngjor Eotlegtions. Gi nn Li brary rec

1934 Discussions with Harvard over administrative difficulties resulted inaneweage ment gi ving Tufts
controlé of Fletchermattionbefr Har&wirtdh Unhe ecsopeg . 0

1937 President Cousens died; Dean George Biller named Acting President.
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1938 LeonardCarmichael elected President.

1940 Trustees adopted aformal statement of academic freedom and tenure proposed in 1938 by American
Association of University Professors (AAUP) angdation of American Colleges.

1945 In 1939640, 80% of the Hill students came from within 50 miles of Medford; by 1945 every stawas
represented. Affiliation established with School of the Museum of Fine Arts and Bostah@l of Occupational
Therapy.

1946 Previous enrollment of 2,369 with 307 veterans rises to 3,385 with 2,125 veterans. In 1947, 80%
of enrollees in Liberal As and Engineering were veterans.

1947 PhD programs reathorized in Arts and Sciences.

1948 Farnsworth Building added to New England Center Hospital, transforming diagnostic clinic to general
hospital for adults. Overcrowding in Eaton Library, as collien grew past 150,000 volumes.

195081952 At the conclusion of its first century, Tufts had an enroliment of 3,356, operating budget that
exceeded $5,000,000, and endowment of $11,000,000.

1953 President Carmichael resigned. Professor Ni¥s1gve Wessell name President.

1954 Posner Hall, the first dorm in Boston, opened. Funds from the Lincoln Filene Foundation establisthe
Civic Education Center.

1955 Name changed from Tufts College to Tufts University, retaining corporate identity of Trustees of Tufts
Cdlege. Undergraduate divisions were renamed colleges and graduate divisions, schools. The Dental School
officially became Tufts University Sciol of Dental Medicine (TUSDM).

1959 Boston School of Occupational Therapy merged with Tufts as a departmientollege of Special Studies.
1960 Formal adption of brown and blue colors used informally, but withouefinition of shade, since 1878.

1962 Tufts University Program for $7,550,000 successfully completed. Objectives included $1,875,000 for
faculty salaries; $905,000 for financial aid; $100,000 for improving campus grounds. The Wessell Library;
Dana Laboratory; Michael Laboratories; Lincoln Filene Center; Eaton Library conversion; Patten Auditorium;
and TWBSOT headquarterslso resulted.

196081965 The hey-day of graduate school expansion came in the 1960s. In the 7 years ending in 1964, the
number of annual applications rose from 219 to 759; actual graduate student registration went from 220 to
465 (including partt i me ) ; master ds pr &4 ana dostoral pragemsfrasefrom & tb 20t o
There were 121 PhD candidates enrolled in 1964, and in 1966 there were the equivalent of 404 ftithe
students of whom 260 were actually enrolled fulime. The maximum of 300 fulkime equivalents set by the
Trustees in 1959 was reached in 1964, and in 1965 the idea of setting numerical limon enrollment was
abandoned.

1961 Major revision of undergraduate curriculum. New England Medical Center became Tatew England
Medical Center (BNEMC), a taexempt wnincorporated alliance.

1962 Inauguration of oversas program with Tuftdn-Italy.

1963 EliotPearson School for Early Childhood Education merged with Tufts University as the-Béatson
Department of Child Study.

1964 Creation of the Experimental Collegwithin the Faculty of Arts and Sciences.

1965 The Boston Dispensary, Floating Hospital, and Pratt CléNew England Center Hospital merged to form
the New England Medical Center Hospitals, as the clinical unit of th6NIEMC. Phasing out of nedegree
programsin College of Special Studies.

1966 President Wessell resigned; Professor Leona@ Mead named Acting President.
1967 Burton Crody Hallowell elected President.

1968 Termination of Tuftdn-ltaly; introduction of Tuftan-London. Trustee action teninated Crane Theological
School in its 99" year.
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1973 Construction of Dental Health Sciences Tower and Proger Building for the New England Medical Center
Hospital to form an operating unit as the first block of aew health center.

1975 Barnum fire resuting in loss of Jumbo, Tuft§elephant mascot, donated by P.T. Barnumgn original
Trustee, in 1880s.

1976 President Hallowell resigned; Jean Mayer elected President.tition Institute inaugurated.

197781978 Agreement on crossegistration and afive-year music degree with NeviEngland Conservatory of
Music established

197881979 School of Veterinary Medicine accepted its first class. Gift of Priory at Talloires, France and
inception of special programs.

198081983 The Sackler School of GraduatBiomedical Sciences was created. The School of Nutrition was
created, absorbing the Nutrition Institute and Guduate Department of Nutrition.The Cabot Intercultural Center
in Medford and the Large Animal Hospital in Grafton opened. The Human Nutrition &&sh Center on Aging
(HNRCA) and the new Floating Hospital of the NEwgland Medical Center opened.

1985 The Mayer Campus Center opened. Successful completion of fpear $140,000,000+ Capital
Campaign. The Foster Hospital for Sath Animals opened in Gafton.

1986 The Arthur M. Sackler Center for Health @onunications opened in Boston.
1989 With the granting of 50 PhD degrees, Tufts becamegible for Research Category |I.

1990 Tuf t sd endowment reached $155, 600, 00 fGighesfTameunténa mpai gn
Tuftsd history. Th eentsrdniMedfocdevasacongpletdde c hnol ogy C

199181992 Presi dent Mayer announced his retirement ef fect
chancellor. The Olin Building for Language and Culture Studidgse Aidekman Center for the Arts, and South

Hall dormitory were édicated. The New Campaign for Tufts successfullprmpleted, raising $251 million.John

Di Bi aggi o betcPeesidentTuftsoé 11

1993 Chancellor Jean Mayer died. Russell F. Miller, Tufts wmsity historian and archivist, author offhe
History of Tufts:Light on the Hill, A History of Tufts College from 1862952 and Light on the Hill, Volume II, A
History of TuftsUniversity Since 1952 died.

199381994 TUSDM celebrated its 128 year. School of Medicine celebrated its 100 year. The Loew
Veterinary Medical Education buing in Grafton was dedicated.College of Engineering celebrated its
centennial. The HNCRCA was renamed in honor of Jean Mayer. Tufts was recognized as a Reddastitution
by the Carnegie Foundation.

1995 The School of Nutrition was renamed the School of Nutrition Science and Policy. Tufts was included
among the top 25 research universities in the countiyy U.S. News and World Report.

199681997 Dedicatonof Ti sch Li brary. Tufts moved up to 22 in
universities by U.S. News and World Repotudy abroad programs launched in Ghana and Chile. The
Department of Public Safety received the Jeanne Clery Award for exceleim campus security.

1998 Urban and Environmental Policy celebrated its 25/ear.

1999 The Gantcher Family Sports and Convocation Center opened on the Medford/Somerville campus. The
first candidates for the MA in Humanitarian Assistance, a joint degreéfered by The Fletcher School and the
School of NutritionScience and Policy, graduated.

2000 The Student Services Center in Dowling Hall opened to Arts, Sciences & Engineering students (and some
services to Nutrition and Fletcher students). The Fletch& c h o o | |l aunched the Gl obal
(GMAPfia combined residency and online graduate program. The College of Engineerincpbee the School of
Engineering.

2000 Presi dent John DiBiaggio resigned.tplesident.tence S. Bacow

2002 After 21 years, Sol Gittleman stepped down as Provost. Jamshed Bharucha became Tufts' new provost
and senior vice president. The School of Medicineds Gr
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from the Council on Education for PulgliiHealth. The Jaharis Family Center for Biomedical and Nutrition
Sciences was dedicated. Th&ufts TomorrowCampaign swcessfully raised $600 million.

2004 The Cummings Foundation committed to investing $50 million in the veterinary school over 15 yeard an

it was renamed Cummings School of Veterinary Medicine at Tufts University (TCSVM) in 2005. The Peace Corps
ranked Tufts in the top 5 of the Top Producing Small Colleges and Universities. Tufts entered into a historic
partnership with Medford and Someni#, that included providing financial support to the cities, working
together on economic development projects, guaranteeing student financial assistance, and continuing many
existing collaborations. Bello Field, a new synthetic turf field located opposite Cous&hgn, was completed.

The Tower Café opened in thBranetz Tower of Tisch Library.

2005 Tufts launched OpenCourseWare. Nearly 50 Tulane University students, displaced by Hurricane Katrina,

spent the fall semester at Tufts. Pierre and Pam Omidyar, both gratles of Tufts, invested $100 million in
international mi crofinance initiatives, the | argest S i
allocation of capital to microfinance by an individual or family, through a unique partnership witHft3uThe

Omidyars also committed a $25 million challenge grant to expand the undergraduate scholarship numbers.

TCSVM was awarded a $15 million grant from the National Institutes of Health to build a stak¢he-art,

regional biosafety laboratory.

2006 Tufts endowment grew from $657 million to $1.2 billion. Jonathan Tisch made a landmark $40 million

gift to name the Jonathan M. Tisch College of Citizenship and Public Service. Delta Dental of Massachusetts

awarded $5 million and Nobel Biocare AB, of Swedeawarded $4 million to TUSDM. Tufts held its 180
commencement . Sophia Gordon Hall, the Medford/ Somer vi
opened. A137 s pace student parking garage opened. TCSVMOs sn
addition was buit at the Large Animal Hospital.

2007St eve Tisch (A71) made a commitment of $10 million t
fitness facilities expansion and renovation. Steven Jaharis, M.D. (M87) and his father, Michael Jahanede a

commitment of $15 million from the Jaharis Family Foundation for new facilities at the School of Medicine. The

Perry and Mary Granoff Music Center opened.

2008 The Fletcher School celebrated its ™anniversary. The Leonard Carmichael Societyqs), the largest

studentrun organization on campus, celebrated its 30 anniversary. The Tufts Asian American Center 25

anniversary was celebrated. Tufts announced the establishment of a Loan Repayment Assistance Program to

help its graduates working n public service pay a portion of their annual educational loan bills, the first
universitywide program of its kind in the U.S. The philanthropy of the late Frank C. Doble, Class of 1911,

resulted in a gift of $136 million. INEMC was renamed Tufts Medit&enter and with Tufts University won a

prestigious $20 million federal grant to streamline the process of turning laboratory research discoveries into

real world treatments for patient s. Tufts became t he
Massachusetts Technology Collaborative to join "Clean Energy Ch@oeCampus.” A skigreaking ceremony

was held to celebrate t hdO-swsg totvar. dhe Indialxsghachopenedra Clmital TUS DM
Skills and Simulation Center. TCSVM's Agn¥aris Campus Center was dedicated and construction of its New

England Regional Biosafety Laboratory completed. TCSVM opened a new dadmy clinic in Woodstock, CT.

2009 The Tufts University Police Department earned accreditation for the second time nfrothe

Massachusetts Police Accreditation Commission, making it one of just 28 police agencies out of 400 across

the state to achieve this status. Tufts Medical Center won approval as a major adult trauma center from the

American College of Surgeons and thdassachusetts Department of Public Health, a designation that will help

improve service to the local community, raise the standard of care throughout the hospital, enhance student

and resident training, and generate more referrals. The Corporation for Magl and Community Service

named Tufts to the Presidentds Higher Education Commur
federal designation a college can achieve for its commitment to civic engagement. TCSVM received a $185

million USAID grat, with other institutions, to study pandemics. Tufts works with the University of Minnesota

and others on the RESPOND portion of the grant, which involves outbrealtrees and developing responses.

2010 PresidentLawrence S. Bacovand Provost and Senior Vice President Jamshed Bharucianounced that
they would resign in summer 2011. Trustee EmerituEdward H. Mrrin, A50, and his wife committed $30
million to establish the MerrinBacow FellowsScholarship Fund to support financial aiénd honor President
Bacow A new doctoral program in water diplomacy received $4.2 million from the National Science
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Foundation's Integrative Graduate Education and Research Traineeship (IGERT) grant program. The Tufts
student radio stationcelebrated itscentennial.

2011 The Board of Trustees appointed Anthony P. Monaco, the gice-chancellor for planning and resources
at the University of Oxford and the neuroscientist who identified the first gene specifically involved in human
speech and language, asad' f t sh@resident.

2012 Davi d R. Har r i sosttaedSanimeVicd Rrdsidestd Pr o
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Function or Office

Chair Board of Trustees

James A. Stern

Exact Title

Chair

Year of
Appointment

President/CEO

Anthony PMonaco

President

Executive Vice President

Chief Academic Officer

Chief Information Officer

Chief Financial Officer

Operations

Chief of Staff

Secretary

Planning

Grants/Research

Development

Public Relations

Alumni Association

Human Resources

Institutional Research

Deans of Schools
School of Arts and
Sciences

Patricia L. Campbell Executive Vice President 2007

David R. Harris Provost and Senior Vice President 2012

David J. Kahle Vice President for InformatiorTechnology & 2009
Chief Information Officer

Thomas S. McGurty Vice President for Finance and Treasurer 1994

Linda Snyder Vice President of Operations 2012

Michael Baenen Chief of Staff and AssistanSecretary of the 2007
Corporation

Paul Tringale Secretary of the Corporation 2009

Martha Pokras Executive Director of Planning and 2008
Administration

Lois Stanley Director of University Space Management and | 2011
Planning

LouAnnWestall Associate Provost for Academic Planning 2012

Diane Souvaine Vice Provost 2012

Eric C. Johnson Vice President for University Advancement 2012

Mary R. Jeka Senior Vice President for University Relations | 2003

Timothy Brooks Executive Director of Alumni Relations 1999

Kathleen Cronin Vice President of Human Resources 1991

Dawn Geronimo Terkla | Associate Provost of Institutional Research, 2007

Joanne BergeiSweeney

Assessment, and Evaluation

Dean

Graduate School of Artd Lynne Pepall Dean 2006
and Sciences

School of Engineering Linda Abriola Dean 2003

Cummings School off Deborah Kochevar Dean 2006
VeterinaryMedicine

The Fletcher School of Lav] Stephen Bosworth Dean 2001
and Diplomacy

Friedman School of| Robin Kanarek Interim Dean 2011
Nutrition Science and
Policy

School of Dental Medicine] Huw Thomas Dean 2011

School of Medicine| Harris Berman Dean 2009

Sackler School off Naomi Rosenberg Dean 2004
Graduate Biomedical
Sciences

Tisch Collegeof | Nancy Wilson Interim Dean 2011
Citizenship & Public
Service

Academic Affairs

A&S | James Glaser Dean of Academic Affairs 2010

Nancy Bauer Dean of Academic Affairs 2012

GSAS| Lynne Pepall Dean 2006

SOE| Elena Naumova Associate Dean for Research 2012

Sameer Sonkusale Associate Dean for Graduate Education 2012

Chris Swan Associate Dean for Undergraduate Curriculum | 2012

Development

TCSVM| Angie Warner Associate Dean for Academic Affairs 2003

Fletcher | Peter Uvin Academic Dean 2007

Friedman | Patrick Webb Dean for Academic Affairs 2005
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Clinical Affairs

TUSDM| Nadeem Karimbux Associate Dean for Academic Affairs 2012
TUSM| Scott Epstein Dean of EducationalAffairs 2006
Sackler | Kathryn Lange Associate Dean 2002
Student Affairs

AS&E| John Barker Dean of Undergraduate and Graduate Students | 2012
Bruce Reitman Dean of Student Affairs 2000
Paul Stanton Dean of Student Services 2004
Carmen Lowe Dean of Academic Advisingnd Undergraduate 2012

Study
Marisel Perez Associate Dean of Students 2001
Sheila Bayne Associate Dean for Programs Abroad 1989
Laura Doane Associate Dean for Orientation and Transition 2012
A&S | Carol BaffiDugan AssociateDean of Undergraduate Education 2006
Jeanne Dillon Associate Dean of Undergraduate Education 1979
Karen Gould Associate Dean of Undergraduate Education 2007
Jean Hebert Associate Dean of Undergraduate Education 2005
Robert Mack Associate Dean ofJndergraduate Education 2012
SOE| Kim Knox Associate Dean 1994
GSAS| Sinaia Nathanson Associate Dean 2012
TCSVM| Barbara Berman Assistant Dean for Student Affairs 1984
Fletcher | Gerard F. Sheehan Executive Associate Dean 1999
Friedman | Stacey Herman Associate Dean for Student Affairs 2010
TUSDM| Robert Kasberg Associate Dean of Admission& Student Affairs | 2012
TUSM| Amy Kuhlik Dean of Student Affairs 2000
Janet Kerle Associate Dean of Students 1998
Sackler | Kathryn Lange Associate Dean 2002

AdministrativeDeans

TCSVM| Vacant Associate Dean of Clinical Affairs
TUSDM| James Hanley Associate Dean for Clinical Affairs 2005
TUSM| Henry Klapholz Deanfor Clinical Affairs 2011

Chief Student Servics Officer

A&Sand GSAS| Vacant Executive Administrative Dean
Marc Miller Assistant Dean for Administration and Finance | 2011
SOE| Scott Sahagian Executive Associate Dean 2005
TCSVM| Joseph McManus Executive Associate Dean 2008
Fletcher | Gerard F. Sheehan Executive Associate Dean 1999
Friedman | TereseDaly SeniorDirector of Administration and Finance 2007
TUSDM| Mark Gonthier Executive Associate Dean 2011
TUSM& Sackler | Marsha Semuels Executive Administrative Dean 2005
Kenneth Goldsmith Assistant Dean for Administration and Planning | 2009
Tisch College| Bettina Stevens Administrative Dean 2012

AS&E | John Barker Dean of Undergraduate and Graduate Students | 2012
TCSVM| Barbara Berman Assistant Dean of Student Affairs 1984
Fletcher | Gerard F. Sheehan Executive Associate Dean 1999
Friedman | Stacey Herman Associate Dean of Student Affairs 2010
TUSDM| Robert Kasberg Associate Dean of Admissions and Student 2012
Affairs

TUSM| Amy Kuhlik Dean of Student Affairs 2000
Sackler | Kathryn Lange Associate Dean 2002

Assessment Committee

Dawn Geronimorlerkla | Associate Provost of Institutional Research, 2007
Assessment, and Evaluation
A&S | Harry Bernheim Chair of Learning Outcome Assessment 1979
Committee; Associate Professor of Biology
GSAS| Lynne Pepall Dean of GSAS, Policy & Programs Committee | 2006
Chair
SOE| Wayne Chdyk Chair of Educational Objectives and Outcomes | 1980
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TCSVM| Cynthia Leveille Chair of Outcomes Assessment Committee; 2012
Webster Professor
Fletcher | Peter Uvin Academic Dean 2007
Friedman | Patrick Webb Dean forAcademic Affairs 2005
TUSDM| Michael Kahn Chair of Outcomes Assessment Committee; 2005
Professor and Chair of Oral Pathology

TUSM| YungChi Sung Director of Evaluation and Assessment 2008
Sackler | Elizabeth Storrs Registrar 2012

Continuing Education

Charlotte Keys Director of University Library Systems 2001

Anne Sauer Director of Digital Collections and Archives 2004

Laura Wood Director, Tisch Library 2011

Jeff Kosokoff Director of Library Services and Information 2008
Technology, Ginn Library

Eric Albright Director, Hirsh Health Sciences Library 2002

Betsy Like Library Manager, Webster Veterinary Library 2012

TCSVM| Susan Brogan Director of Continuing Education 2010
TUSDM| Michelle Stone Director of Continuing Education 2010
TUSM| Rosalie Phillips Director of Continuing Education 2005

Registrar

AS&E| Lee Coffin Dean of Undergraduate Admissions and 2003
Enrollment Management

GSAS| Lynne Pepall Dean 2006

SOKsP | Sameer Sonkusale Associate Deanof Graduate Education 2012

TCSVM| Rebecca Russo Director of Admissions 1986

Fletcher | Laurie Hurley Director of Admissionsnd Financial Aid 1999

Friedman | Stacey Herman Associate Dean of Student Affairs 2010

TUSDM| Robert Kasberg Associate Dean of Admissions and Student 2012

Affairs
TUSM| David Neumeyer Dean of Admissions 2006
Sackler | Kellie Melchin Associate Director of Admissions 2007

Financial Aid

AS&E| JoAnn Jack Registrar for AS&E and Student Services Desk | 2005
Manager

TCSVM| Sandra Gatley Assistant Registrar 2000
Fletcher | Nora MoserMcMillan Registar 1994
Friedman | Matthew Hast Registrar 2000
TUSDM| Lee Gant Registrar 2011
TUSM| Carol Duffey Registrar 2002
PHPD| Janice Gilkes Registrar 2011
Sackler | Elizabeth Storrs Registrar 2011

AS&E| PatriciaReilly Director, Financial Aid & CéManager Student 2009
Financial Services

Fletcher | Laurie Hurley Director of Admissionsand Financial Aid 1999

TCSVM| Charlotte Hydrick Associate Director of Financial Aid 1990

TUSDM| SandraPearson Director of Financial Aid 1987

TUSM| Tara Olsen Director of Financial Aid 2002

Vacant Associate Provost for Administration and Financ

Mary Y. Lee Associate Provost 2006

Gary Roberts Assistant Provost 2010
TUSM| Joyce A. Sackey Dean of Multicultural Affairs and Global Health | 2009
TUSM| Maria Blanco Associate Dean of Faculty Development 2012
TUSM| Kathleen Lowney Assistant Dean of Faculty Affairs 2008
TUSM| Baltej Maini Dean for International Affairs 2012
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Table of CIHE Actions, Items of Special Attention,@oncerns

Date of Detailed actions, items of special attention, or concerns CitedCIHE | SelfStudy
CIHE letter Standard® | page
04/24/08 Give emphasis t o t hechiévingtheisttategici | 2.2 3,4,5,6,
planning goals of both the instittion and theindividual schools. 2.3 7, 16, 29,
2.4 32, 40, 41,
2.8 70, 76, 77,
85
04/24/ 08 |Gi ve emphasis to t helarifyimyghe iole antd i | 5.21 xxi, 2, 3, 4,
status of research, including progress in enhancing outside funding| 5.22 6,7, 12,
and institutional support for faculty research. 5.24 15, 17, 20,
23, 26,
36-48, 71,
72,82, 84,
87, 88, 89,
95
04/24/ 08 |Gi ve emphasi s t o t heeasuring studéntut i| 4.48 19-33,
achievement and success in graduate and professionptograms in | 4.49 5559,
addition to what is being done for undergraduate programs; and 4.52 63-66
using such data to effect programmatic change and improvement. | 4.55
11/2/10 Update the Commission on the ulNA 17,51

the program in Ras Al Khaimah (RAK), with particular emphasis on
ensuring its financial stability.

2 Standards cited are the revise@011 Standards for Accreditationmost comparable tostandardscited in the 2008 CIHE letter.
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Introduction

Preparations for the 2013 Comprehensive Evaluation began in 2008 shortly after the university received the
Commission on Institutions of Higher Education letter outlining three areas in which the evaluation should
place emphasis:

1. Achieving the strategic fanning goals of both the institution and the individual schools;

2. Clarifying the role and status of research, including progress in enhancing outside funding and
institutional support for faculty research;

3. Measuring student achievement and success igraduate and professional programs in addition to
what is being done for undergraduate programs; and using such data to effect programmatic change
and improvement.

- Letter to President Bacow, April 242008

Throughout the sekstudy, evidence of this workis documented. Early in 2011,President Larry Bacow

appointed Dawn Geronimo Terkla, Associate Provost of Institutional Research, Assessment, and Evaluation

and Accreditation Liaison Officer, as the Steering Committee Chair and the working groups and stgeri

committee members were idenfied in consultation withthe P ovost 6 s Executive Committee
ensure broad representation from across thaniversity.

In all, deven wniversitywide working groupswere formed to addresseach accreditationstandard. Nearly100
faculty, staff, administrators, students, trustees, and alumniwere involved in these groupsgathering
information, sharing their personal knowledge and experience, and providing analyses of the effectiveness of
the university. Workig group members directly solicited information and data from approximately 200
members of the Tufts communityln addition to the working group chairs who formed the core of the Steering
Committee, the committee is comprised ofhe executive vice presidety provost, and other schoebased
leaders, ensuring a committee that provided an institutional perspective, as well as schbabked expertise.

The Office of Institutional Research and Evaluatiéns A s s o ¢ i and eeprd3éntateves tfranr each of the
schoolsbegan work on the Data First Forms in 2010

A kickoff event for the selfstudy process was held in September 2011 and working groups began meeting

shortly thereafter. As working groups completed their worktandard narratives were submitted to the Steering

Committee for their review. Theydiscussed the narratives, as well as reviewed each tontext with other

standards. Throughout spring and summer 2012, the narrativdraft, Data First forms,and E and S fems were

continuously updated. In July 2012, feedback orhe draft was requested fromthe deans at all of the schools

and in September 2012, the narrative wasshared withthe larger Tufts community for feedback. In fall 2012,

final data was collected for the Data First forms and
November 2012 meeting.
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Institutional Overview

As a small Very High Research Activity University (RU/VH), Tufts University has joined the ranks of a distinct
group of private universities that have a college imbedded in the central core, surrounded by highly distinctive
professional schools n a broad range of disciplines. In an intimate atmosphere, programs in the arts,
humanities, social sciences, mathematics, natural sciences, international affairs, engineeriagd the health
professions provide students with opportunities to work at thedntiers of their disciplines.

The last three accreditation seltudies beganduring a presidential transition In 1992, President Jean Mayer
had already announced his retirement wherhe selfstudy process began andPresident John DiBiaggio
informed the community in fall 2000 that he would be stepping down just @be re-accreditation process had
begun.In 2010, both President Lawrence Bacow and Provost Jamshed Bharucha announced they would step
down in summer 2011, just as the accreditatiorworking groups were actively engaging in the ssludy
process.

The past five years have been challenging for many universiti@sifts was not immuneto the recent economic
downturn, however itssolid financial practices andstrong leadership keptthe university on course to maintain
its financial stabilityand continue the work of its research and teaching mission.

Tufts completed its $1.2 billion Beyond Boundariescapital campaignin June 2011, the largest fundraising
effort in its history. The goal wasachieved during the most challenging economic environment in decades.
Beyond Boundariesgyar nered the six | argest gifts in Tufts?d
million. The campaign added $609 million to the wun

Increasingly, nstitutions are challengedto find additional resources for financial aid in order to maintain a
diverse student bodyProspective students are forced to carefully analyze financial aid packages from schools.
Beyond Boundariesnabled Tufts tocreate innovative financial aid program#cluding: scholarships for needy
undergraduates to attend summer school; the elimination of loans for students from families with modest
incomes; paid summer internships at nonprofits; and a universityide loan rgpayment assistance program
that helps alumni working in public service or nonprofit jobs repay a portion of their education loans.

The campaigh made possible the creation of 23 new named professorships that have helped Tuétsin
worldclass researchersand attract new talent Many facultyhave benefittedfrom development and research
funds raised during the campaign

In the past five years, Tufts has invested significant efforts in the development of comprehensive assessment
programs to improve and ensurghe delivery of quality academic programs and student learning. Outcomes
assessment committees haveworked to identify program and student learning outcomes and academic
leaders support efforts to increase the effectiveness of programs using the data gleaned from assessment.

The 2013 selfstudy, written in Presi dent damongtraies ¥ u fVsignifecanto 6 s
successesmade over the past ten yearsas well as the challenges isurmounted or continues to faceThe self
study has come at a time when critical reflection on missions, goals, and achievements is occurring in order to
inform both strategic and capital campaignplanning under the new leadership of Rsident Monaco and
Provost DavidHarris. Major selfstudy themes, including the challenges associated with increasing the diversity
of students and faculty; balancing faculty research and teachingustaining comprehensive systems of
assessment of student learning;offering sufficient financial ad to attract the best students, limit their
educational debt and attract an economically and racially diverse student badyencouraging active
citizenship; promoting interdisciplinarity and collaboration in research, teaching, and administration in an
environment that is decettralized; and increasing sustainabilitgfforts on a campus more than 150 years old
will likely serve as prioritiesin the next universitywide strategic plan. Already President Monaco has
established councils andthematic working groups to further explar the aspirations expressed by students,
faculty, staff, trustees, and alumni as he embraced the Tufts community throughout his first year. The
upcoming yearswill prove to be another opportunity for improvement and discovery as Bufontinues on this
trajectory.
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TuftsCollege and Tufts UniverditJale of Several Presidents

It should be no surprise that the first four Presidents of Tufts College were Universalist ministers. Like most of
the higher education institutions in the United States 1852, Tufts was founded by a religious order for the
exclusive education of its parishioners, children, and clergy. The seminary arrived in 1869. But, Universalism
represented a unique Protestant tradition, and that difference permanently characterizetufts. Other
denominational colleges were established by faiths that promised salvation only for themselves and had no
tolerance for other forms of worship; when the Quaker woman Mary Dyer was hanged on the Boston Common
in 1660, there were Harvard Colleg graduates on hand ready with the noose. The genial Universalists
preached universal salvation: the doctrine was inclusive, tolerant, and welcoming to all comers.

Welcoming as they might have been, these clergy knew little about running an institutiong avell into the 20"
century, the college on a hill in Medford and Somerville survived on tuition and a shoestring. Along the way, it
added a medical school, dental school, and an engineering program, none of which had sufficient resources
and always had dficulty in gaining professional accreditation. When the Flexner Report on Medical Education
appeared in 1910, it recommended that Tufts cease medical education. The College had staggered through
the financial panics of 1873 and 1907, then the Depressiorof the 1930s, selling off land to survive. The
undergraduate college, however, remained a congenial and accessible place for local students, many of whom
commuted. The first norclergy President, appointed in 1915, was Herman Carey Bumpus; he was a différe
breed, possessimag oEebkeamneWw ,Gvbidy hecearded fromiClark Bnivedsity in 1891.
Bumpus was a scientist, like earlier presidents at Johns Hopkins, Columbia, and Harvard, where new research
initiatives were being pursued. Bumpsi pushed at Tufts College, and got nowhere. He stayed four years and
left for a research position at the University of Wisconsin.

His successor, John Albert Cousens, who became President in 1919 and died in office in 1937, did make

changes, but none thatchallenged the comfortable complacency of the little college on Walnut Hill. President
Cousens took his |l ead from Harvardds Ab b\abzettLaaregts,ence Lo
trial, and execution between 1920 and 1927, decided that themmigrant populations storming the gates to

Harvard Yard were a threat to the institution. President Cousens presided over Tufts at a time when ethnic

quotas became the unwritten law of New England higher education, Tufts included. During the Cousens
presidency Tufts remained a pleasant place to spend four years; it was friendly, homogeneous, and generally

mediocre.

The next two Presidents carried the sleepy New England college with underachieving professional schools,
enormous financial problems, and litd a mbi t i on, into 0The Golden Age of Bo
roots in the University of Rochester, both were ambitious academic psychologists with earned doctorates who

wanted to move the institution beyond the vision of a satisfied faculty anémtented student body. Leonard

Carmichael (19381952) hoped to shake the Tufts community out of its tranquility, survived financial crises by

eagerly embracing the Navy-¥2 program that brought hundreds of new students and theiwuitions to the

campus duing WWI, and left in his mid50s to pursue another career at the Smitsonian Museum in
Washington, OC. His handpicked successor, Nils Yngve Wessell, was determined to make Tufts more than it

had been or wanted ¢ be. He sought faculty with Ph§) advocatel r esearch as part of the
changed the institutional name to Tufts University, and urged the faculty to begin doctoral programs. Without
resources and fundaising, the programs were at best hollow and viewed with suspicion by the accriedit

agencies. In 1966 he resigned while still in his ear§0s to become head of the Alfred P. Sloan Foundation. He

had done what he could to break down the walls of parochialism: during his presidg, the first nonHarvard

PhDwas hired in the English Department ; he also saw the
Jew. The History Department appointed its first ndtrotestant, a Greek Orthodox! But, as President of a
fledgling university with20 new PhDprograns and a | i brary small er than Bowdo

had gone as far as he could with a senior faculty reluctant to undertake research initiatives, who believed that
there was a fundamental conflict between teaching and research. Wessell comadt afford to hire research
faculty. He hoped that his successor might build on his accomplishments; but that was not to be.

Tufts had found its 9 President in 1967. Burton Hallowell had come from Wesleyan and looked forward to a
productive tenure at Tits. Instead, he got the 1960s and early 1970s when the university fell on him. He
inherited a budget deficit that left Tufts financially crippled for the first years of his presidency; then came anti
war demonstrations, building occupations, sexual libetian, and anything else that angry students could
blame on the university. Burt Hallowell threw in the towel in 1975, bareB0 years old. He went on to a
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successful career managing the Keystone Funds. He left Tufts with a balanced budget, few resources, n
tradition of successful fundraising, and a seftudy report that pointed to five difficult years, followed by a

decade of even greater peri/l for the institution.
survive. The College was aepting one out of every two applicants; the professional schools were underfunded.
Tufts was in a downward spiral, and no one knew how to stop it. Then, in 1976 the gods smiled on Walnut Hill.

Nothing in Tufts history had prepared the community for theraral of Jean Mayer. He was Frendjorn, a
graduate of the Sorbonne, spent his youth fighting Nazis his native France, got a Phih Physiology from Yale,

and became one of Americaf6s | eading academainstreamt ri ti on

medi cal doctors. He | anded at Hdathe hallway oo WaShingtenpD@® o f
make nutrition policy for a reluctant nation, and wanted to be a President of a university in Boston that had a
medical school. He had lite hope at Harvard, failed to compete at Boston University when John Silber was
selected, lost out to Burt Hallowell at Tufts in 1967, and once more in 1976, when Mayer was rejected again
by the Tufts Board in favor of Harry Woolf, Provost at Johns Hopkin

Woolf thanked the Board, waited a week, and then accepted the Directorship of the Institute for Advanced
Study at Princeton, leaving Tufts without a first or second choice. An emergency meeting was set up with the
third choice, and Jean Mayer became 10t President of Tufts University, by accident. By the time he retired
16 years later in 1992, he had transformed the institution. Mayer led two fundraising campaigns that raised
$400 million, an unbelievable amount for this sleepy school with a histoof not asking alumni for money. He
also raised another $100 million of federal money for Tufts by going directly to the Congressional delegation.
Mayer as a nutritionist knew that the medical doctors and clinicians who ran the NIH study panels were not
interested in wellness or prevention; they were interested in disease, and nutrition got short shrift. The Tufts

President me t wi t h Speaker of t he House Tip OO8Nei

nutritional eval uat i artment @ ddvieuktute|to potr$tOemillierdin its lhedgetDfer @
nutrition center at Tufts University, without peer review. Thirty years later, two MIT economists wrote the

Publ

following in The National Bureau of Economics Working Papers 0 The bi r t harmarfs candba d e mi ¢

traced to the 1970s, when Jean Mayer, President
nutrition center. o6 President Mayer had invented t
veterinary school, and Tufts waon its way, because of a failed presidential search and the candidate whom

of T
he ac

no one wanted. I n Mayerds second year as PreX¥0 dent , t

additional students accepted the offer of admissions; the university quickly ted the Sheraton Commander
Hotel in Harvard Square to accommodate the overflow. One unsuccessful presidential search had produced a
leader who transformed Tufts University into an institution that would have been unrecognizable before his
arrival. All thefear, anxiety, and timidity of the préayer years had disappeared. Yet, the civility remained,
even with more researckoriented faculty. When Jean Mayer stepped down in 1992, he left an institution
financially stable, with strong bond ratings, and an acadic reputation as a superb small research university
with a powerful teaching mission.

The 11t Tufts President, John DiBiaggiavas the only Tufts President in its history who had been President of
another institution, in this case, two. Neither the University of Connecticut nor Michigan State University bore
any resemblance to Tufts. Again, this proved to be a failed search frarhich Tufts benefited. The Chairman of
the Board, seeking Mayerf6s successor, was unhappy
candidate. He found John DiBiaggio, who embraced the new fundraising capacity and inaugurated one $450
million campaign that met its goals so quickly that it was raised to $600 before he stepped down in 2001.
Tufts had raised $1 billion in25 years, a figure which would have left all previous Tufts presidents, boards of
trustees, and alumni in total disbelief.

When Lawrence Bacow became the 12 Tufts President in 2001, the university was ready for an explosion of
academic achievement. If Jean Mayer had been the transformer of a gray, impoverished New England college
into a dynamic small research university, Lariyacow was the operator of a supercharged elevator who took
the institution on a whirlwind ride upwards toward a more universal excellence in research, interdisciplinary
clustering of faculty interests, and the building of bridges within and across schaotée was aware, as well,
that fundraising never stops, took on one enormous $1.2 billion campaign, and handed the university over to
Anthony Monaco, the 18 President, in 2011. He is a first for Tufts: the first MD, the first neuroscientist, the
first President who, when he assumed office, became arguably the most reputed research scholar on the
faculty, a worldclass scientific investigator.
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The past45 years have produced the metamorphosis. Tufts, led by its most recent four presidents, has
achieved an ecellence unlike that of the traditional American researahniversity, which averages 500 t&00
doctorates annually led by a faculty charged to win the Nobel Prize. Tufts, while pursuing ardently a research
agenda for all its schools, has remained true tits teaching mission at both the undergraduate and graduate
levels. We are, in every sense, a teaching university where everyone does research.

Sol Gittleman

University Professor
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Standard 1:Mission and Purposes

DESCRIPTION

For more than 140 years, Tufts University operated without a formal mission statemehtu f dursedt formal
missionis a Vision Statement, adopted by the Board of{stees in 1994 and consistent with theT u f chastér:

University Vision Statement

As we shape our future, quality will be the pole star that guides us. We will seek quality in our teaching and researchran
the services that support our academic enterprise. Oyrograms will be those that meet our own high standards, whic
augment each other, and that are worthy of the respect of our students and of scholars, educators, and the lar
community.

For students, our search for quality will mean opportunities both iand beyond the classroom to become well educated
wellrounded individuals, professionals, and scholars. For faculty and staff, it will mean opportunities to realize their tale
in the service of Tuftsd goal s.

Fulfilling our vision of quality will mea choices. No University can do everything for everyone, and we will seek to do th
things in which we can excel. Nor is quality static, and we will therefore welcome change and innovation, continu
improving quality in every aspect of the University.

Learning: Knowledge is important but alone is not enough. Learning must be lifelong. We will teach our students how
obtain, evaluate, and use information. We will prepare them to use historical perspective and to be receptive to new ide
Our studens will be sensitive to ethical issues and able to confront them.

Teaching and The Search for Knowledgés a teaching University, we will honor and promote effective teaching, bg
inside and outside the classroom. We will seek an environment in which €ty and students are mutually engaged in the
search for knowledge.

We value research and scholarly activities independently from their contribution to teaching, but they will never become
important that we forget our commitment to educating our studes.

We believe technology can help us to enhance our educational programs and the services that support them. We will
opportunities to use it effectively.

Citizenship As an institution, we are committed to improving the human condition through edatton and discovery.
Beyond this commitment, we will strive to be a model for society at large.

We want to foster an attitude of "giving back;" an understanding that active citizen participation is essential to freedord
democracy; and a desire to makéhe world a better place.

Diversity: We value a diverse community of women and méwf different races, religions, geographic origins, socig
economic backgrounds, sexual orientations, personal characteristics, and intereStghere differences are understooagnd
respected.

Global Orientation:We will cultivate in our students an understanding of the citizens and cultures of the world, realizi
this goal through our curriculum, study abroad, and students who come to Tufts from abroad.

We will strive to contibute to global intellectual capital, harmony, and wellbeing.

Fiscal Responsibility:Ful f i 1 1 ing the University®6s mission and it
constituencies requires that we pursue policies that ensure fiscal sadness, now and in the future. To accomplish this, w
will seek out new resources as well as using those we have as efficiently and effectively as possible.
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Tufts ensures that new initiativesand continuing programssupport its fundamental mission.The themes of the
Vision Statement arereflected in the schoolh mission statements. Friedmard s  mi, ®orsinstante,is 0 t
improve the nutritional welbeing of people worldwide through the creation of new knowledge, thpgdication

o

and dissemination of evidencébased information and the education and training of future leaders in the
f i e $cHoolstrategic plans supported by theBeyond Boundariescapital campaign likewisesupportedTu f t s &

mission. While the Vision Statement does not necessarily serve as a frequent point of refereritey f missién
and purposes are accepted and understood by trustees, faculty, administrators, staff, and students.

APPRAISAL

While there is broad consensust Tufts about the mission of the university and its schoolshere is also

widespread sentiment thatwe would benefit from a clearer and more concise formal statement of its mission

than the one adopted in 1994. It has been argued that the curreitision Statementdoes not articulate clearly

the distinction between the universityds mission
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gi ven Tufas RWVHssbmetommunity members have suggested that research deserves a more
prominent place in the mission.

Since joining Tufts in summer 2011Pr esi dent Ant hony Monaco has often spo
as fundamentally tripartite, comprisingeaching and learning, research and scholarship, and a demonstrable

positive impact on society, which may take forms such as entrepreneurship and technology transfer as well as

active citizenship and public service.

President Monaco has made clear his ietition to ensure that Tufts remains an exceptional place to learn,

teach, work, and pusue research and scholarshipHe al so shares a deep commit men
tradition of civic engagement. As he pointed out in hisaugural Address Fr@m its founding, Tufts has viewed

|l earning as a step towards active citizenship in the
president noted that it had already become clear thim that the Tufts community was truly passionate about

its commitments to bothdiversity and sustainability. Announcingplans to launch universitywide councils to

make recommendationsfo acti on in both areas, he said, 0Those are
us to work together to sustm@miesiademtmemeéretiim.fé tlhratl ifroe u
and integrating activities across schools offeredanoppr t uni ty to greatly amplify Tuf

first year also saw significant discussion of how best to advance interdisciplinary research and graduate
education within the university.

PROJECTION

The development of Tufts itself, the changing dnin many respects challenging external environment, and the

arrival of a newpresident and provost all combine to set the stage for a reassessment of university priorities

and strategies.Fall 2012 will see the launch of a universityvide strategic planning process whose goal will be

to enable Tufts to advance and sustain its mission focused onatrsformative change for the 2% century.

Within this strategic and consultative visioning procesdriven by President Monaco and Provost Harris will be

the crafting of a forwardooking mission statement alignd with university initiatives.In anticipation of this

process, the Council on Diversity has already been asked to make recommendations on toée rdiversity

should play in a future revision of the universityos f
universityds mission wi | Iboatlenog likedysnahe seeodd hblfoof2018.d opt i on by

INSTITUTIONAL EFFECIS/ENE

The schools of Tufts Universitgegularly review their missions to ensure their programs and servicese in

alignment. As schoolbased strategic plans and budgets are developed, missions are considered. At the
university level, a vision ovalues t at e me n't has served as Tuftsod.lMg ssi on ¢
anticipated that a new mission statemenwill be developed that more accurately represents theurrent work

of the university andwill be used to guide overallplanning and resoure allocation and enhance institutional

effectiveness.
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Standard 2:Planning and Evaluation

DESCRIPTION

Introduction

After a decade of stable leadership, Tufts igndergoing a period of changeTufts named its new leader,
President Anthony Monaco, in spring 2011allowing a period of transition before President Lawrence (Larry)
Bacow and Provost Jamshed Bharuchsepped down in summer 2011 During the same period, several deans
retired or left Tufts, providing an opportunity to build onthe past decadé sccomplishments with new
leadership and visio. The strategic plan inthe beginning stages of development under President Monaedll
build upon succesgs while alsoinfusing fresh energy and ideasrbm incoming leadership.

Tufts operates under aconfederatedgovernance model withplanning, decisions, and evaluations made at the
lowest appropriate @ganizational level.Planning and evaluation are sharedesponsibilities of the president,
provost, administrative leadership,and deans. The Board of Trustees provides oversight to the universagd
Boards of Advisors support the schools. Continuous improvementoccurs through regilar assessment. The
provost and the Academic and Administrativecouncils ensure that decisionsare acted upon a the central and
local levels3

Tufts successfully completed a $1.2 billiorcapital campaign supporting the academic plansdeveloped in
AY05-06. This campaign,Beyond Boundaries enabled Tufts to focus on crosscutting themes highlightingits
strengths in the life sciences, active citizenship, and international research and education, awpported the
goal ofmaking a Tufts education a possibility foacademically qualifiedapplicants.

Acadent Planning

Planning occursin accordance withTuftsdmission, assuring alignment with the goals of rigorous teaching and
learning, cuttingedge research, active citizenship, diversity, and commitment to a global perspectifans
and programs developed by academic units drive the administrative processes and structures to support them.
Multiple levels of short and longterm planning and evaluation are continually integrated within schools,
departments, and central administréion.

Upon his arrival in 2001, President Bacow launched a series of initiatives to identifyu f tometitive
advantages. After interviewing faculty, stafand alumniand meeting with external leaders, President Bacow
presented his vision in a documentent i t | ed 0A WWithinehissframeworkhe outired the
elements of agreat university, including quality students and faculty, diversity, interdisciplinarityintegration of
teaching and research, and resources to sustain the vision. Hesaloutlined Tuftdcore strengths(commitment

to the international perspective, providing a nurturing environment for students, supporting active citizenship,
and the importance of the life sciencesto be built upon and sustained

Fol |l owi ng OPbisetibni Rreavso gty Bharucha | auncheDeag withttheat egi ¢
involvement of faculty and senior staffwere asked to envision the academic and research programs required
to sustain Tufts as an outstandinguniversity and to evaluate theschooHevel resources required to achieve

this vision. Thepr ovost 6 s o fpfojeated resowmae Ineedsto éodn the basis for a universitywide
agenda and theBeyond Boundariescampaign.

At $1.2 billion, Beyond Boundariesdoubled the goal of the previous campaign and brought to fruition the
priorities in strategic plans.The campaigrraised $12 million in excess of the goalwith $435 million in support
of financial aid and $386 million devoted tofaculty, research and academic progams. Over $137 million was
earmarked forthe construction of student centers alfTUSMand TCSVMa five floor expansion offTUSDM and
improved laboratoryspaces on all campuses.

Annual Budget Process

Tufts maintains a rigorous financial planning procesghat relies on continuousinteraction betweenthe schook
and the central finance office. The annual budget processequires three-year and annual planning and
continuous analysis ofquarterly expenses and revenuesThe strength of this process was tested during the
financial crisis (2008-2010). Fortunately, the transparency and collaboratiorthat are standard to the
budgetary planningprocess enabledTufts to place faculty and students first, continue funding prioiés such

3 See Standard 3 for more informatiombout governing councils.
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as student financial aid, andsustain staff and services. Prudent financial management has long been a staple
at Tufts, and accumulated financial reserveaccompanied by carefublanning enabled the university to avoid
some of the severe consequetes faced by peer institutions.

New Academic Programs

Since the lastCIHEreview, thepr o v odifitethas implemented a comprehensiveprocess for reviewing new
degreeand certificate programs First, a faculty committee must developa mission statementthat defines the
educational and societal goals of the programThe guidelines specify 12 areas that must be addressed,
including: howthe new programadvances the wuniversitydds goal sitsof
relationshipt o t he school &8s sitisrhasedeog & aohecknt bodycof khowviedge witlo swfficient
depth and breadth to justify advanced study; whethmefaculty expertise exists; the sufficiency of academic

acad:

resources; and accrediting requirementsA mast er ds degree | eading to physici

new doctoral degree in public health are two recent programs approved under this rubric.

Qurricular Enhancements

As a university that prides itself on studertentered education, ensuring thathe curriculum is fresh, cutting
edge, and attuned to a changingworld is of primary importance.ln 2010, TUSMimplemented a new
curriculum after a twoyear educational strategic planning process that involved facultytudents, and
administrators. The newcurriculum integrates basic and clinical scieces throughout all four yearsStudents
begin their clinical rotations earlier, giving them more time tcexplore core and elective clerkshipsTo ensure
the curriculum meets planned goals, external reviews are conducted for firsthd secondyear courses.
Additionally, every course and clerkships evaluated, including review ofthe course director and student
feedback. The Curriculum Committe€CC)chair, vice chair, and academic leadership study results and make
recommendationsfor changes. TUSM academic dean is working witifUSDMn its curriculum reform efforts
a collaborationthat will allow TUSDMo build on best practices ando avoid challengesencounteredby TUSM.

Administrative Planning
Administrative planning direcly supports s ¢ h o acadsndic plans. fhancial, human resource, facilities and
infrastructure, fundraising,information technology and other plans follow academic plans.

To support excellence in the fields of teaching, research, and scholarship, the Tufts Administrative Council

developed theAdministrative Excellence Plaim 2009. Though this effort predated the economic crisis, it was
clear thatincreasingly careful stewardship of resources woulie importanttos u s t a i tri-paftite fmissod

of teaching, learning, and service.Nine priority themes emerged:1) Support faculty in teaching, research, and
service 2) Use technology wisely as a totd support academic missios; 3) Enhance internal communications

4) Strategically manage operations and spa¢e5) Enhance training and development 6) Effectively and
responsibly manage financial resources) Be an employer of choicg8) Infuse sustainability throughoufTufts;
and 9) Promote andincrease diversity Within each theme, specific supporting goals were developed as a
means to evaluate success Progress was reviewed after one year, at which time 43% of the goals were
completed/ongoing, 41% were in progress, and 16% were on hoklrther progress is continally monitored.

T he p mplemérgation has achieved several resulisincluding the launch of a highlyated leadership
development program for academic and administrative leaders and more training and development options for
staff; a plan for information technology; redesigof the student information system(SIS) restructuring of the
facilities and operations departments; implementation of a system to address student and staff safety, natural
disasters, and systems continuity; newustainabilityinitiatives; and improved internal communications.

Another specific atcomeist he appoi nt ment of Tuftsd f i r stuniveraitnpus

planning department. In collaboration with school leaders, Planning developed guiding principles for more
efficient and productive space useon the Boston campus. Future growth will be directed toward existing
clusters of similaruse spaces to make better use of commonbuilding infrastructure, promote research
collaboration, and enhance the student experience.

Evaluation

The Office of Institutioal Research and Evalation (OIHE) is involved extensively inuniversity evaluation

efforts. In response to requests from departments, programs, and school3]JREdevelops survey instruments
and evaluation plans, collects relevant data, analyzes results, ageénerates reportsfor primary stakeholders

Theseefforts provide a system of continual assessment of academand administrativeeffectiveness and are

pl a

integral to CCs administrators, and plannersTo under stand more about student s

choice processs, OIRE annually administers surveys tomatriculating and nonmatriculating accepted
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applicants. Survey resultshave prompted changes in admissions practicesand efforts to attract and enrollthe
best academically talented students In one instance negative commentsregarding campus tours led the
undergraduate admissions office to adjust its tour route to providerospective students with a more pogive
image of Tufts OIRE also administers exit surveys to studentsand data is used by srvice centers, facilities,
deans, and department and program chairs to make improvemets in their areas OIRE reports provide
satisfaction data in key areas such as studentservices, learning outcomesand curriculum and courses#

OIRE constantly evaluat its work through direct customer feedback and reflection on the efficacy of prior
projects. OIFE takes an active role inassessment and its staff participates in schootbased outcomes
assessment committees (OACs). OIR staff provides guidance regardingthe development of appropriate
evaluation plans andthe analysis of evidence and ensures that efforts align with the expectations of
accreditors Schools and programs with professional accreditation have developadd/or use a number of
systems for conthued assessment and improvement of academic programs, faculty, and student serviées.
OIRE staffalso participate on major committees including Information StewardshilS Steering Committee,
University Committee on Teaching and FdtpDevelopment, and rany more.

Department and Program Reviews

Academic departments and programsire routinely evaluatedto ensure that scholarship and pedagdgal goals
are achieved.In AY0607, A&Sbegan external revews of departments.Based on an internal assessment of
need and priority, four departments a@ chosen forannual review. The academic deans coordinate the reviews
that begin with a selfstudy based onperceived strengths in scholarship andeaching, opportunities for growth,
and priorities for future hires The reviews provide valuable perspective about strengths, weaknesseand
opportunities as well as aroad map for future curriculum development, researchand potential hires.
Beginning in AY2-13, interdisciplinary programs and curricular areawill become pat of the review process

External review and strategic planningt Friedman occur at the request of thelean or university officials. The

last external review occurred in 2005in whicha simultaneoudy coordinated strategic planning processvas
conducted. I n response to reviewersod observation that
the school, two broader departments were formed. This review also led to strengthening faculty with expertise

in particular academic areas to enhancscholarship and the quality of student training.

Sackler conductsreviews of all doctoral programsvery five yearsThe Committee on Programs and Faculty
conducts reviews and makesecommendations toSackle® €xecutive CouncilEach program is required to
prepare detailed informationabout strengths andweaknesses, immediate and longerm plans and goals, and
implemented recommendations fran the previous review.

Each TCSVM program is reviewed internatiyinually and externaly every five years. Changes in the PhD
program have also been made in response to assessments from students and faculty. The graduate programs
have recently begun to focus on writing detailed learning objectives. After review by faculty and students, the
metrics developed will be included in the annual review forms and Graata Student Handbook for A¥2-13.6

Tisch College created its first strategic plan in 2004 when it was still University CollegeCitizenship and
Public Service. The plan wasgpdated in 2007 and lays out 6strategic goal areas and incorporates 11 student
civic learning outcomes, ofvhich 5 receive priority focusActivities under each area are updated annually.

Annual Reports

Academic and administrativedepartments write annualreports describingt h e p r i achieveynengsand s
gaugingprogresson local and institutional priorities. Some schools use these as communication vehicles with
alumni, faculty and staff. The provost collectsacademic unitreports while those onadministrative urits are
sent to the president. The synthesized document ipresented annually to thetrustees.”

Dashboard

To better provide data for therustees, a set of metricswas developedto monitor T u f dveyall performance
The resulting dashboard aligns wi t h Tuftso s t foa éxantle,cincreabirjg ethee t qualite sf
undergraduate students is monitored through annual data ormntering class average SAT scose The

4 For more information on surveys conducted and data requests submitted by OlR&vailable in the Workroom.

5 See Standards 4, 5, and 6 for more infonation on internal assessment processes. Sethe Institutional Characteristics fornfor a list of
programs accredited by external agencies and ttorkroom for corresponding accreditation reports and documents.

SEvery school has c onglB fermsefd théirpragka@8 s E1 A and

7 These documents are available in th&vVorkroom
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dashboardand its metrics maintained by the OIREare updated three times per yearand presented at each
trustee meeting, catalyzing discussions on institutional strategy

Risk Register

AOr i s k Or etgoi satsesre sand, mitigate aidksuagrose all campusess under development,based on
previous work by the Administrative Councibind risks identified by a task force of senior administrators.h&
notion of aregisterwas presented totrustees in May 2012 and in AY12-13 it will be used toengage university
and school leadership irdevelopingplans to monitor and mitigateidentified risks under their responsibility.

APPRAISAL

Tufts benefits from strong planning and evaluation process. School plans coalesce around similar themes
such as recentfaculty efforts to reach across disciplinego plan collaborations for research and educatiof

Since thesubmission of its 8h-YearInterim Report, Tufts has developedan innovative Plan for Administrative
Excellenceand is in the midst offormulating a master plan for the Boston campusThese efforts evokeT u f t s &
localized governance model with a central administration that provides oversight and centralized services.
Plans are tied to the budget process$o ensure funds are appropriate to realize goals and support missions.

Strategic Planning

Strategic planninghas reflectedt he uni ver si ty o s andganshave geretally zirded arourndd e |
capital campaigns.There have not beentemplates for planning norhave there beenuniform standards that
specify timespan, process and other criteria.Wh i | e t h lusgp 60 la@pthasoseavediufts well, a more
unified system could be constructive, particularly to enhance collaboration abdst use of resourcesProvost
Harris is implementing a strategic planning process whose foundation began during President Monac® §rst
year.

Global Perspectives

Tufts hasa longstanding prominence in global affairs through Fletcher, Friedmamnd other graduate schools,
as well as undergraduate programs and study abroad opportunitieBhe International Board ofAdvisorswas
established in 2004, with the goal of improving rad expandingT u f ihteyn@tional reputation and reach. With
the provost, theinternational board cultivates important relationships within ngions of strategic importance.
More recently, the university has established the Global Health Council, a vehidebringing together global
health faculty and administrators Among the projects underway is aMeb site that catalogs ongoing
geographical initiatives and measures to ensure student safety during abroad experiences

Supporting Research

Building T u f tresdarch strength played a Figure 21 Sponsored Research
prominent role in the schoolstrategic plans.
Considerdle progress has been charted.The [$160,000
growth in federal and norederal research |$140,000 /.___‘/0— == Federal
support in the past five yearsfrom $136 million ($120,000

to $167 million (FHgure 2.1), demonstratesthese $100,000 /

accomplishments. © Key faculty appointments '
also demonstrate the success of careful | $89:000 e Non-
planning. T U S M2BG5 Strategic Plan called for | $60,000 Federal
an investment in neuroscience. This plan wasg $40,000 .——-P’.ﬁ?.

actualized in 2008 with the recruitment of a

¢ v : $20,000
highlyregarded chair of neuroscience, who

. . - 0 . . . . o
immediately began building the departmentAs a ¥ FYO7 FY08 FY09 FY10 FY11l iﬁ?ﬁéﬁiﬁ%s
result, this department rose from #34 in the of dollars

country in NIH funding to #1O0over just two
years.l0 This strong presence in neuroscience
has led to multiple collaborations across the university, including&S SOE Friedman and the HNRCAas well
as the establishment of theTufts University Neurosience Institute, a multidisciplinary initiativethat capitalizes
on multiple strengths in the schools

8 See Standards 4 and 5 for more information on crosschool collaboration.
9 Source: Fact Book 20112012.
10 Source: http://www.brimr.org/NIH_Awards/2009/NIH_Awards_2009C.htm

Standard 2 6


http://evp.tufts.edu/administrative-council/administrative-excellence-plan/
http://evp.tufts.edu/administrative-council/administrative-excellence-plan/
http://strategicplan.tufts.edu/
http://provost.tufts.edu/blog/2011/06/10/tufts-university-neuroscience-institute/

Interdisciplinarity andCollaboration

Tufts haslong (if unevenly) supported and nurtured interdisciplinary education and has many strong programs

that foster intellectual creativity and innovabn. 0 Ki t t i ng t he swahasighature tonogm dfher 6
Provost Bharucha, whan 2011 delivered a white paper entt | eCdllaboration at Tufts ©his paper formed the
groundwork for increasednteraction and was embraced byleans at a provostled retreat. In January2012 the

vice pr o v odffiteGsponsored asymposium 0Sci ence atst Cénufyd ssganfzedrby afabukly 2 1
committeewiththegoal of iwaye to suppbriyandadyanae innovative research programs at Tufts by
building on the momentum generated by existing and developing collaborative, interdisciplinary research
teams.6 Participants brainstormed how to address funding challengesby drawing upon universityAvide
resources anddisciplinesdtechnologies.President Monaco also sharethis perspective on scienceat Tufts.

Collaborations are embedded within school planning processeaklniversity Seminaréwere launched inAY07-

08 to bring faculty and studentstogetherto address largescale, crosscutting topics. Thepr o v odffitethas
taken the lead on providing collaboration and innovation grants to faculty, particularly in ndikciplinary
fields. Research Daydring togetherfaculty on various research topics to encourage collaborati in the Tufts
community andpotential industry partners.Previous bpics include: sustainability; global health and infectious
disease; cancer research; translational research; drug discoveayd development; environmental scholarship;
cardiovascular disease, obesityand diabetes; and infectious disease and pathogendepartments and
programs are increasingly partnering to secure large research grants, such as the partnerships for the
RESPOND granglobal infectious diseases) and theCTSI award(translational biomedical research).A&S
Olcuster hiresdé address i mpor t afdisch Collegeeceeatada FaruitydFellowisu c at i o
program in 2002, engaging74 faculty from across the university in an interdisciplinary peer group committed
to developing the civic dimensions of their research and teaching. One outcome was the creation of the Tufts
Community Research Center (TCRC) to provisked grans for community encgaged research. Tiree seed grant
projects have attraced major national grants, all with faculty from multiple departments andt schools.

Access

During the past decade, increasing financial aid has been a high priority. The objective of this growth was to

move Tuftsf r om $BeRedtived itnaddédmaed ssions. Wor RE&SNSPEand | | abor a
the finance office, the financial aid budget grew from approximately $38 million in 2007 to over $57 million in

2011, a 50% growth over five yearsThis partnership has enabled the university to attract somaf the most

talented and diversifiedstudentsi n Tuf t sd history. At the same time, dec
to increased need across h e u n i ap@icast pdolysd® Bufts hasnot yet been able to ackeve its goal of

b ecomi n #lindddteplah to move to needblind admissions continues to be a priority for the university

as does reducing indebtedness for professional school graduates

Evaluation

In the area of evaluation,OIREgenerates multiple survey instruments that enable the units to gauge the
effectiveness of their efforts.Schools with separate accreditation processes emplaxtensive processes for
assessing learning outcomesilt is standard practice in the professional schools for tHe CCsto review course
evaluations and to use this feedback to improve faculty teaching amgvise the curriculum.A&S hired a
consultant in 2011 who worked intensively with undergraduate and graduate departments tbelp them
articulate their assessment system, includingthe development of learning outcomes that align with the
curriculum, data collection, assessmentadministration, and rubric development.12

To facilitate the planning, managementaind communication of the multiple projects tachieve the goalsof the

2008 Information Technology (IThtrategic Plan, a complementary tactical plan was developad2009 for use

as a key component of the annual budet planning process From FY09 toFY11, University Information
Technology UIT) completed 56 out of 60tactical projectsthat had been scheduled for completiorduring this

time period, a 93% completionrateTuf t sd 2009 Admi ni st med1l7 disaeetlfoals &l | enc e
UIT, with 12 of those goalscomplete, 4 in progress, andl ongoingas of January 201213

PROJECTION

With new executive leadership, Tufts is well poised to capitalize on the exceptional strengths built over the past
decade. Tufts has raised its visibility as amoutstanding university for teaching and scholarship, leadingdge

11 See Standard 5 for more informatiomn cluster hires.
12 For more information about assessment see Standard 4.
13 More information regarding the evaluation of technology resources can be found in Standard 8.
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research, commitment to active and engaged citizenship, and aelidefined global perspective. Work has

begun to develop a university plan that knits togethahe assets of the individual schools, departmentsand

institutes. This planningbegan with two major initiatives: the establishment of working groups on specific

themes and the development of detail eschools.ghempraducgfi ¢ pr of
the working groups and the strategic profilegereintended as the precursor to theall 2012 launch of a large

scale strategic planning process that will outline priorities and initiatives for the next decadko further

support this process and academic planning across the schools, a new position of Associate Provost of

Academic Planning was created and filled in fall 2012. This Associate Provost is responsiblesferarheading

the strategic planning ef fliloeworkifgrdiceatly with the cBre anmittegestadds Of f i ¢
the working groups on developing the plan over the course of AY-II2 Once completed, the plan will form the

basis for the universityodlgelymbdblaunchedimBYl®i si ng campaign, |

To engage stakeholders across theuniversity on areas of high priority, President Monaco has initiated a
number of working groups and councils to develop plans that would move the university forward aarge of
crosscutting themes. Already underway are ddderations on interdisciplinary graduate education,research
and teaching in the neurosciences, campus diversity and inclusion and campus sustainability. These
committees involve students, faculty, administrators, and trustees. To signify his strosgpport for
collaboratve engagement on these importantssues, President Monaco is chairing the groups on diversityd
sustainability. In addition to those mentioned above, mong the themes to be addressedn interdisciplinary
working groups on researcland teachingare infectious disease and nutrition, language and cognition, child
development, race and ethnicity, and technologyrhe outcome will be the identification of strengths and
opportunities for collaborative scholarshipUn d e r Pr e s i dleadetshipMufisavill cahtgue to focus
on great students and great facultywith an eye toward emerging societal challenge$ufts expects the result
to be increased collaboration across interand multi-disciplinary lines, briding T u f unigu@ strengths across
the three campuses. Faculty and students aranxious to begin this processnd to move Tufts further along in
its trajectory.

INSTITUTIONAL EFFECTIVENESS
Tufts University regularly reviews ifglanning and evaluationprocessesto ensure that they are effective in
realizing school and university missions
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Standard 3:Organization and Governance

DESCRIPTION
Trustees
Tufts College was chartered by Theommonwealh of Massachusetts in 1852. Thelegal corporate name is
0OTrustees of Tufts College. 6 The management and execu
auspices of thetrustees, whose powers and dties are set forth in thebylaws Theboard is responsible for the
institutionds quality and integrity, holds iits proper

institutional purposes by peodically reviewing and approvinthe universityd mission and purposesTheboard
has final authority and responsibility for all policy and strategy.

The board conssts of no more than 41 members- up to 30 board-lected Charter Trustees and 10 Alumni
Trustees elected by and from the alumni and generallyoperates at or near that number Eachtrustee is
elected for a fiveyear term,may serve a maximum of two consecutive terms, and may then be reelected after
a oneyear hiatus.Thechair, vice chairs, and members of standing committes and subcommittees are elected
annually, servingfor one year or until successors are elected.he chair and vice chairs may be reelected for
one-year terms without hiatus.The Committee on Trusteeship reviews thboardd €omposition annually to
ensure that it reflects the backgrounds and expertise needed to goverffrufts, including representation of
public interest. Newtrustees are mentoredto ensure that they understand, acceptand fulfill responsibilities
as fiduciaries acting honestly and in good faith to realizd u f missién and purposes.Alltrustees complete a
conflict of interest statement annually. Potential conflicts are reported to the Auddommittee and external
auditing firm. Notrustee (except thepresident) receves financial remunerationfor service

The full tobard meets three times each year; th&xecutive Committee, five timesand other committees meet
periodically on a set schedule and as needed. The Executive Committee acts on behalf ofbiberd between
meetings. Eachboard meeting includes an executive session without theresident and staff and another with
the president but no other senior dficers, to provide for frankdiscussion. So all trustees are informed on a
wide range of issuesthey receive meeting materials in advance, and each committee repe regularly to the
full board. The president is an ex officio member d each standing committee except the Audit Committee.
Members of the administration report regularly to appropriate committees, and the Academic Affairs
Committee acts as a conduit through which academic leadership communicates with timastees.

The Boad of Trustees also supervises théoards of Advisorsa group of10 volunteer boards that act in
advisory, ambassador, and advancement roles fdr u f dcleodis and major programs. The Boards of Advisors
are coordinated by the Council of the Boards of Advisois¢luding each board chair and the school dean or
program director. Manytrustees serve asadvisors. ThetrusteesdExecutive Committee approves ds notified

of all advisorsBmembership and approves all minutes oddvisorsdmeetings.

Administration

Tufts administration is vested in thepresident andthe administrative officers reporting to him. Pursuant to the
bylaws, thepresident is theun i v e rleadet of €dgcational policy and chief executive officer. Tipeesident
reports annually to thetrustees on T u f gemefal condition and is responsible for the management of
operating revenues and expendituregssociated with educational, purctasing, and plant activities and for
collection of income, insuranceand taxes relating to institutional real estate. He is further responsible for
preparing the annual budget and establishing an adegte system of budget control.

The senior staff reportiig directly to thepresident includethe provost andsenior vice president (VP) the chief
academic officer responsible with thepresident for setting the institutional and budgetary priorities that
advanceT u f acaldmic mission;executive VP, handling business, administrative, infrastructure, and financial
matters; senior VP for University Relations(UR) responsible for all communications, government and
community relations, and legal counsel/P for University Advancemen{UA) responsible for all fundraising,
alumni relations, advancement communications, and advancement services; addief of staff, managingthe
pr e s i doHfice BNl sverseeingoresidential initiatives.

The VPs bear primary operational responsibility. Thevice provost overseesoffices dealing with research
administration, grant proposals, intellectual property, research on humsiand animals, and compliance with
policies on conflict of interest and research misconduct. Tharesident meets regularly with the Academic
Council, canposed of the senior staff, @ans, and otheracademic leaders In addition, theexecutive VPchairs
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monthly meetings of anAdministrative Councilincluding the provost and senior VP, senior VP of UR vice
provost, VPs for UA Finance, Human ResourcefHR) IT, and Operationsand other adninistrative officers.

Eachschool has, as academic leader a dean who reports directly to thgrovost and serves on the Academic

and Pr couris.tThesleans provide overall direction and leadership for their schools, and additional

deans in each schoohave specific responsibilities (e.g.admissions, student affairs, faculty a#irs) and report

to the dean. Sackler within TUSM and GSASand the College of Special Studies withi\&S are considered
0school s wid hTmeya asdcrhiomilst er degree progr agogwmanced have
structure, and a degree of operational independence, but they do not have independent budgedtad their

deans report to thedeans of the primary schools.

Faculty

Each school has a faculty governance structure that prdes for faculty input intopolicies, procedures, and
operations. The faculty exerts direct control over curricular matteiacluding the approval of new courses and
programs, while serving an important advisory and supervisory function in other areas such as tenure and
promotion, admissions, facilities, and finances. The curri@ubffered through TUSM TUSDM TCSVMand, in
some cases SOE are also governed by their respective external accrediting bodignline or hybrid learning
courses and clases offered at remote locationsare reviewed and approved by theppropriate faculties
through the same procedures as conventional courses, ensuring that all such instruction is consistent with the
s ¢ h oavérdl sducational goals and meets the same standards of content and instructional quality as other
courses. Details of eacls c hool 6 s gover nan dgaws Asthedatgest of theascheolASKE i t s
has the most extensive and complex governance structure, wBf Bylawand 10 Non-bylaw committees.

In each school there is anexecutive committee or similar body that provides for communication and
consultation between faculty and administration and oversees academic governance. The AS&E Executive
Committee, for example, meets regularly with thdeans of A&S andSOE and with the provost andpresident,

to plan faculty meeting agendas. It has nonvoting representtives to key faculty committeesas well as
Academic Affairs, Administration and Finance, andA committees of the board. At TUSM the Executive
Council,general faculty, andfaculty senate represent the constituencies and are advisory tthe dean.

Routine matters are handled through the committee structurehowever, other important issues at both the
school anduniversity level are often considered bgd hoctask forceswhosemembership is generally selected
by the administration inconsultation with the faculty In recent years such groups have considered and made
recommendations regarding freedom of expression, welike balance,and Africana studies Departmentchairs
and program directors also phy an important governance roleéhrough dayto-day administration longrange
planning, and as a conduit for information, concernaind advice betwen faculty andadministration.

In 2011, bydaws and faculty structure were approved by Provost Bharucha for the regree granting Tisch
College.The inaugural faculty groupvas admitted in 2012. All are secondary, nocompensated appointments
at the same rank as heir primary Tufts dfiliation. Tisch College faculty has 34 members fro schools,5 of
whom save as the Executive Committed=aculty provide advice to the dean on matters of research, teaching
and terms of service.

Students

Students have a significant and influential voie. Each school has a representative student organization, the
largest being the Tufts Community Union (TCU) Senatpresentingthe undergraduate student body# Each

of the three major committees of the Board of Trustees has two nonvoting student representatives, one from
the TCU Senate and one froma graduate or piofessional school Faculty committees include student
representation where appropriate Students are respected members, usually with voting privilegeStudents
are often included in important hiring decisions, serving on search committees for new faculty and deans.

The Tufts University Alumni AssociatidifUAA)established in 1860, now includes mae than 100,000 Tufts
graduates. TUAAstrives to promote Tuft®spirit, tradition, and collegiality and to strengthen the links among
members and their alma mater. Gaduates from any school or program are automatically lifelong members,
free of charge, ofTUAAThe Tufts Alumni Council is the governing body BdAAThe Alumni Council has more
than 300 term, transitional, and emeritus members representing allufts schools. Nine hew members are
elected each year to a 18/ear term.At the endof their initial term, members may be offered additional terms.
Alumni who have served at least two 9ear terms may be offered emeritus membership. Each year the senior

14 Additional detailsfor student government are describedn Standard 6.
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class elects f mber é9r feardaan té ensueethat Ydeng gaduates are represented in
TUAAeadership. Alumni elected to the council are expected to provide significant leadership and support to
Tufts and its alumni. Theycontribute by directing programs, servicesand benefits for all graduates and
implement impotant initiatives through the following standing committees: Executive, Alumni Resources,
Alumni Weekend, Awards, Career Services, Communications, Continuing Education, Development, Financial
Resources, Homecoming, Nominating, Regional Programs, Sharedrige Groups, Student Issues andoung
Alumni, and TraditionsIn addition to developing and sponsoring programs and services for alunthie Council

also organizes the annual alumni elections to elect alumni to the Board of Trustees and the Alumni Council.

APPRAISAL

Tufts has strong, inclusive and effective govenance structure and processesin managing the routine
business of theuniversity, planning and executing long term changes, and responding to crisis. There is open
communication and broad trust that enables students, faculty, administration, artdustees to work together
effectively and productively.Institutional structures and practices of selfexamination allow the systems to
evolve to meet changing needs and circumstances.

Effective Governance Structures

The Board of Trustees undergoes regular sefiview and adjusts its policiesprocedures as needed. Following
each of the board meetings, trustees evaluatethe meeting and suggest improvementsas well as future
discussion topics. Withmember input, the chair annually reviews thepresidentd performance and shares

results with theboard. Thechai r s per f or mance | sboarde®ccasionallg thébcandu al | 'y b
reflects on its structure and performance, often with the guidance of a professional facilitator specializing in
higher education and/or corporate governance. Theoard s adopti on in 2008 of procec

of the chair to ensure transparency and consultation with the entiroard exemplifies this process of self
reflection. Theboard adopted the procedures at a time when no transition was imminernih 2011, recognizing
the specific skills required to manage investments and real estate and land holdings, theard modified its
bylaws to grant voting privileges to the limited number of nontrusteen the relevant subcommittees.

Performances of thepresident, provost, anddeans are reviewed periodically with input from faculty and often
with assistance of an outside consultanttachschool has its own process for soliciting faculty input for reviews
of the administration. For example, he AS&E Faculty Advisory Board for Administration, elected from the
tenured faculty, participates in the review of th&d&S andSOEdeans, as well aspresident and provostreviews.

Faculty have oversight over faculty governance structure and administraticof their respective schools. fie
AS&EExecutive Committee meets annually with standing committeebairs to assess effectiveness and any
issues. The Executive Committee facilitates changes toommitteesdcomposition or responsibilities. In 2011,
for example, theAthletics Committe® bylaw description was modified to reflect current responsibilitie3USM
and Fletcher are both currently engaged in reviews of faculty governance and considebylgw revisions.

The following examples illustrate the effective operath of the governance system in responding to crisis,
planning and executing long term changes, and managing the onggigovernance of theuniversity.

TheFinancial Crisis

Tuftsdbmanagement of thefinancial crisis is describedn Standard 9.While all schools had to make cuts, each
had autonomy to allocate resources according to its own priorities. The guiding principles and policies were
communicated to the entire Tufts community througmechanisms includingopen forums personally hosted by
the president. At the trusteesd meeting in November 2008, student and faculty representatives to the
Administration and Finance Committee were invited to remain during the executive session to provide
additional transparency and confidence. Thanks to this epness, there was broad understanding of, and
support for, T u f Hargdlihg of the crisis, so that morale remained high among faculty, stadind students.

The Sudent Information SystemProject

The SIS project exemplifies T u f fiegibie, comprehensive, inclusiveand forwardlooking approach to an
impending problem with institutioml ramifications. Recognizing the wideanging implications of the change for
T u f académic and business practices, the administration modified thasually decentralized systems of
governance and administration. A universiyide team reached out to all affected constituencies and brought
together key administrative staff from all schools to share, discuss, revieand coordinate thér needs, and to
adopt new technology and best practices. Because of the cost ($3fillion) and academic impact, both the
Administration and Finance andhe Academic Affairs committees of thérustees were involved in approving
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the project. In its early stages, the rengineering projectfocused on business practicesand IT infrastructure
As the s y s t eutliies becane clear, students, faculty and staff were consulted, and design ideas to
enhance user eperiencewere incorporated. Progress reports have been shared at faculty meetings. While the
process) effectiveness cannot be fully judged until the new system is implemented and testefyfts has
moved in a timelythoughtful, and flexible fashion to design and produceraimproveduniversitywide system.

Selection of a New President

The selection of thepresident is the most important responsibility of thérustees. Theboard took up this task

in February 2010, beginning with a reflective retreat to discust u f vis®rdand decideon a search process

consistent with institutional norms of transparency and inclusiveness. It formed a Presidel Search

Committee comprised oftrustees, administrators, faculty, and students. In shaping the position description,

the committee held more than a dozen public meetings, opened an online site for comments and suggestions,

and conducted numerous individual interviews to gather input from faculty, staff, students, alumand

donors. While the candi dat e sde, theboaré and theeTufes conmymity weren st r i ¢
kept informed. This process concluded successfully with the selection of Anthony Monaco.

Through its ongoing processes of se#fvaluation and review,Tufts has identified challenges and areas of
concern thatwill be addressed over the next several years, including the following:

Interdisciplinarity

Tuftsdunique combination of schools conveys strategic advantages in addressing many exciting opportunities
in research, scholarshipand teaching that demand a multidisiplinary approach.Successfulinterdisciplinary
programs have been created, such as those imeuroscience andwater, and policies have been introduced to
encourage more collaborations. Nevertheless, the traditional structure of schools and departments dhd
geographic dispersal of the schools can be an impedimenfaking full advantage of interdisciplinary
opportunities without diluting existing strengths will require careful adjustments to policies, proceduresd
organizational structures.

As anexample of hard-wired interdisciplinarity, Tisch College is charged with carrying the active citizenship
message to all students across the universitysince 2002, Tisch College has engaged 73 faculty membars
eight classes of Faculty FellowsOut of these multischool and multidepartmental groupings, many
interdisciplinary research projects have emerged.This group has also aised the question of how
interdisciplinarity and research with social impact are recognized and rewarded.

In May 2011, a whitep a p eQollaboration at Tufts that emerged from aprovost retreatwas released The
deans identified a set of essential steps, including: developing a faculty appointment process to advance a
culture of collaboration; supporting governance that readily adapts to innovations and collaborations;
facilitating student and postdoctoral fellow acces to T u f rangedof research and learning opportunities; and
coordinating central administration, school senior staff, deangand faculty to devise innovative business and
administrative solutions that support crosschool sharing and exchange of resoues. Turning these general
goals into specific policies and practices will be a challenge to the organization and governance structures of
Tuftsin coming years.

Diversity

Tufts struggles to match its genuine commitment to the ideals of diversity with thetaal performance of the
institution. One aspect of that challenge is the creation of effective organizational and governance structures
and procedures. Among the many entities with responsibilities in this area are the Office of Institutional
Diversity (@D), including the Office of Equal Opportunityand Affirmative Action (OEO); the AS&E Diversity
Council;the AS&E Committee on Equal Educational Opportunity; andany other offices, committees, task
forces, and programs across theschools. Despite the comrtment and diligent efforts of these groups,
however, progres remains disappointindy slow. Over the pastl0 years, for example, the percentage dilack

or AfricanAmerican faculty and staff has barely changed;dim 5.9% to 6.1%. Undergraduatstudents of color
are more likely toperceive racism on campus as a significant problenthan White students and there has
been only slight improvement in that perception over the past decaédeThe directorship of the OID has been
vacant since December 209. In a messageto the Tufts community in September 2011, President Monaco
made clear that enhancing a climate of inclusion and diversity is one of his highest priorities, andVarch
2012 he named a universitywide Council on Diversityo propose a more effective and coordinated approach.

15 Source:senior survey.
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Faculty Participation

Faculty participation ingovernance depends on the ability and willingness of faculty to degdime and energy
to the task. However, there is aconcern, particularly in AS&E, that an increasing emphasis on scholarly
productivity, combined with the increased professionalization @fiany administrative processes, has led to
diminished faculty involvement. There is a perception thaewer faculty, especially younger faculty, attend
faculty meetings or serve on committees, and that the existing incentive structure for faculty discowmguch
participation. Members of some committees find that their area of responsibility is almost entirely in the
purview of professional staff. A preliminary study biig AS&E Executive Committefeund that all committees
are fully staffed and that at ay given time roughly half of AS&E faculty members are on at least one
committee, but about a fourth are not serving, for no clear reason. The Executive Committee will continue to
monitor the situation to ensure continud effective faculty governance.The dher schools, with smaller
faculties and fewer committees, report fewer problems, but &tUSMand Fletcher faculty concerns have led to

a reexaminationcurrently in processof the role of faculty in governance.

PROJECTION

This review comes at a time ofdministrative transtion at Tufts. President Anthony Monacassumed his

position on August 1, 2011 Eric C. Johnson was appointed agP of UAeffective April 1, 2012 and Provost
David Harris joined Wifts on July 1, 2012 In addition, thedeans of A&Sand TUSDM are both relatively nevAs

of this writing, a number of key posts are filled by interim leaders, including tlieans of Friedman and Tisch
College. These missiogritical positions will be filled expeditiously and systematically within the ndriv years

through careful and inclusive processes to ensure that the best available candidates are selected.

It is safe to assume that the new leadership, in consultation with theniversity community, will institute

changes to address the challenges idet i fi ed above. Presidentwa¢rameamods Cou
March 2012 and will make recommendations to therustees by December 2012. New approaches, designed

to facilitate real, measureable and sustainable progress in this critical area, will bénstituted. Strategic

planning underway inthggr ovost 86s office will |l ead to new policies &
centers within the next few years The faculty will continue its ongoing study and discussion of the challenges

and opportunities of online and other nontraditional modes of instruction and the incentives and disincentives

for faculty participation in governance, and will adopt changes as needed to address those issl&ulty and
administrators are aware of the challengethat may be posed by a generally productive and valuable tradition

of decisiornrmaking at the lowest apropriate organizational levelT u f t s 6 wilh beitw ensute ythat the

system of organization and governance remains consistent wiits commitments to inclusiveness and
transparency in the pursuit of worlgtlass education, scholarship, and public service.

INSTITUTIONAL EFFECTIVENESS
T u f drganizational structure andgovernancesystem isreviewed periodicallyat the school levelto determine
alignment with individual missionsto ensure effectiveness. As an institution that values local control,
challenges to effectiveness are present; however, faculty and administrators are committed to removing the
barriers decentralization can pose
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Standard 4: The Academic Program

DESCRIPTION

Tufts provides an intellectually stimulating environment in an intimateU/VH university where studentsare
exposed to disciplinaryhistorical foundations and cuttingedge discoveriest® Embracing the values of active
citizenship, interdisciplinarity, and diversity, academic programs stress faculty teaching and research, creating
educational experiences that prepare studes as succesgul professionals.

Tufts offers approximately 400 programs at bachel ords,
conventional models new programs are developed through faculty participation and school CCs. New degree
are approved by the Academic Affairs Committee of thristees following review by th@rovost office.

Academic Standing and Graduation Rates

Tuftsd schools support studentsd progress towards deg
revi ew st ud emnakeddrisions abdauiasivanicament, probation, and withdrawalssed on explicit
guidelines. The majority of degregprogramsachieve very high graduation rates. Completion rates ausually

over 80% and very often over 90%. Requirements for graduation and other policies are clearly outlined (Table

4.1) and communicated to students.

. Each school has policies, services, and personnel that monitor student

Table 4.1 Bulletins progress and provide assistance fothose experiencing academic difficulty.

ECCTINLETCTNN - cxampl e, Friedmands Offi cPBacultyf St ude
The Bulletin icul . . ~

IGSASSOEGE Student Handbook Curr!cu um and Degrees CommltteeFCDC)’no nitor stu d entsd per
StudentHandbook alerting the student and his or her faculty advisor when curriculum
Policyand Procedures | requirements and GPA standards are not met, so as to arrange tutoring or
Handbook other appropriate support. For undergraduats, the Academic Resource
StudentHandhook Center(ARC) provides tutoring, time management training, and other support.
Student Handbook L .
StudentHandbook ARC reaches out to undergraduate and graduate students with information
Student Handbook before students matriculate, during orientation, and frequently throughout the
Scholar Handbook year. Students who are identified & struggling are strongly urged to use the
Student Gateway ARC!8

Academic Integrity

Each school has its ownhonor code or academic integrity policy AS&E publishes three codesfor the

undergraduate residential college 0 The Code of Gener al Behavior and Ci f
Code for Et hical Standards and the Responsible Use of
Student Judici al Pr ocess Athdemid hiegityR e | aant e do Tt hoe Be@noed es efwonr k
2004 there were 40 to 45 cases of academic dishonesty per yedn 2004, after finding manyincoming AS&E

students did not attend academichonesty programming, ARC designedtatorial that must betaken at or near

matriculation and its effectiveness will be monitored in the years ahead. Since 2006, AS&E instructors have

been able to vet studentwork via Turnitin.com and arerequired to report dishonestyto ensure violations are

handled consistently withcommensuratepenalties. Dishonestyincidents have decreased nearly 50% since the

2006 tutorial implementation andTurnitin.comd s a v a TUSKI,brTUSDM}and TCSVM have |mied codes

of ethical, academic, and professional conduct for high academic and behavioral standards, including

standards established by their respective accrediting agencidgghlighting rights of patients, patient record

confidentiality, and qualitycare.1®

Instructional Quality and Course Evaluations

Tufts invests in several programs to help faculty assess their pedagogy and help leadersbipsiderthe future

of academic programs so that strategic investments can be made. These programs are mostly sponsored by
the pr o v ooffitedAsUniversity Committee on Teaching and Faculty Development (UCTFD) meets monthly and
coordinates/oversees many programsincluding: the yearly universityide teaching conference (withhtemes

such as teaching ethics and assessmehtseveral annual Teaching with Technology workshops, and the Center

16 http://classifications.carnegiefoundation.org/lookup_listings/institution.php

“For mor e i nf otmexgraduata RetentionTTask Fosc®and graduation rates, refer to Standard 6 and Data Fosns.
18 For more information regarding graduation rates, student serviceslicies, and services available to students, refer tétandard 6.
19 More information on academic honesty and integrity can be found in Standard 11.
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for the Enhancement of Learning and Teaching (CELT). The C&tmesterong teaching seminar is not
intended as a remedial course but rather brings faculty together to help assess and improve pedagogy by
sharing best practices. CELT offers workshops on various topics (efgaching with primary sources,
plagiarism, student diversity) and provides oneon-one faculty consultations and assistance ireating cross-
school collaborations. SeveralUCTFDgrant programs support innovative crosschool teaching initiatives.
Academic Technology provides support as faculty incorporate newteology into their course$?

Evaluations of AS&E undergraduate courses and instructosse conducted during the semeste $ast class
period, a paperbased evaluation process that has remained the same for decadesn AY1112 AS&E
Educational Policy Committee (EPC) conducted a study of policy questions in armenove evaluations online
Online course evaluationswere first offered in fall 2012. Additional improvements to the toohre anticipated,
such asdepartment or programspecific questionsin orderto improve the quality of information gatherednd
more effectively assesdaculty, courses, and pedagogy.t®er schools use an online systerthrough TUSK21

Diversity

Tufts hasa long history of commitment to diversity and inclusion, yet more can be done. Soon after President
Monacod6s inauguration, conversations with the campus ¢
progress by more clearly defining the place ofidver si ty i n Tuf t s 6ingncultsrali o n and
understandingand awareness In March 2012, he launcted a universitywide Council on Diversity. Chaired by

the president, with thedean of A&S asvice chair, theco u n c i | wi || r e n e wdivarsity, tesse ¢ o mmi t

accomplishments and identify new approachesdevelofgng strategic recommendations to advance diversity
and inclusion22

Interdisciplinarity and Collaboration

The president has articulated a vision for increased interdisciplinarity and collaboration. Tufts has a plethora of
experience and expdrse, and offering interdisciplinary programming and conduatg interdisciplinary research
will provde for bigger impact onstudents and the whole of society. Interdisciplinary programs and research
have increased over the past two years. In spring 2011, ther o v o sfficed roduced a white paper,
OCollaborationé to stimulate discussion and solutions recognizingthe difficulties of teaching and research
across disciplines and schools. A&S has sought to address this through interdisciplinary faculty Hies.

The Insttute for Global LeadershiplGl) is a crossschool program that enhances the interdisciplinary quality of

a Tufts education, while helmg students understand am engage in global issues. 1Gétresses critical thinking,
problemsolving and an interdisciplinary approach to learningthrough more than 25 programs and

opportunities for global research and internship& The i nt ernational symposium, or g:
for Public Inquiry and Interational Citizenship (EPIIC), is an annual event featuring international expewéth

oConflict in the 2Bt Centuryd as the theme in 2012, students shared their research and experiences in

countries including Oman, Tunisia, and Uganda. The theme of 2013 willd&obal Healthdé

In spring 2012 A&S conducted an external review of its interdisciplinary programs and the main administrative
institution supporting them, the Center fomiterdisciplinary Studies (CIS)n May of 2012, building upon the CIS
selfstudy and the external reviewe@report, more than 100 A&S faculty and administrators met offampus

for a fullday retreat to discuss waydo better support and enhanceA&S interdisciplinary programming. A
working group of CIS faculty continakethis workin fall 2012, and A&S administration is now redesigning the
organizational structure of and administrative support for these programs

Fletcher committed to enhance its interdisciplinary PhD program its 2005 Strategic Plan and has revised
curriculum, clarified standards, and improved governanc&lore improvements areneededin course numbers
and quality, as well asstudent stipends. There have been conversations with A&S to create joint PhDs in
economics andpolitical science. Resourcdimits have been prohibitive gven more so since the financial crisis.

The topic of nutrition, encompassing disciplines spanning molecular biology thgbuthuman organisms to food
systems and gl obal policy, iThe nutitioe polcy coubeuréquiredof adliM§ nat ur e
students that facilitates interactive teamwork across the breadth of its programslustrates Friedmard s

20 For more information on faculty support and academic technology, see Standards 5 and 7.

21 For more information on evaluations, see Standards 2 and 5.

22 Additional information regarding diversity and services available to help students in their academic programs is availalfi#andard 6.

20Cluster hireso6 are descr i be dworkmondor 4 listihd ofinterdiscipfhanamjatssandddegieeso Facul t y . 6 ¢
24 Source:http://www.tuftsgloballeadership.org/about

%For more information regarding interdisciplinary pr obgyr aMajeonrréo)l.l ment
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multidisciplinary nature.Friedman offers dual degree programs with three other schools and is exploring the
potential to expand its undergraduate teaching. A joint A&S/Friedmamiversity seminar, 0Global FoodFor Al
Ecology Biotechnology and Sustainabilitypwas also developed?s

Active Citizenship

Tisch College intends to serve all students across schodlwough curricular and cecurricular opportunities

preparing themto be lifelong active citizens by developing theknowledge, skills, and values andenabling

them to work with communities in identifying and implementing solutions to complex social problems.
Undergraduates may select from Tisch Collegeds growing
During AY112, 84 such courses in 31 departments enrolled 2,987 individual students(59% of
undergraduates.2” Cocurricular opportunities include Active Citizenship SummeAQCS International, which

supports groupsof undergraduate or graduate students working abroad on selésigned citizenship projects.

To inform program development and evaluate effectiveness, Tisch College conducts research on the civic
development of students The multiyear longitudinal outcomes study followed students who were sampled

according to their level of civic engagement prior to coming to Tufts (high or low) and their status as the Tisch

Public Service and Citizeship Scholars. The study involved a comprehensive survey of crelated constructs,

such as civic attitudes, understanding sociopolitical contexts, and leadership at and outside of Tufts. Interim

results will be available in 2013, with final results i2015, and used toimproveTi sch Col |l egeds prog!

Active citizenship in academics is a defining quality of Tufts. Tisch Collegelésigned asa champion and

facilitator for civic engagement and development opportunities across campuathough activecitizenship is

not limited to Tisch CollegeMany students are involved in th€ommunity Music Programinstructing over 500

underserved children and families each year. TUSM students compldi® hours of service learning,with

preparation modules andreflection process designed with Tisch College. TUSDM students participate i6-a

week oOexternshipo6 at one of 25 facil iinterreispubdiccseraces t he ¢
agendes and all are required to take a public policy course. TCSVM students serve through numerous

programs including a clinic for lovincome patients, a required clinical rotatio for all fourth year students.In

addition, a common reading book with a civilheme is sent to all incomingfreshmen and medical students.

AS&E and TUSM organizwientation and fall programming in support othose (separate) books.

Beyond Boundaries Campaign

The Beyond Boundariesca mpai gn had a multitude of effects on Tuft
Through its philanthropy, 425 undergraduate student/faculty pairs were funded to conduct research, the
number of endowedTUSMscholarships increased from 110 to 154 and Sackler eceived an endowed gift that
provides stipend support for two studeits engaged in cancer research. @icited gifts were instrumental in
creatingthe Center for the Humanities at TuftsGQHAY, significantly raisingthe visibility of the humanities and
expanding aeas such as the Institute for Applied Research in Youth Developme#R Y1) of the EliotPearson
Department of Child Development andGL Other research programs redeed significant funding including:
Center for Emerging Market EnterpriseSCEME; John Hancock Center for Physical Activity, Nutrition, and
Obesity Prevention JHR{, Jebsen Centerfor Counter Terrorism StudiggsNew Entry Sustainable Farming
Project NESFF, Cultural Change Initiativeand Goldberg Civic Engagement InitiativdNew programs received
boosts as well, includinga minor in leadershipstudies, the Master of International Business (Fletcher), Master
in Conservation Medi ci pagnerghip@ig\Rds)AKhaimah(RAKRZ? | ed manods

APPRISAL

Awarding Academic Credit

In 2008, then-President Bacowbelieved students who attended multiple schools within Tuftshould receive all
transcripts with one request and receiva unified transcript. Thed On e T r a prsjectheégantwiih all school
registrars coming together for the first time to explore commonalitiga format, policies, and practicesto
develop a unified processThis exploration included a review of Carnegimit equivalents for Tufts credits. As a
result, schools have maintained their traditional transcript and use théOneTranscripb to fulfill individual
student requess.

26 For more information oninterdisciplinarity andcollaboration, see Standard 5.

27 Degree- and nondegreeseeking studentson campus(excludes those studying abroadzor moreon Tisch Collegesee Standard 5.

28 The belowexpected enrollment inthe program has prompted the RAK government to end the program at expiration of the contiact
August 2013 Courses necessary for existing students to complete the degree will be offer&tie hybrid learning degree program
developed through that contracwill be offered from the Boston campus
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Tufts feels confident that the undergraduate creditsequired to graduate representa reasonable number of
courses to earn a degree; courses taken towards degrees are meaningful and offer experiences that provide
the skills, knowkdge, and dispositions required. Tuffssystem assigns one credit to each course, rather than
variable credit or semester hours (a f& courses in physical education and the performing artgeceive half
credit). ForA&Sstudents, 34 credits are needed to grduate, and in SOE, 38, although more than half of SOE
and about twothirds of A&S students exceedhe required credits?® This accounting also allows for simpler
requirement tracking bystudents, faculty, and staff.

The renewed focus on and revi sion of NEASCOGs Policy
implementation of assessment programs has encouraged schools to look more closely satidentsé
experiences. A&S administration conducted a study to measure havany outof-class hoursper coursefaculty

expect from students. AS&E student responses to sophomore and senior surveys regardmg-of-class time

spent on courserelated activities werealso reviewed and some concerns were identified. To be proactive) i

spring 2012 administrators reeducated faculty on the oubf-class work guideline and language was added to

the AS&EFaculty Handbookreflecting the same. Tufts isconfident that its students are spending time in and

out of classrooms in a manner consistent with other institutions. A Consortium on Financing Higher Education
(COFHE) surveyompared impressions of studertd educati onal experiesOetlte among
2010 survey, regarding hours spent in scheduled classes/labs and hours spent studying or doing research

outside of class respondents confirmed that Tufts students were attending classes and studying in amounts of

time that align with comparise groups. GSAS administration also reviewed class hours for courses as well as

the number of courses r eqitsd 8 e thasédiegee progranse25 dequiredld grr e e s . C
more courses The remaining 13 programs require either 8 or Tourses and often include noncredit
requirements such as comprehensive exams, foreign language, and quantitative and laboratory traiftng.

Students may transfercredits to Tufts, but must petition the appropriate department and provide course
description Undergraduate courses taken online at another institution aftenatriculation at Tufts cannot be
transferred. Prematriculation (e.g, advanced placement) credits are capped at five to ensure a rich academic
experience for A&S students. Graduate studentmay transfer up to two courses. Tufts has crosegistration
arrangements with Boston College, Boston Unig#lly, and Brandeis University.

ePortfolios
Since 2005 UIT Educational & Scholarly Technology Servidg®up has been working with CELT, OIRE, A&S
Learning OAC, program | eader s, and p eadated goalssdesigh at i ons

service mode] and implement a platformto facilitate these goals.The ePortfolio pilots and partnerships over
the past seven years led to technolgy investigations, support for cultural practicesf assessment,and views
about staffing models to supportePortfolio adoption. These ultimately led to U capital investment in the
Trunkbased portfolio systenB! The 2012 implementation phase has involved: 1) Providing opportunities for
the community ofinterest to learn about ePortfolis by bringing in experts; 2) Facilitétg ePortfolio pilots; and
3) Developng the service model for, configung, and actually deploing ePortfolios.Considered to be an asset
of the health sciences programs, TUS& an electronic learning, teaching, and assessment tool that contains
modulesfor professional educationd also provides a portfolio feature foTUSM, TUSDM, and TCS\ékidents.

Undergraduate School of Arts and Sciences

Overview

The A&S mission statemenstates, 0The creation of new knowledge in tra
dedication to globalism and active citizenship, a commitment to humanitarianism and diversityii®@ many

forms, and a belief that intellectual discourse and discovery serve the commongdoo ar e deeply hel d
Academic programs available to studentseflect this mission. The A&S CG6versees the creation of courses

and the establishment of new mgrs and minors. There were 4,233 fulime matriculated students enrolled in

A&S during AY1412, representing approximately 83% of all fullme undergraduates3?

The Experimental College (ExCollege) is a center for academic innovation where efforts betwaelents and
faculty shape new courses and programs. With over 50 cretiitaring undergraduate electives, the ExCollege

29 Achart of the number of students and credits completed at graduatias available in theWorkroom.
30 See the Workroom for a list of degrees and credit requirements

31 See theWorkroom for descriptions okPortfolio pilot programs.

32 Source: Tufts University Fact Book 2032012
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enrolls more than 1,200 students annually in courses represeinig a range of subjects intended to enrich the
traditional curriculum. hstructors with special expertise in particular disciplines teh the majority of courses.

Requirements
For most undergraduates the major is theFigure4.1 TypicalFrst, Second, and Third Majors of A&S Senior
intellectual and academic home, andTufts has
devoted a great deal of effort and energy to
making its majors rich, vibrant and coherent.
Undergraduates complete a major with 10 or
more courses in at least one discipline3? 20%

7% m Arts

= Foreign Languages

Students can choose a major from 59 Humanities
InterdISCIplmary and depa.rtmen!:al programs?“ Mathematics/Natural
Five disciplines & biomedical sciences, Sciences

community health, environmental studies, = Social Sciences
biotechnology, andbiotechnology engineering 6
can only be taken as second majors. Figure 4.1
presents the typical distribution of A&Sstudent

majors.

Interdisciplinary
Programs
Special Studies

Courses needed t o e aarendivided ibta foundation reusemehis gcollege writing and

guantitative reasoning a foreign language sequencea o0 Wor |l d Civilizationsdé course
non-Western thinking) and distribution requirements (two courses each in the following areas: mathematics,
science/technology, social sciences, humanities, and arts). This broad exposure to discidime part of the

A&S6s definition o%3%an 0educated person. o

All A&S undergraduate students are required to achieve proficiency (both oral and written) in a language other
than English. Students must successfully completethree-course sequence in a fagign language, followed by
either an additional three courses of advanced study in that language or a second thmirse sequence in
another language or three courses in cultural studiesSiven that the expectation that all students will learn to
use aforeign language does not place an equal burden on all students, A&S has a policy for allowing students
to request exemption from the foreign language requirement if they have a documented learning disalility.

In casesof students with a language disahily, culture coursesmay substitute for the language courses. A&S
does not currently have foreign language instruction programs designed to make language learning accessible
to students who experience significant difficulty with language learning but who dot have an identified
learning disability, or students with a learning disability who wish to succeed in a course of foreign langiage.

Improving Success in the Introductory Natural Science Courses

In fall 2008, after researching student performance in introductory biology, it was determined that
underrepresented AfricarAmerican and Latino students wereoverrepresented in the C through F and
withdrawal grades. Also captured in this groupresumablywould have been firsigeneration college goers or
students from lowincome households. This performance negatively impacted their GPAnd many left the
sciences to pursue other majors. Efforts to increase retention and success rates (i.e., earning graofeB- or
higher) were developed by the biology and chemistry departments, ARC, @hd Center for STEM Diversi¥y
The program originally involved inviting students who scored poorly on the first exam to join small debr
study groups that met twice weekly, supervised PYRCstaff and biology andchemistry faculty members. In
subsequent years, students in Introductry Biology were invited to join study groups before the first exam
based on a skills assessment test and/or seiidentification, whereas students in Introductory Chemistmyere
chosenbased on first examperformance It was shown that inviting only studets who fail the first exam to join
study groups had a more positive impact on success and retention than inviting the entire class. The reason
could be that students who do not understand the material are intimidated in study group situations with

33 Approximately one third of A&S undergraduates choose to major in two disciplines, while less than 1% chooses to major ie thre
disciplines. Approximately20% of A&S undergraduatepursue a minor in addition to a major.
34 The number of students graduating with a particular major each year ranges from 0 to 239
35 Most studentscan take a large number of unrestricted electivebecausethey may be exempted from some requirements throughPor
international baccalaureate testsor because doublecounting is permitted between general@ducation and major requirements
36 For more information on the assessment of foundation and distributone qui r ement s, see OAss®ssment of St u
37 There are approximately five studentwith documented learning disabilitieach yearexempted from the foreign language requirement
38 A pilot program is under development (see Projection section).
39 There were pilot programs in physics and mathematics but they only existed for one semester.
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higherevel students. Though more data analysis needed it can be stated that students who fail the first

exam can pass the course (evenearnaB+odA i f t hey regularly attend the st
formation, ARG model for science coursesvas entirely oneon-one, and many students were not seeking help.

The study grap program has changed thisARC tutors are seeing more struggling students of all backgrounds

taking advantage of ARC services arthvinga bigger impact on more students

Student Research, Internships, and Theses

Approximately 500 to 600 students(more than 10% of the AS&E undergraduate studertody), annually
engage in original research activity. These experiences include senior theses and involve working with faculty
from all AS&E divisionsand the health sciencesschools and hospitals often resultingin joint publications.

Since 2003, the Summer Scholars Program has provided a superb experience for many students and faculty

and has led to conference participation and even eauthored publications. Summer Scholars have gone on to

win Fulbright, Beinecke, Goldwater, and Trumaacholarships. Funding has been provided by thig ovost & s

of fice and endowed funds, as well as Tuftsd professiona
each year apply for approximately 50 slots (57 were selected in 2014nd 50 in 2012).

The Thesis Honors Program allows students to pursue independent studsually leadingto a senior thesis,
with special emphasis on the development of selreliance, initiative, critical analysishabits, and knowledge
correlation. The number of studentsompleting senior honors theses rose from 72 in 2002 to 157 in 2012
due to: 1) launching the Summer Scholars Program, incentivizing an early start to the thesisyé&jucing the
number of faculty on senior thesis committees from three to two, making it easier to fiadailable professors;
3) developing programsto help prepare first- and secondyear students who plan orstudying abroad junior
year; and 4)developing seminars that broke the isolation of thesis writing and created peer support and
pressure on writers, helping studentéinish theses.

Since 1999 all AS&E students who have been engaged in research during the year are encouraged to
participate in the Undergaduate Research and Scholarship Symposium (URSS&Jeraging 100 annually the
students can present a poster or seminar to an audience of students and facuity.

Study Abroad Programs

During AY1112, 187 undergraduate students were involved for the semester or academic year in Tufts study
abroad programs (Chile, China, Ghana, Hong Kong, Japan, London, Madrid, Oxford, Paris, and Tubingen), while
another 390 participated in nonTufts study abroad programsThesestudents represented approximately 44%

of the junior class. In addition, students taking part in summer study at the Tufts European Center in Talloires,
France, numbered 98, for a total of 675 undergraduate students abroad from sumer 2011 through AY1112.

Assessment of Student Learning
A schoolbased, ormalized approach to assessmenibegan with a focus on distribution requirements. In 2003
the Task Force on the Undergraduate Experienegticulatedt he goal s associated with a
including learning outcomes for general education. In 2007, to gain a better understanding of student
achievement, A&S created arad hoc committee charged with developing an assessment program. After
interviewing department heads and program directors, the committee producecpaoposalrecommending
9 Developing a formal list of learning objectives for each discipline;
1 Listing on g/llabi the learning objectives emphasized during a course;
1 Establishing or identifying an already existing culminating experience(s) for all seniors (eagvanced
courses, seminars or laboratories, internships, thesis projects, performancesc.) for each discipline;
1 Creating disciplinespecific review processes to assess student achievement;
1 Creating a standing A&S committee on learning outcomes assessment that reviews all assessment
information (both direct and indirect) and acts as a conduit betweehe faculty and the administration;
1 Hiring an individual to oversee the assessment process.

As of spring 2012, all six of the A&&d hocc o mmi tt eeds pr op os advarighdecektents.tnad been
January 2011, a limitedterm assessment specialistwvas hired to work with A&S faculty members to conduct

annual assessmens providing insight into the quality of learningrelative to program objectives. This was an

extensive undertaking with every department/major identifying objectives, assessing outcomesalyzing

results, and making associated modifications. In additiora pilot program to assess achievement in the

40 A complete listing of 2012 URSS presentations is available in tiéorkroom.
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general education (i.e., distribution) requirements was initiated by a subcommittee of the Learning Outcomes
Assessment Committee (LOAGH summer 2011, five working groups of faculty membensho representedthe

five areas of distribution (arts, humanities, mathematics, natural scienceand social sciences) and who
taught courses often taken to satisfy a distribution requirement met to develop a core list of learning objectives
for all coursesthat fulfill a requirement for each distribution area and a plan for assessing learning. During
AY1%12, faculty representatives assessed achievement on final exams, papers, labs, and/or performances
using their areads objectives, and s ubDuingdurender20f?Pe m f or
a mostly new faulty cohort met to discuss asessing achievement in courses that many students take to
satisfy distribution requirements. The first year results were reviewed and itaisticipated that faculty will use
the information to improve objectives, methodf assessment and models for usimg results to inform
instruction. After the pilot is completed in spring 2013, the distribution learning objectives, as well as the
assessment strategies andnstructional and curricular modification modelswill be released to all departments.

A&S adminigration has taken the lead in creating a culture of assessment. Many faculty were initially skeptical

about assessment, fearing infringement on autonomy and academic freedom. As the efforts came to be seen

as reasonable,initial faculty resistance evolved into compliance. As these efforts are systematized, many
faculty have come to see the process®d6 potential to i mp
dean of A&S has created a permanent position whose responsibilities will include cooadiimg the curriculum

and assessment efforts of the undergraduate and graduate departments, LOGELT, and OIRE.

T u f E1A formsshow that undergraduate programs havalentified learning objectives, listed them on a\Veb
site, established both indirect(e.g, surveys) and direct (e.gevaluation of performance) assessmeust created
and carried out a process for interpreting assessment datand, in some cases, implementeddata-based
changes in programs. Biochemistry anbhternational Relations are examges of current assessment processs.

Biochemistry: The Senior Capstons, oral and writtenliterature-based researchprojects, were usedfor direct
assessment, while the senior survey was usddr indirect assessment. A rubric was used tihe grade projects
and quality of literaturebased research. Results were applied to a separate evaluation rubric. A faculty
representative from biology and chemistry interpreted the AY1011l data that indicated when given a
biochemistry problem to solve, studats had difficulty evaluating the merits of eyperimental techniques and
choosingthe best option for solving the problem. In order to help students develop better skills for evaluating
and choosing options,biochemistry will be modifying the curriculum to include more tasks that require
biochemical/molecular knowledge to analyze multiple courses of action arid design a course of action to
solve a given problem. Bchemistry will refine the capstone researchroject so that students are challenged
in ways that develop their understanding of biochemical methodology, their skills for using literature to support
assertions, and their skills for oral and visual information presentation.

International Relations (IR Senior research projects were used for direct assessment, while tdepartment
senior survey and Focus Group Conversatiorend OIREsenior survey were used for indirect assessment.
Based onAY1011 assessment dataanalysis the IRprogramleader and Executive Committee identified action
steps including: adding asophomorelevel interdisciplinary methods course; holding special events such as a
career panel with Fletcher students, a UN career panel, and an onlinforum to connect IR studentswith
alumni; initiating a project to develop an IR internship database; developing a process to emphasize language
immersion and cultural awarenessdevelopment as the keystudy abroadlearning experience in place of the
focus on satisfying IR course requements; offering an annual event to provideourse information and
strategies forusing ePortfolios; and creating intellectual communitguilding programs includinga weekly Core
Forum Conversation,senior thesis seminar, and social events.

Student Satisfaction

Every year theA&S and SOEsophomore and senior classes aresurveyed by OIRE! From 2003 to 2011

seniors reported consistently high levels of satisfaction with their undergraduate education. There were only

small differences in degree of satisfaction among genders and races. From 2003 to 2012 students on average

found their experierte to be academically rigorous, with an increase in the mean level of perceived rigor. There

were no differences among students of different races, but females tended to report Tufts to be more rigorous

than male classmates. On average, seniors have conntly reported that expectations about their Tufts
experience have bkeenadogomawhatxdeat d met . From 2003 to
indi cated they 0 deduldchooseellftg égairiffivendhp chanbeatdreliye thei experience.

41 This section on surveys includes combined data from studentsAS&E
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Females were more likely than males to report they would choose Tufts again, while white students were
slightly more likely to report they wouldo so compared to students of color, though the gap between whites
and others has been increasingince 2007. The survey at one point indicated that students were not entirely
satisfied withthe Tufts Career Center (TCC) (formerly Office of Career Serviddsyvever, after directing more
resources toward its improvement, satisfaction witiCQrose fram 55% to 73% between 2001 and 201242

Elcj)rrvteh; 2\/\(/);50 gg(rjnlznolitzergrdadvl\jl?rt: nt%lglisesrizr tZﬁrsg/FmEFlgure 42 HEDS Consortium Alumni Survey Results (2008
results show that 87% of AS&E students in 2010 and100% Jo2 88%
88% in 2012 were satisfied with their education as 28022:
compared to 90.4% of students at no#vy League ‘2‘832 i
schools in 2010 and 2012 and 89.4% (2010) and 90% | 0% -
(2012) at Ivy League schoolsSatisfaction with T u f t Very or generally satisfied Definitely or probably woul
classroom, laboratory, athletic facilites, and with undergraduate encourage a high school
employment programs was ranked low compared to education senior to attend Tufts

other schools, while satisfaction with food services
foreign language programand counseling and health
services ranked in the topl0. Between 2010 and 2012 mean satisfaction with campus services and facilities

increased in every category excegmployment programs.
Figure 4.3 HEDS Consortium Alumni Survey Results (2008)

In 2008, Tufts participated in the
Tftd dtdtdldtdtblltt . ’ . :
100% Urts undergraduate education aeve 0508 stuaents a ;IAZ 0. ngher Educatlon Data SharlngI-(EDS)

Consortium AlumniSurvey. Despite the
50% low response rate (11% or 879 surveys
0% completed, the majority from alumni

Quickly acquire Think analytically Function Establish a course who graQUated _'n t_he preY'ous SIX
new skills and and logically ~ independently of action to years), interesting information was

knowledge accomplish goals | |earned. Approximately 59% of alumni
were employed and over 28% were
enrolled in graduate or professional schosl(see Figures 4.2 and 4.3). Analysis will be conductezh 2012
survey dataand results compared to 2008during fall 2012.

Bridge Program in Arts and Sciences

A programfor A&Sstudents, Bridgeto Liberal Arts Success at Tufts (BLASTHas been developed for the class
of 2016 (offered in 2012) to increase the success rate of students who are bright and full of potential as
evidenced by their high school achievement, but who may not have had thang socioeconomic and
educational opportunities as othes. BLASTis a summae residential experience inwhich nominated students
take two courses for credit (mathematics and humanities) and participate in academic and colléife
workshops that assist incaming freshmen transition to college. BLAST Scholars are given conditional
acceptance based ormprogramparticipation. In the fall semester, BLAST Scholars enroll in an advising seminar,
take a similar course schedule as the other BLAST Scholars, continioe meet weekly for academic and
collegelife talks, receive mentoring fromA&S students, and build a strong cohort of peers for support and
encouragement. The BLAS Educational Enrichment Fundavailable to BLAST Scholars in good standing
used to defay educational expenses such as the purchase of computer equipment, specialized software,
printing, and tuition for LSAT, MCAT, GRE and other preparatory courses. Because socioeconomic disparities
and educational inequities in the US follow historical patns of racial and ethnic disenfranchisement, many
(but not all) of the BLAST Scholars will be students of color and fgsineration college students. Assessment
of the academic success of the BLAST Scholars will be carried out while these students aending Tufts.43

School of Engineerfigndergraduate and Graduate Programs

Overview

SOEds size and educati onal sepsh oflcansonfyh diversperppeatives, and di st i |
student-centric learning environment. Curricula across a wide spectrum of majors emphasize profeded

learning, nurturing of leadership skills, and cultivation of creativity through innovative design. There were 767

fulltime matriculated undergraduate students enrolledin AY1112, representing approximately 1% of all

42 For more nformation regardingcareer services, see Standard 6
43 For more information on BLAST, see StandardBtudents6
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undergraduates. The number ofloctoral students rose from 142 in AY0&7 to 207 in AY11-12, while the
number of fulkime students enrolled in nondoctoral programs (MSVISEM, MEng) rose from 214 to 327
during the same periodt* The number ofdoctoral degrees awarded increased from 9 in 2006 to 25 in 2011
due to a more researchactive faculty, increase in external fundinggrovost and deans fellows initiatives, and
the attraction of a highquality pool of graduate applicants through marketing, outreach, and reputation.

SOE programs are characterized by technical rigor, breadth, interdisciplinary natuaed engagement of

graduate and undergraduate students inworld | ass research opportunities. Cl
other schoolsand a long tradition of collaboration, provide a strong platform for interdisciplinary education and
scholarship. SOHocuses on building core strength and visibility in three strategengineeringareas: human

health (e.g., biomedical imaging, waterborne disease)stainability (e.g., water and diplomacy, climate change
mitigation), andhuman/technologyinterface (e.g, robotics and cognitbn, human factors engineering).

SOE offers 14 undergraduate degree§ are accredited by the Engineering Accreditation Commission (EAC) of
ABET andl by the Computing Accreditation Commission of ABET. Degregquirements include introductory

(math and science courses fundamental to all areas of engineeringdundation (a bridge between math and

basic sciences and engineeringoncentration @isciplinespecific knowledge and skills)and humanities, arts,

and social studes (breadthencouragingsocial awareness and leadership qualities, including written and oral
communi cati on) requirements. A combined BS/ masterds
pursuinga combined degree programs: a BS and MS or a BS aMaster of Engineering (MEng) degree.

Through its six departments and the Tufts Gordon Instituté,SOE offers a MSa MEng that is especially well
suited for parttime, practicing engineers; and a PhD in selected areas of research excellence. Tuition
scholarships, assistantships, and research assistantships are awarded on a competitive basis to graduate
admissions candidates.SOEgraduate programs are not accredited by ABET. Deans apibvost fellowships
are used to supplement graduate assistantships in order to attract the very best candidates. Over the last five
years, SOEgraduate programs haveseen an increase in the levelof externally supported (federal and
nonfederal) sponsored research from approximately $7 million in 2007 to over $13 million in 2011. During
this period, the number of graduate students supported as research assistants through endowments, gifts,
grants, operations, and starup funds increased from 125 in 2007 to 173in 2011 (represented in FTES).

Assessment of Student Learning

Academic progress is monitred by a weHestablished advising system from matriculation through graduation.

By March of theirfirst year, all students are required to declare a major and assigned an advisor. The faculty
work closely with their advisees to foster relationships thatnhance academic performance, encourage
participation in research or internships, and support endeavors in admission to graduate school or gaining
employment. SOE has developed a number of processes for assessing and evaluating the extent to which
student outcomes and program educational objectives are being met. Program objectives are broad
statements that describe what graduates are expected to attain within a few years of graduatioreasuredby

exit survey data on future plans and 2 5-, and 10year aumni surveys querying position levels and
responsibilities. The OAC, OIRE, SOE CC, and Curriculum Task Force (CTF) all review undergraduate and
graduate programs. OAC coordinates and integrates SOE assessment and evaluation processes. OIRE works
with OAC ¢ develop and interpret the instruments of assessment, including firgear, sophomore, senior, and
graduate student exit surveys. OAC has worked with OIRE to develop alumni and employer surveys that provide
data used for assessing and evaluatingt what level program objectives are being met. The results of all of
these surveys and documents are maintained on th€®©AC wiki site SOECC reviews all changes,tor
considerations for,courses or programs by SOE faculty. The CTF considers broad curriculum issues and makes
recommendations for change to the SOECC. I n addition,
by the EAC and Computing Accreditation Commission of AR its most recent review in AY1412.

Information gleaned from course evaluations and faculty task force discussions suggested that the existing
first-year curriculum could provide more exposure to problem solving, as well as an increased exposuredo th
breadth of engineering disciplines and professions. To be considered for AMB? proposals for curricular
changes were submitted in December 2011and the goal of creating six ew or expanded courses was met.

44 Source: Tufts University Fact Book 2068007 and Tufts University Fact Book 2012012.
45 Tufts Gordon Institute is the first school dedicated to teaching engineering leadership and offers programs that focus orineegng
management and entrepreneurship.
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Another example of learning assessment andcedédback is the SOE revision of the required undergraduate
calculus courses. Surveys in 2007 and 2008 indicated that approximately 75% of incoming students placed
out of the first calculus course® In response in2009, the SOECC and CTF working with the Mathematics
Departmentdeveloped a new first course (Math 50) that includes some review of single variable calculus and
recitations with engineering applicationsoffered as a pilot. Followup assessment of student perforrance
revealed that gudents taking the new course didas well in their engineering courses ashose taking the
traditional two course calculussequence.In 2011, 17%of students who took Math50d e scri bed t he <cou
material as new and notcovered in hidh school and 83% stated 75% of the material was new andot covered

in high school math;83% of those students described the repeated parts of the program as usefuBased
upon this assessment, effective fall 2012first-year engineering studentsre required to take Math 50 instead

of Math 11 and 12, except for thefew who have no high school calculus or those who AP out of Math 12.

Bridge Program in Engineering

A program, Bridge to Engineering Success at Tufts (BEST), was established in 2010 tease the enrollment
and retention of underrepresentedstudents. BESThas successfully retained two cohorts of firggeneration,
low-income, and ethnic minority engineergand consists of a sixweek summer residential program focused on
introducing studentsto the rigors of college academicsand college life management Students take two
summer STEM courses for credit (Math 11 and Geology 5 during summer 2010 or Math 11 and Physicsnll
summer 2011 and 2012) as well as a noncreditvriting workshop. Studentsare also expected to participate in
weekly meetings with cecurricular support servicesand weekly workshops with faculty.

BESD eight studentsfrom summer 2010 performed well academically and continued to do well during their

first year. Six pacd onthe S OE Deands Li st (GPA>3. 2) a n o averdge retur:
freshman GPA was 3.01, none being placed on academic probatjaand 2.88 in their sophomore year (several

difficult coursescontributed to this lower GPA). Onstudent placed on the fall 2011 D e a n & sSince thes1tl .

studentsin the 2011 programenrolled in Physics 1]1theyhad a more difficultsummer course load thanthose

in the 2010 program. Students who withdrewfrom physics and/or math matriculated during fall 2011,

remained part of BEST, and repeatl courses droppedduring AY1112. Theaverage BESTfreshman GPAfor
fal20l1was 2.99 with four st udGestudentsvatdhédriogA&S, bue reniamedind s L i st
BEST, indicating thgrogramd strength and the bond that students make with each other. BEST has had an

positive impact on diversity and retention of atsk students. SOE is committed to its continuatioespecially in

light of recentdonor funding that will completely pay for the sumer program for the next five years.

Graduate School of Arts and Sciences

Overview

GSAS mentors and trains future scholars, professionals, atehders, who, through the research and practice
based skills developed in their graduate education, go on to enjoy highly productive careers. These students
strengthen Tuftsdintellectual community andscholarly activities. Tiey are invaluable as teaching assistats
(Tas) and fellows, integratingthe A&Sfacultyd teaching mission andundergraduateslearning outcomes. This

is especially true in research settirgwhere graduate and undergraduate students interact with mutual benefit.

Numbers of doctoral students rose from 296 in 2006 to 359 in 2011, while those in noAPhD graduate
programs rose from 731 to 765 during the same period. This growth occurred largely becala8AShired
more researchintensive faculty and their additional resources for existing prograns. There are usually
approximately 25 to 30 studentsenrolledin certificate programs. Approximately 15% aflirrent students come
from countries outside the US, and approximately 14% are from underrepresented groups. Over the past five
years, GSAS awarded between 40 and 50 PhDs and an average of 350 ma&eategrees annually*8

GSAS offersl2 doctoral degree programs3 4 mast er 8s d;dgombi pedgoamdual mast e
programs and 8 certificate programs. Each program is administered through an A&S academic department.

Graduate training is progranspecific and begins with courséased instruction, followed by aesearch thesis

phase or practicumbased experience leading to licensureGSASfaculty includes all fulitime AS&Efaculty

members. GSAJraduate degree programs are generally small, allowing for mdeulty-student mentoring.

46 Source: First Year Engineering Experience Surveys 2007 and 2008.
47 Source:First YearEngineering Experience Surve011.
48 Source: Tufts University Fact Book 2068007 and Tufts University Fact Book 201-2012.
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Masterds degree pr ogr aasedinstactian ared many hage resdarchcoo thesis teack
where students complete a research project and present
must be completed within five years, thagh some takeonly one or two years.

Doctoral programs require ateast three years of fullime study and successful submission of a dissertation.

Publishing peewreviewed papers is expected outside of the humanities, although the scope varies by discipline.

In the humanities, peerreviewed conference presentationsre expected Most programs emphasize teaching
andor i gi nal research. The students® most important ment

GSAS offers eight certificate programs that are practiogiented and designed to meet evolving professional
demands. The ceificate courses (typically four or five) may be transferred Taufts graduate degree programs.

Courses designed for graduate students are numbered 200 and above, though many advanced -8@|
courses are open tothem, since interaction between advanced undergraduates and earlyear graduate
students can be mutually beneficial. Ithose courses, faculty normally require advanced work from graduate
students in order to receive graduate credit. The GSAS Policy and Programs Comm(iREB€approvescourses.
Credits fromother institutions taken concurrently withGSASstudies are generally approved prior to registration.
Students who crossregister during regular semesters with Boston College, Boston University, and/or Brandeis
University throughThe Boston Consortium for Higher Educatiaio not need prior approval to transfecredit.
The GSAS Executive Committee approvesakdit transfers for programs#®

Assessment of Student Learning

Learning objectives andprogram requirements are listed on theWeb site of the department administering the
program. ThePPCinitiates and reviews assessment initiatives. In 2010 GSAS createdpeogram review Web

site to store data for program review and assessmenincluding programspecific information on admissions,
enrollment, exit surveys and trends, assessment plandNational Research Council (NRCjlata, and
accreditation information. Each program has identiéd a regular assessment cycle to reviestudent learning

and achievementquality. The cycle includes direct and indirect assessment of objectives, review of results,
identification of strengths and challenges illuminated via the assessment projects, shagiresults with faculty,

and implementation of action steps to address challengedn AY1011 GSAS used theNRCAssessment of
Research Doctoral Programs, specifically the quality measures and weights, to review and evaluate each of the
doctoral programs and a set of peer programs. An analysis of NRC methodology and results of peer analysis
were presented to facultyat department meetings. The quality of research has always been assessed by
reviewing the dissertationMore recenty, the prestige of the publication disseminating the research has been

an important factor, and the weight of publications in dissertationesearch varies across programs. The
dissertation advisor and an examining committee of four membe(gree from the studentd program and one
expert from outsideTuftsper f or m t he review. The quality in a master
is assessed by review ofhe thesis. The examining committee is made upf three faculty members

The English departmentas an example of he current assessment programseeks to ensure that its PhD
candidates acquire broad knowledge of English, Anglophone, and American literatéi@ indirect assessment,
students are surveyed after taking theoral comprehensive examin AY1112, 11 of 13 students responded.
Aggregated datawas reviewedto determinelearningtrends.Fordi r ect assessment, student s
the exam was assessed in fall 2011 and sprin@012. Examining committeemembers completed a three
question rubric and then reviewed the aggregated dataWhile many students found theexamd dreadth
challenging they also found it very valuable; they were able tealize new connections and felt prepared to
teach courses, from surveys to specialized classes. Most students performieetween adequately and very
well; the newlyredesigned program, allowingtudents to finish more quickly, seemed as effective as the older,
longer one. Students learned to work independently, without the guidance of a course. Students received some
preparation for the oral internws for an academic position, and some mentioned that theral exam was
particularly valuable.Some students desired more professorial guidance while others had unclear expectations
possibly affectingtheir performance.Clarifying expectations, providing more guidance without undermining the
independent study experienceand determining how to rectifyany (rare) examiner disagreement aretargeted
challenges. Improvement strategies include adding a session on exalfexpectaions and strategies) to the
pro-seminar and collecting writtn evaluations ofperformance in courses, using them to share feedbacfter

the first year and prior to the examsExaminers will be asked tcstay for at least onehalf-hour after the exam
toallowfords cussi on of studentsd outcomes.

49 GSASJegree requirements and programs can be founghline and at specific department websites.
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Mentoring and Professional Development Programs

Exit surveys indicated that students required more training and support @8s.5° This led to several initiatives
including TAskills workshops complemerihg program leveltraining and support.In 2010 GSAS created the
Graduate Resources and Development (GRAD) program to provide mentoring @adessional and leadership
skills workshops. Subsequent surveys have shown that approximately 55% were satisfied withining

programs5! As an additional resource, theAssociate Dean(position created in fall 2012) is responsible for
creating, implementing, and evaluatinggrograms that supportstudentsdprofessional development

GSAS holds an annual research symposiufor students to present their original research to colleagues and
faculty. In 2011 there were 48 presentations in STEMyrts and humanities, andsocial sciences tracks and a
pl enary session at which three studdénaChangngWerldnt ed t al k:

Career Development

In 2010 GSAS collected data to revielWwow manygraduatespursued careers in academia, industry, nonprofits,
and/or government service. For PhD recipientsom 2005 through 2010, approximately 19% were in post
doctoral positions, 40% in academia, 15% in business or industry, 7% in government or nonprofit, and 18%
were unknown.Data on career plans was used to understand career aspirations and outcomes. Arwlgsis of
results was presented to facultyand data is used to plan programs on career development for doctoral
students. For example, faculty offepreparing future scholars workshops$o those seeking to enter academia,
and the alumni base offes programs for thoseseeking to enterthe government, nonprofit, or private sectors.

The Fletcher School of Law and Diplomacy

Overview

Fletcher is a professional graduate school of international affairs, ranked in the top five of such schools

globally32? It offers doctoral and master® degreesthat prepare students for international careers. Fletcher has

programs in 19 fields including diplomacy, development, security, environment, humanitarianism, international

law and organization, human security, and inteational economics, allowing students to design an education

that is scholarly, cuttingedge, professionally relevant, and tailored to their career path&raduates enter

hundreds of different careers in integovernmental agencies, private businesses, nprofits, and US and

foreign governmentsTher e were 649 students enrolled i-I238FIl et cherd

Fl et cfhiewed sma s t e rintlgde tha twgyeaa Master of Arts in Law and Diplomacy (MALD), the
school 8s oltldatenrblls gpproxignatelyny0% of its student body; Master of Arts (MA), a erar
version of the MALD for those advanced in their careers whose employers (mostly ministries of foreign
countries) support only one year of study;, Global Master of Arts ProgramMAP), a combined
residential/online degree; Master in International Business (MIB), designed for students planning on entering
the private sector; and Master of Law (LLM), a ofyear degree designed for lawyers wanting additional training
in international law andrelated areas. Pograms require foreign langage exams and a thesis.

The doctoral program in international relations admits betwee@ and 10 students annually, the majority
oOinternal admi tsdé6 (students who rfeednoitakéhomelmote seenesdr®oEl D) wh o
coursework. Students then take written and oral comprehensive exams, write a dissertation proposal, conduct

field research, and write, submitand defend their dissertation.

Assessment of Student Learning

The extreme flibility of Fletcher degrees makes it difficult to develop a robust assessment systesince

there are no fixed core courses, no fixed course sequences, and no uniform goals. Amitglumni, Fletcher

has hundreds of ambassadors, generals, CEOs, and leaslén other areas. Fletcher generally does not use

tools beyond course grades, course evaluations, exit surveys, ghdses to evaluateachievement ofindividual

degree goals. Learning outcomeg coursest end t o be expressed as a section
obj ect i e assessdntidough tests/exams/performance assessment/surveys; course evaluations

partly assess whether or not class objectives were achieved. The general level of satisfactamong

graduating students is very high85% agree thatft hehyado a chance to do it overo t h

50 Source: GSAS Graduate Exit Survey 202809

51 Source: GSAS Graduate Exit Survey 202011.

52 Source:http://www.foreignpolicy.com/articles/2012/01/03/top_ten_international_relations_masters_programs?page=Ffull
53 Source: Standard 4 Data First Form
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andddot hi s al | 0 V98% wourldgreconmmeénd a friehdto attend Fletcher. Approximately 91% of
students aresatisfied with their Fletcher experiencé4 Hence, little pressure is felt to change this situation.

Friedman School of Nutrition Science and Policy

Overview

Friedman is committed to advancing the nutritional welleing of people worldwide through excellence in

research andteaching and shaping of public policy. It offers graduate degrees and online certificate programs

and participates in joint degree programs with other Tufts schools. Friedman was plhe or near the top of

all USnutrition pr ogr ams by t heessM&CdE Reseahl Moctokate Programs. Its nutrition
research and outreach also generates a | arge share of
fall 2011, 165 students were enrolled in maste® programs and 53 in doctoral programs. Therwere 55

enrollees in nondegree programs in AY 112,55

Friedmanis committed to combining top tier research with innovative training in the fields of nutrition science

and policy and to promoting the application of new knowledge to real world problefigedman offersma st er s &
degrees through six programsfood policy andapplied nutrition; agriculture, food, and environment; nutrition
communications; biochemical and molecular nutrition; nutritional epidemiology; and the MS innutrition-

dietetic internship. Doctoral degrees are offered through four programsfood policy and applied nutrition;
agriculture, food, and environment; biochemical and molecular nutrition; and nutritional epidemiology.Other
degrees include an MAn humanitarian assistance and ahybrid master of nutrition science andpolicy.

Assessment of Student Learning

Friedman prograns conduct annual selfassessment led by graduate program directors and department
chairs and includes students, faculty, administration, and~CDC Assessment is based on faculty and student
input via program meetings, courseevaluations and outcome measures. Recommendations for changes are
prepared by the director, reviewed with the department chair and Academic Affaiean, and submitted for
approval to the FCDC Schoolwide issues are addressed by the Academic Affaidean with assistance from
faculty, directors, and chairsA review of PhD qualifying examination procedures was conducted to determine
how similar rigor in the examcould be maintained across the school despite differences in disciplines,
resulting in recommendations to form a committee to review proposed topics for theitten exam, as well as
the topics representing the range that students are responsible for indhoral exam. Enrollment data are
reviewed annually. Decreased enrollment trends in theutrition communication andnutritional epidemiology
programs have resulted in ongoing assessment regarding the causasd discussion regarding thi future.

School dbental Medicine

Overview

TUSDMprepares pre-doctoral and postdoctoral students to practice dentistry with knowledge of patient
populations, dental specialties, and settings im professional environment in whichpatients receive quality
dental care.DMD accreditation is awarded by the Commission on Dental Accreditation (CQRAY curriculum
and practical training meetsits standards. In 2011, 736 pre-doctoral students were enrolled in the DMD
program, and 170 postdoctoral students were enrolled in specialty programs, including 42\is programs 6

TUSDM offers a combined DMD/MS and an MS tfental research. These programs include M§pecific
coursework, research, and a thesis. The Dental Distance Education MS Program enrolls a limited number of
students with extensive dental clinical experience. The thesis is mentored througéb-based communication,
onsite interaction, and teleconferencing. TUSDM partners with tAi@JSM) $£HPD unit to offer a combined
DMD-MPH degree. Trainees receiving the dual degree complegguirements for both degrees.

Assessment of Student Learning

To maintain quality, the CC reviews all programs and approves changes, considering course evaluations,
clinical faculty evaluations, and faculty peer evaluations. The OAC sets and reviews department and program
goals. Academic planning occurs in meetingsitv chairs and/or course directors as part of the annual
scheduling process. Student class representatives and student class liaisons routinely meet with aksociate
dean for students, Academic Affairsdean, and Student Promotions Committe chair to discuss issuesto
facilitate improvement before course end. A miglear evaluation can verify imrovement from a previous year.
Theacademicdean meets withcourse directors as needed.

54 Source: Fletcher Exiting Student Survep12.
55 Source: Standard 4 Data First Form
56 Source: Standard 4 Data First Form
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School of Medicine

Overview

TUSM trains physiciansas competent, ethical, compassionate, lifelong learners who striie attend to all
aspects of the health care continuum, including disease management, prevention, health promotion and
maintenance, and palliative careThe PHPD progras) within TUSMpromote human health through training
practitioners of public health, health communication, pain research, education and policy, and biomedical
science. PHPD dual degree programs seek to strengthen linkages across traditional disciplinary and practice
boundaries.The MD program enrolle®@00 trainees and PHPD programs enrolle@60 in 2011.57

Requirements of MD programsper the Liaison Committee on Medical Education (LCME), the accrediting body
of US medical schools, include 130 weeks of instruction in basic sciences and clinical experiences. All students
must successfully complete prelerkship courses, first and secondyear clinical experiences, core and
advanced clerkships, and bais and advanced electives. lthical experiences occur at more thari2 teaching
affiliates and hundreds of communitypased private practices, providing sufficient capacity to allow students to
complete requirements. In acordance with LCMEthe curriculum is developed and evaluated by TUSVCC
which also develops evaluation methods with faculty, the Office of Educational Affairs (QBAJ the OSA.

The MPH program is accredited by the Councit &ducation for Public Health. The MPH and the MSpain
research, education, andpolicy and the MS inbiomedical sciences have a tweyear curriculum and include a
capstone experience, either as an applied capstone experience or a thesis. The applédning experience is
conducted in lieu of a thesis in areas where the training emphasizes developimggitioners of the discipline.

PHPD partners with several other Tufts schools and nearby universities to offer training leading to combined
degrees. Tlese programs include the MBMPH, DVMMPH, DMBMPH, JBMPH (with Northeastern University
School of Law), M&wtrition-MPH, bachelo&-MPH, MShiomedical sciencesMPH, MBDMBA (with Brandeis
University Heller School of Social Policy and Management), and-bi@nedical sciencesMBA (with Brandeis).
Trainees completing these programs fulfill the requirements feach of the individual degrees.

Assessment of Student Learning in the MD Program

TUSMds MD program is over seen byy andtadgminiSt@tiowusindhstudentp ut f r
surveys, questionnaires, and meetings for feedback. Additioredsessmentsinclude a comprehensive system

of course and clerkship evaluation using TUSKcluding mandatory student evaluations, annual evaluation of
courses and core clerkships by the Educational Affaidean and Evaluation and Assessmerdirector, and peer
review of courses and clerkships by a subcommittee of the CC. Monitoring of scores on standardized national
exams and residency placemestare other metrics.These assessments have been used to adjust curriculum.
For example, review of thesurvey of PGYL graduates indicated thatthey felt they did not receive as much
training in procedures when compared to peers from other schools. TUSMated a Simulation Curriculum
Committee that has now provided a simulation curriculum to be rolled out over the next two years. Review of
the AAMC @duation Questionnaire suggested graduates thought they were not getting enough background in
health care financing and medical jurisprudence. As a result, thesocial and behavioral medicine course and
ethics and professionalism course were modified to increase the coverage of these areas. In the eyes of
students, the course evaluation system has also helped prove the curriculum overall. In the four years that
this system has been in place, the average course rating increased from ~3.85%cale) to > 4.0 in AY1112.

The TUSM CC and facultgcently completed a thorough assessment and revision of the M&urriculum. The
process began in 2006 and culminated in AYGR20 with the implementation of a curriculum that integrates
basic and clinical sciences and focuses on providing trainees with the knowledge and professionalism required
of today® physicians. Evhlation of the new curriculum is ongoing; however, based on student feedback from
the first iteration of the new MedFoundations | Unit and analyses conducted by faculty peer reviews and the
OEA, the CC mandated further reductions in fingtar lecture timeand content, with further expansion in
clinical correlation. As a resultclass of 2014 student ratings increased significantly compared to those of a
year earlier. In response to identified needs, three new courses were introduced as part of the revised
curriculum: Introduction to Clinical Reasoning (ICR), Dermatology, and ¢henpetencybased Apprenticeship in
Primary Care (CAP). The students rated alteh courses well above average.

57 Source: Standard 4 Data First Form
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Assessment of Student Learning in the PHPBrograms

The PHPDprograms are overseen by théean for PHPD with input from the Program Directors Committeat
sets academic policiesreviews academic issues common across two or more programs imgagtthe student
learning experience, and makes recommendations to thaean. Academic oversight is the purview of individual
programs. Faculty also assesses the curriculum and student learning experience. The Academic Affairs
Committee overseesthe public health and health communication programs the Steering Committee is
responsible for the program in pain research, education, and policy, and the CC is responsible fothe
biomedical sciences program A recent strategic planning process recommended bringing the three public
health-related programs more closely together through r@view of their committee structures. It also resulted
in goals to establish a DrPHorogram designed to enhance the level of scholarship conducted by PHPD
students and faculty. This program was developed with faculty input and approved to enroll studenth the
first class matriculating in AY134.

In preparation for the firstfive-year review of theMS in biomedical sciences (MB), a selfstudy process was
established in consultation with the program director and theIBS Steering Committeelnternal assessment in
collaboration with TUSM also led the faculty to establishphysician assistant training program.The program
has achieved Provisional écreditation status from the Accreditation Review Commission on Education for
Physician Assistarg, and a self-study process was established in consultation with thgrogram director and
the Physician AssistantSteering Committeein preparation for the firstthree-year review of theMaster of
Medical Science (MNB) conferred to students in that program

Sackler School of Graduate Biomedical Sciences

Overview

Sackler trains biomedical scientists to be future leaders in research, teaching, biotechnology, and other
sciencebased careers with emphass on interdisciplinary training that integrates stat®f-the-art approaches

to basic and clinical sciencesand on research training directed toward solving diseas@and healthrelated
problems. Sackler integrates faculty from across the schools to address these issues. Student research makes
major contributionsto the overall research mission of the biomedical scientists with whom they train. There
were 200 degreeseeking students enrolled in AY112.58

S a ¢ k Ibasic stisnce division offers training in eight basic science disciplines (biochemistry; cetiplecular

and developmental biology; cellular and molecular physiology; genetics; immunology; molecular microbiology;
neuroscience pharmacology and experimental therapeutics) leading to theloctoral degree. Students who
complete significant training butelect not to finish the PhD may be awarded an MS. MEhD trainees complete

the PhD portion of their training in one of théasic science division programs. Theclinical research division
offers doctoral and Master of Sciencedegrees and a certificate irclinical andtranslational science.

Each program is reviewed every five years under the oversight of the facalgcted Programs and Faculty
Committee (PFC). The reviewers, including two experts from outside of Tufts, assess all program aspects
including the quality of students, student outcomes, curriculum, and faculty. A written report is submitted to
the PFC and Executive Council, the body who votes on the recommendations and sets school policy. Programs
address any concerns raised by the review and defflie how any changes will be implemented. The PFC also
reviews courses proposed by programand its recommendations are brought to the Executive Coun@l.

Assessment of Student Learning

Academic planning begindoth at the grassroots level of program faculty andat the executive council level.
These groups, with input from thelean, assess programs and make recommendations for adjustmentad

hoc committees representing the Executive Council and other faculty and fftavork on specific issues. For
example, a recent initiative focusing on strengthening the course evaluation system began in response to
comments from program reviews and an assessment showing that some courses (journal clubs, seminars)
were not being evalated. Some assessments are made directly by faculty. For example, in response to faculty
awareness that students were reluctant to use quantitative statistical approaches to data analysis, a relevant
course was developed and became a requirement in thedi-year curriculum for several programs.

The registrar worked to establish a strong relationship with each program coordinator and director, resulting in
faculty understanding the academic credit award process, and the establishment of a routine process for
course and contact hours reviews, mak@adjustments as needed. This work ensured that accurate syllabi are

58 Source: Standard 4 Data First Form. This number includes certificate programs.
59 Examples of these reports can be found in théorkroom.
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reviewedeach semesterfor integrity of credit and revealed areas where major course revisions require review
by the PFC and Executive Council. This initiative also aided thgistrar inworking with faculty to ensure that
regular updates of the online catlog occur in a timely fashion.

Sac k!l er 6 swoskedavithffacultyatow emsure that students have information related to career outcomes.
This information is being used to determine if the current curriculum meets the needs of all students given the
wide range of careers available to biomedical sciendehDs. In addition, Sackler recently conducted a survey
assessing how frequently students publish firstuthor research papers, an important milestone toward a
biomedical science PhD. The dataas shared with program directors and faculty and formed the bisfor
discussion and planning related to steps that might bken to increase productivity.

Tisch College of Citizenship & Public Service

Overview

Without its own teaching faculty or degree programs, Tisch College nevertheless seeks to enable students to
achieve five civic learning outcomes, through combinations of curriculandico-curricular opportunities.Tisch
publishes lists of courses that includeone or more of these outcomes, and developed a nationally unique Latin
honors program,Honos Civicus for students demonstratingthey have achieved these outcomesTUSM has
developed and TUSDM is developing similar programs related to their curricula and civic learning objectives.

Assessment of Student Learning

Tisch College has been conducting a longitudinal study of civic and political activities and attitudes since spring
2004. In addition, with support from one federal grant and two foundation grants, Tisch College has been
conduding assessment of various programs on student civic development and psyshoial wellbeing
(flourishing). Results of these studies are being used to redesign programs and to contribute to national
literature on civic development.

Cummings SchooMetterinary Medicine

Overview

Through excellence and innovation in clinical service, research, and teachiii@ SVMstudents will improve the
health and weltbeing of animals people, and their environment. The DVM program prepares graduates for
entry-level practice for the major domestic species and providestudents the flexibility to pursue nonpractice

or nontraditional practice careers€.g.public health, wildlife, international veterinary medicineand biomedical
research). The curriculum nurturestudents to become lifelong learners and leaders in developing the science,
technology, and ethicgo shape future veterinary practice. Through MS programs, TCSVM provides specialized
training required to broaden t oeontibetets ther paningd mecalt i v e
mission associated. A PhD program trains students to focus on reseantating to areas of unmet need in
veterinary bioscience. In AY112, there were365 fulltime DVMstudents, and 31 MS and Ph3tudents.t0

Assesanent of Student Learning

The DVM program is accredited by the AVMA Council on Education (COE). Its CC oversees the educational plan
and its OAC ensures that appropriate faculty, employee, and student feedback and evaluations are considered.
The OAC overss the ongoing direct and indirect outcomes assessment programs of the DVM program,
including developing assessment tools, collecting and analyzing data, communicating results, and using data
to i mprove TCSVMds ovVver grddlate pregem submitg anneinraia ireview. to thea ¢ h
Advanced Education Committee (AEC) with data on admission criteria, enrollment, attrition, program outcomes,
and career placement. Learning goals have been developed for all courses and clinical rotations in the DVM
and graduate programs and are clearly articulated in course syllabi and on TUSK. The OAC analyzes outcomes
data in accordance with guidelines from the AVMA CQ.conjunction with program leadership and faculty,

the AEC plays a similar role for the gradigaprograms through collection of annual program reports and five
year program evaluations.

The TCSVM CC conducted an extensive review of the DVM curriculum in AY10his review included
benchmarking against other veterinary schools and led to a serief recommendations for curricular
improvement that is now being implemented. A curricular weakness identified through outcomes assessment
was suboptimal opportunity for surgery experience prior to graduation. This issue has been addressed by
opening a spa-neuter clinic on campus in conjunction with a group of 20 local animal shelters. The Luke and
Lily Lerner SpayNeuter Clinic offers students enhanced opportunities for routine surgical experience.-Off

60 Source: Standard 4 Data First Form
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campus surgical opportunities with shelters and larganimal practices have also been identified. It is
estimated that these opportunities have at least tripled the average hands surgical experience of students.
Another area that was strengthened involved small animal primary care. While students havedyexposure to
small and large animal primary care cases through core rotations, including a practice environment rotation in
a for-profit hospital, it was felt that more could be done. TCSVM recently entered into an innovative partnership
with a vocational high school to establish a studentun primary care practiceserving low-income cliens.
Officially opened in April 2012, TUFTS at TECH Community Veterinary Clinic providesokivpreventative and
primary care forgr eat er Wor cest er 0 son amnmhk.rTheediniceid staffed bypvaterinary
assistant students from the high school, veterinary technician students from local colleges, and veterinary
professional students from TCSVM. Students are supervised by their respective progreamsl the pradice is

run by an experienced DVM general practitioner. Elective rotations were initially offered in late April 2@Git2],
since several rotations have already occurred, evaluation began in June 201

PROJECTION

Online Education

In addition to current offerings, schools are exploring online courses at the undergraduate and graduate levels.
Thesummersessi on programdés director hopes to add four to
years. The AS&E faculty will contietits ongoing study and discussion of the challenges and opportunities of

online instruction and the advantages and challenges presented to students, faculty, and academic programs,

and will adopt changes as needed to address those issues. Universitigle, the priority will be to ensure that

the system of organi zation and governance for online
that online courses or programs are offered with the same level of integrity offered with face to face academic
eperiences, and that the nine hallmarks of quality for

Guidelines for the Evaluation of Distance Education (Online Learning) Polféy.

ePortfolios

Schools and programs that have recently expressed inést in ePortfolios for learning, assessment, and
professional development include Tisch Library and the Fitéear Writing Program for research process
portfolios; the classics department, GIFT the Masters in Lab Animal Medicing severd of Fried ma n 6 s
programs and A&S for program assessment, learning/reflection, interdisciplinary synthesis, and qualitative
assessment for affective areas of General Education requirements. They are also interested in a- self
provisioning, customizable option for studentrad faculty ePortfolios. It is anticipated that by December 2012,
the infrastructure will be deployed, staff will be trained to manage and work with the system, and an initial
service model for designing, developing, and supporting Trupkrtfolio sites wil be defined. Part of defining
that service model will entail figuring out how many ePortfolio projects Tufts has the capacity to support in any
given year. There will likely be a call for proposals each year and a process for selecting projects that peomi
broad, sustainable impact across a distribution of Tufts contexts.

Diversity

The Council on Diversity secommendatons will include how it can ensure effective implementation and
measurement. Its work will complement activity already underway. Theouncil will share draft
recommendations for comment with the community before a final report is issued, likely in March 2013.

Tufts is in the process of developing two significant academic initiatives related to race and diversity. A&S is
establishing anundergraduate interdisciplinary Africana Studies majoo study all people of African descent in
the global diaspora and plumb the historical, political, social, economic, and cultural experiences of the global
Africandiaspora including, but not limited ¢, black America, the Caribbean, Africa, and Europe. Second, Tufts
will establish a Center for the Study of Race and Democracy. Both initiatives are motivated by aassléssed
need to improve curriculaofferings in race and diversitynd increase reseach efforts in these areas.

Interdisciplinarity and Collaboration

It is expected that the external review of interdisciplina&&S undergraduate programs, conducted in spring

2012, will result in recommendations to be reviewed and acted upon in AY-13 and beyond. A solution for
addressing the challenges presented by Tuftsd efforts
across schools, has yet to be found. It is likely that no one solution will be relevant to all initiatives, considering

the varying missions of schools and localized budgets.

61 For more information regarding online academic programs, refer to Standards 3 and 11.
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In January 2012, President Monaco created a highevel Graduate Education Workg Group, tasked with
setting forth actionable proposals for interdisciplinary collaboration in doctoral education and research,
seeking to remove obstacles that currently exigor interschool collaboration.The report was submitted to the
president and povost in November 2012 and is currently being used to inform Strategic Planning.

Assessment Programs

The assessment programs in undergraduate A&S need to be smitaining. To ensure this, the academic
deans, in cooperation with the LOAC, will take resmihbility for overseeing the assessment processes. It is
envisioned that the assessment programs developed over the last five years will become more robust and
information-rich so that faculty and students will benefit. For example, developing and using niab to a
greater extent would enrich the quality of writing in the introductory Englisbmposition courses.

It is anticipated there will be an increase in the scope and effectiveness GSASassessment programs in
order to produce higher qualitystudent experiences. As part of this process, it is envisioned that the review of
student achievement inG S A i8dividual programs will be continuedincluding tracking the publishing success
of dissertations and procurement of jobs by alumni suitable® their academic achievements.

TUSDM plans to continue using the approaches in place to ensym@gram quality. One effort that will receive
special attention involves engaging students in research through small scholarships and enhanced enrichment
activities. Detemining if these measures influence the career outcomes of students is a future goal. Linked to
this goal will be assessment of the newly established DMBS and DMBMPH combined degree programs.

Based on assessments by its OSA, TUSM will monitor the fagstident advising process to determine if it is
supporting training aligned with the welbeing of emerging physicians. The complexity and dynamic nature of
advising suggest a committee be formed through the OSA to work on this as a #@rg projed. An outcome of
the Educational Strategic Plannind’rocess was the creation of Key Themes Working GreugKey themes
include: professionalism andethics; communication skills, life cycles,compassionatecare, physician (nedical
student) well-being, and culturally competent care; evidencebased medicine/information mastery, community
service and citizenship, population medicine; and health care systems. The new curriculum began with the
class that matriculated in fall 2009, Many key themes were incorporated ia their two years. Thecommittees
are working on strategically positioning and integrating thbemes into the four years of the curriculum.

PHPD is home to several new programs, including thleysicianassistant program, slated for launch in January

2013, and the DrPH program. A key element of assessment will be to determine the effectiveness of these
programs and to monitor faculty and student concerns. The DrPH program will be accredited by the Council on
Educatin for Public Health (CEPH) as part of the public health program. CEPH may ask for early review based
on TUSMO6s submission of .a substantive changes report

TCSVM graduate programs are relatively small and have been in place for less than 15 years. Asgpssin
mechanisms to grow the census in these programs is important to promote student interchange and create a
vibrant student environment. A system for ongoing curricular review and assessment of topic integration, time
allotment, and effectiveness of teachig methods in the DVM program is being implemented through the CC
and will be reviewed to ensure effectiveness. AY43 will be the first year the detailed learning objectives and
related metrics for graduate programs will be included in annual reviews. Pogess for reviewing the outcome
data and subsequent action will be developed in AY4B and implemented going forward

Curricular Changes

There will be a more detailed analysign A&S of the learning outcomes associated withfoundation and
distribution academic requirements, as well as an analysis of the types of courses taken to fulfill these
requirements. It is expected that in fall 2013, alA&Sfaculty will be asked to approve the learning objectives
for general educationand to use them to assess student learning and improve instruction and curriculum in
courses used to fulfill distribution requirements. Student achievement in the introductory science classes will
be further analyzed to develop programs (or altexistng ones) that increase student success.

Students must be highly skilled in using library electronic media to be competitivacademically and
professionally.To that end, Tufts anticipates enhancing the existing library literacy programs for enteffingj-
year studentsenrolled in introductory writing courses and senisiinvolved in researchTisch Librarp sesearch
and instruction department will be piloting an assessment program for information literacy and library research
skills in AY1213. The pilot hopes to provide the opportunity to assist students and advisors/instructors, while
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understanding studentséinformation-seeking behavior and research skills in an English-4 course, another
course in the General Education curriculum, or in their culminating research theses/projeéts.

In order to address the lack of modified instruction in foreign languagésr AS&Estudents with docunented
learning disabilities a program funded by an innovation grant through ther o v odifiteGssbeing developed

for a threecourse sequenceof study in Spanish, designed to promote successful learning for a diverse cohort
of students. The newcurriculum will include detailed instructional strategies and recommendations for
adaptation using formative assessment of student progress. There will also be a plan for assessing the
learning outcomes and comparing these outcomes to those following therent Spanish language program.

In SOE, poposals for curricular changes based on course evaluations and faculty task force discussions were
submitted in December 2011. Six new or expanded firgear engineering courses that providéncreased
exposure toproblem solvingand the breadth of disciplines and professios will be offered in AY12A3. Math

50 has been offered on a pilot basis since 2009. Students taking it do as well in their engineering courses as
students taking the traditional Math 11 and 12 gquence. Therefore, it is anticipated that in the near future
first-year engineering students will be required to take Math 50 instead of Mall and 12.

SeveralGSASnitiatives were started based on exit surveys indicating that students required more training and

support as TAs, beginning with the creation ofr Askills workshops that complement program level training and

support. The success of these courses will bessessed in the years ahead. AdditionallGSAS has been begun

working with CELT to offer programming aimed at supportifigs. The continuation of this work is dependent

upon the new leadership and board of directors of CELT, who will begin strategic plaginih AY1213.63 In the

meantime GSAS is working on developing a program in which novigew i | | 0shadowd more exper

FIl etcherds CC i s c udrerpetnht | ays sceosnsdmuecntti noggf atnhei ncur ri cul umo
identified 26 typical careers,and, for each group, alumni (divided into two group3 less than and more than

five years after graduation), companies/agencies that frequently hire Fletcher students, and those that do not.

Each group will be given a questionnaire that focuses on the analytical knowledge and professional skills

required forentry into the career and for promotion. The results will be discussed with faculty amil help set

future curricular priorities.

At Fl etcher, t heses ar e i rsbreparticelat issue and impravesthels teseatahhnt s 6 i r
and writing ills, as well as to provide a professional product that can advance their careers. However, many

students and faculty see the thesis as the curricular element that is least satisfactory; it involves an enormous

amount of work that adds little to student8intellectual experiences and to their toolboxes of professional skills.

As a result, Fletcher is currently discussing reform of the thesis component of its degrees to accommodate

more diverse interests and needs of studentsand it should bring a proposato a faculty vote during AY1A43.

TUSDM has made a great effort through faculty development programs (both school and univengidg) to
enhance and update the facultyds teaching met h-ods. N a
doctoral dentd curriculum. A major goal of the current curriculum revision is to integrate all of the basic

sciences courses and to integrate prelinical courses. This change will promote student learning and the

successful care of patients. Other curriculum revisiogoals include enhancing programs imterprofessional

education, increasing technology in teaching and dentistry, better classroom design and use, and
enhancements to clinical requirements such as usingRertfolios.

TUSM is beginning preparation for an IME accreditation visit in 2014 and will be working with faculty
committees to conduct a complete assessment of its progranis preparation for this visit.

Sackl erds Executive Council and f acul thangimgildndcappef as sess
career options for biomedical doctoral studentsEffective modalities that prepare students for the full scope of

biomedical career opportunities, including those in the pharmaceutical industry, biotechnology industry,
technology transfer, scienfic writing, and other areas, will be considered. Some of these discussions may lead

to modification a introduction of hew courses.

External Reviews of Departments and Programs
Departmental and program reviewin A&Swill be continued so that eventually all will undergo this process on
a regular rotating schedule. There is a possibility that related departments/programs will be reviewed in

62 See Standard 7for more information on the research skills pilo#full description of the pilotis available in theWorkroom.
63 See Standard 50Facultyd for more information on CELT.
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clusters to assure that synergies can be identified and capitalized upon anddocelerate the review process.
Reviews will continue tathe administrationd form resource and faculty allocation decisions. In AY43, the
departments of Romance Languages German, Russian& Asian Languages and Literatures (GRALL)
Education and possbly one other department will be reviewed.

The most substantive changes initiatect Fletcherin the last 40 yearsare the creation of the lowresidency

GMAP withthe majority ofits instruction online,and t wo new resi denMIBantLLMiast er ds
Years of planning preceded these change#cluding numerous discussions amondaculty and meetings with

the Provost and Trustees. In the future these programs should be assessed for their value and effectiveness;

Fl et cher ds f ac ul toymitted b engage id suchsahevigy oaer the nefdw years. To date,

Fletcher has not conducted external reviews, but decided at the last faculty retreat to initiate them. The

process and resources for this system will be determined in A¥13.

Friedmen 86 s MSNP program was accredited in March 2010 afte
continue to offer this quality program in the U.S. and maintain the degree structure.

Career Preparation

GSAS is reviewing professional skill development for graduate students pursuing nonacademic careers. As part
of Tuftsd Graduat e Edudeantof ®@SAS isVizading an subcathmittae harged high
identifying ways to provide and implement univsity-wide professional development to ensure students will
excel in their chosen field. GSAS plans first to focus on programming for communication and presentation skills.

Friedman is tracking its student s anmuneaion wiphraRimpngr at i on
using online networking and ifperson events to provide informal fegback about curriculum content.More
formal alumni surveys will be undertaken at periodic intervals to orin MS and PhD program design.

Another area to receivencreasing attentionin the PHPD programsnvolves support for career exploration.
Because the public health programs have a practiemiented practicum, career services will work with
students as they identify their sites and undertake this final projecbetermining how effective these efforts
are in terms of student satisfaction and employment success will be an important metric to assess the
effectiveness of these programs.

INSTITUTIONAL EFFECTIVENESS

Tufts University has placed an increased emphasis time assessment of its academic programas evidenced
by the establishmentof schootbased outcomes assessment committees. Systematic assessment of student
learning and the quality and effectiveness of academic programs has been incorporated into everyostio
varying degreesEvaluationresults have been used to improvetudent outcomesand academicprograms
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Standard 5 Faculty

DESCRIPTION

In its O0core businessd o fmaintaind the tguchaaddifeet of asneall lilbarah drts o n
college while providing access to an intense research enterprisedely driven by a set of worldlass graduate

and professional schools. Tufts is also known for a good facuttyident ratio as well asstrong faculty
publication output. WhileTufts and its faculties are quite heterogeneouscore values pervade all schools:
commitment to combine excellence in teaching and research, international and civic engagement, and
diversity. Several of these aspitéons are supported by universitywide programsthoroughlyintegrated into the
schools The practice of the last decade to collaborate across schools not new. Interdisciplinarywork has
grown because of strong support fronTufts administration and a culture of collaboraton and cooperation
emergingfrom a recurring need to do more with les8d qualities that have become an institutional strength and
hallmark among faculty, studentsand staff.

Role and Status of Faculty

Tufts is complex |t is a confederation of schook, and as such the roles, responsibilities, and types of faculty
vary across the schoolsas defined in their respectivefaculty handbooks andbylaws (see Table 5.134 Each

s ¢ h e fadulfy ranks and promotions tracksre tailored to its needs in order to recruit and retain the best
faculty. As a result, each school is composed of faculty holding a variety of titles and ranks and serving in a
number of roles. Likewise, each faculty has a governance structure that provides voting rightd aentifies
standing committees, including those for apgotments, promotion, and tenure.

Table5.1 Faculty Handbooks and Bylaws

School | Handbook Other FacultyRelated Documents Many similarities exist between the
Faculty Handbook AS&E Bylaws A&J BylawsSOE BylawsGSAS | faculties of A&S and SOE® AS&E
Bvllaws College of Special StudigAS&E emp|o}6 a mixture of fultime and
Grievance Panel Procedures parttime, tenurestream and
nontenuretrack faculty (including

https://intranet.fletcher.tufts
.edu/faculty/index.shtml

Faculty Handbook Faculty Bylaws Appointments, Tenure, an¢ fulltime lecturers) in fulfillment of
‘ Promotions Manual its research and teaching
‘ Zollu_est atndP Prot(_:eduresd Tfor Faculi mission 6 The faculty iscomposed

PpoINtmEN's, Fromations, and Tenure of 291 fulltime A&Sand 72 full-

| Faculty Handbook . 3
|Sackler | /A Sackler Faculty Bylas time SOEtenure-stream assistant,
Bylaws: Appoiniments and Responsibiities | associate, and full professors, who

Faculty Handbook Faculty Bylaws are responsible for producing
scholarshig annually teaching a
standardized number of courses connected to their fieldsnd advising premajor students, undergraduate
majors and, in most departments, mastés and doctoralstudents.6?

At Fletcher, tenure-stream faculty and some contingent faculty (thosehalftime or more with multiple-year
contracts) participate ingovernance committees. In AYX1-12, there were 35 and 25, respectively In AYO9-
10, Fletcher adopted its firste v e r pol i centappointmeota detailing griteria for nontenuretrack
positions and hiring, promting, and contract terminationprocessand governance while providingthe highest
possible levels of collegiality and career quality to contingent faculBletchercreated six categories (all existed
before, but usage wasad hoc and governance unclear): adjunct professors (all levelsjsiting professors (all
levels) research professors (all levels) professors of the practice (POPs) lecturers (two levels) and
postdoctoral scholars.

In 2011, Friedman had 17 fult and 61 parttime faculty, plus 4 professoremeriti.t® Faculty earned PhDs in 18
disciplines. This cadre of faculty is supported by 95 associated faculty of all levels, bringing the overall

64 The faculty numbers presented in thistsand ar d 8 s n a rl1-12.tSeevthe DataeFfrsfoens for ABL2¢13 information.

65 A&S and SOE facultgre described as a group (AS&H) this standard but where there are differencesthey are described separately.

6The ternmtoateceanmidr & s used dandtdrneretmadckéacutyot h t enur e

67 Source: Tufts University Fact Book 2032012 . Includes administrators with faculty appointments

68 Includes administrators with faculty appointments

69 Includes faculty drawing salary not directly from FriedmaAs of summer 2012, an additionalthree full-time faculty searches were
ongoing.
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http://ase.tufts.edu/faculty/pdfs/bylawsEngg.pdf
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http://www.nutrition.tufts.edu/sites/default/files/Complete_Handbook.pdf
http://www.nutrition.tufts.edu/sites/default/files/FSNSPBylaws_03_2_8.pdf
http://www.nutrition.tufts.edu/sites/default/files/ATPManual.pdf
http://www.nutrition.tufts.edu/sites/default/files/ATPManual.pdf
http://medicine.tufts.edu/Who-We-Are/Administrative-Offices/Office-of-Faculty-Affairs/Appointments-and-Promotions
http://medicine.tufts.edu/Who-We-Are/Administrative-Offices/Office-of-Faculty-Affairs/~/media/TUSM/PDF/Who%20We%20Are/Administrative%20Offices/Faculty%20Affairs/Sackler%20School%20of%20Graduate%20Biomedical%20Sciences.pdf
https://wikis.uit.tufts.edu/confluence/display/CummingsSchoolFacultyBulletinBoard/TCSVM+Faculty+Handbook
https://wikis.uit.tufts.edu/confluence/display/CummingsSchoolFacultyBulletinBoard/TCSVM+Bylaws+of+the+Faculty

complement to 179. In2001, there were only 32 staff and in 2011 full- and parttime faculty were supported
by 82 staff, reflecting significant growth in externallyffunded research Friedman increase its students in

2008, leading to an increase in facultyand adjuncts. Tustees voted in 2006 to give Friedman the right to
support tenure tohelp attract top-evel scholars who already had tenure and would ontpnsidera horizontal
shift if they could get tenure at Tufts. Sincthen, four newpre-tenure hires were made and one senior faculty
member was hired with tenureCurrent nortenured faculty are nat expected toattempt tenure. During 2010,

the Appointments, Tenure, and PromotionSommittee (ATP) finalized the process faenure track new hires
(see ATP Manugl Friedman is reviewing the potential role for postdoctoral schataand POPs

TUSMand TUSDMemploy fullk and parttime faculty as well as a large number oéffiliated clinical faculty,
almost all of whom serve in a volunteer @&pacity. These include100 full-time and 9 parttime basic science
faculty and 33 fulltime and 27 part-time clinical faculty employed byTUSM and 1,551 fulltime and 2,965
parttime clinical facultywho are employed by affiliated hospitalSTUSDM has 123 fultime and 45 parttime,
benefits-eligible faculty and approximately 200 faculty members who are volunteers or paid lzonorarium°

TCSVMs made up d 113 fulltime faculty. 93 are veterinarians, while the remaining 20 hold doctorat in
related fields. TCSVBls 152 a dty arenised as & @mporary measureusually where they have unique
expertise. Tenuredappointments are not availablefaculty are appointed as eitherdcontinuous te r moulti-( m
year renewable contractsr &fixedter mé (annual r e ratetheardnk & instructortassestant s )
professor, associate professor, or professor. Adjunct faculty ardypically used as a temporary measureor may

be called upon to teach elective in specialty areasthat would not justify hiing a fulltime faculty member.

Sackler does not directly recruit faculty but draws its faculty from thoswith appointments as assistant
professor or higher at anotherTufts school. As such, Sackler does not have adjunct faculty. Ahyfts faculty
member with a demonstrated integest in a biomedical research program can seek appointment to the Sackler
faculty. Currently, 185 faculy hold appointments at Sackler, the majority of whom are from TUSM.

Tisch College also does not directly recruit faculty, but any faculty whose research and/or teaching are
connected to Tisch Cdl e g miSs®n may apply for affiliation.Faculty can also include staff whose work is
closely connected to the Tisch College nsi®n. The newly established Tisch Facultas 34 members, including

a 5person Executive Committee, with mandated representation of 2 from A&S, 1 from SOH arfrom the
remaining schools Appointments at Tisch Collge are at the same rank as therimary gppointment.

Outside of traditional tenurestream ranks, some schools have expanded to include nontraditional faculty. In
AS&E, limitederm research professorships(teaching not required)for researchers holding external grant
funding are available upondepartment request There are arrently 11 in A&Sand thisp o s i tgrooth & s
reflects increased researchln Fletcherthere are fourresearchprofessors a category created only three years
ago. Another innovation since 2005 is the creation oPOPs designed to bring credentialed practitioners into
fields where professional experience is relevant and significantly enhamsclearning by bringing wisdom and
real-world experience to the classroomAs of spring 2012 there were in A&S, 15 in SOE, an8 in Fletcher.

In applied fields and for some fundamental teaching of foreign languages, writing, critical thinking,
mathematics, and the fine arts, A&S employs futime, nontenurestream lecturers who are not responsible for
research and consequently have bher teaching and/or advising load. Lecturers often draw on their
professional experience and provide valuablgtudent advising. Part and fultime SOElecturers are especially
prevalent inits Gordon Institute. In recent years, schools have sought to hire more {uthe lecturers and to
proportionately reduce cependence on paritime instructors in the belief that fulkime faculty, though more
expensive than partimers or adjuncts, contributemore to the academic community?

Degrees

Tufts has 856 fulkime faculty, 790 (92%) of whom have a doctotaor other terminal degrees in their fields
(PhD, EdD, MFA, JD, MD, DVM, efé.pf all 1320 instructional faculty members (full and pasime), 1092
(83%) have a doctorhor other terminal degree. Most nontenurstream and affiliated faculty hold terminal
degrees as well.n SOE 100% of tenurestream faculty hold a PhD or ScD. Iniedman, all faculty, both tenure
stream and nontenurestream, as well as most associated facultyhold a PhD or DS. At Fletcher, law professors
hold JDs;all other tenuresstream faculty and the majority of affiated faculty hold PhDs.r A&S, 93% of tenue-

70 Source: Tufts University Fact Book 2032012
1 InAS&E 0 a dfaculty efersito a Tufts faculty member whose primary appointment is outside of the individual school.
72 Source: Standard 5 Data First Form.
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stream professors hold doctorates, and approximately 50% of nontendrack faculty (including partand full-
time lecturers, POPs and research faculty) héd a PhD or ScD. Mst TUSDM and TUSNhaculty hold current
licensurein their fields. Those who do not haveaPhDara st er 6 s i n their area of
of TCSVM are boardertified in their clinical specialty At TUSM, 83%bf the clinical and affiliated faculty from
Tuftsd core t eac hicanCgnteh ars hparecestified witl mosttofshe badadce boareeligible.

Faculty Contracts and Performance Evaluations

Faculty contracts and appointment letters detail appointment dates and essential dutieJufts has a
statement of expectations and processes to ensure faculty act responsibly and ethically, observe established
conditions d employment, and function in consistentlyith T u f rhissiéon and purposes. References tO E Od s
OPol icies and ureracedneludedrirecentractb, rara kdy policieseviewed during schoolbased
orientation for new fulltime, tenure-stream faculty each academic year. Contracts feature links tonline
policiesand benefit information Tufts monitors the market for partand fulltime positions and adjusts salaries
and incentives (researchcomputer, and moving fundyin order to attract and retain the best possible faculty.

AS&Efaculty arereviewed regularly to ensure satisfactory performance in scholarship, teaching, and service. In
preparation for annual review, fulltime faculty complete selevaluations coveing research, grant activity,
teaching, advising, service, andliversity and dvic engagementinitiatives. Annual reviews of faculty from
Fletcher, Friedman, TUSDM, and TCSVM include teaching performance as determinecbbyse evaluations
and student perfamance in clinical competenciesand licensing exans. TUSMuses some, but notall, of these
metrics, and thoserelated to scholarship andresearch.Contracts for pretenure faculty are only renewed upon
successful review.S ¢ h o bylawsdand/or faculty handbooks contain specific policies and guidelines that
govern appointment, promotion, tenure, and notification deadlines of nonrenewal. Excellence in scholarship,
teaching, and service (clinical serviceas applicable) are impetant criteria for appointments/promotions. A
standard expectation is research feeds teaching and students havesearchopportunities.

Teaching, Advising, Scholarship, and Research
In November 2010, the trustees approved a revision of thePolicy on Academic Freedom Tenure and
Retirement All faculty handbooks reference thiand some provide specific guidance related tschool mission.

Accordingtotre policy 6 The teacher is entitled to full freedom

subject to the adequate performance of his or her other academic dutigsut no regular activity for pecuniary
return shall be engaged in without the approval of thaniversity. The teacher is entitled to freedom in the
classroom in discussing his or her subject, but the teacher should be careful not to introduce into his er h
teaching controversial mattewithn o r el ati on Bt o the subject. 6

Tufts offers training in the ethical conductof research and all investigators conducting human or animal
research are required to remain up to date with Institutional Review Board (IRfB)cation requirements. Tufts
operates two IRBs: thdRB at Tufts Medical Centerand Tufts Health Sciences(TUFS) and theRB for Social
Behavioral and EducationalResearch Medford campus?’4

Arts, Sciences, and Engineering

A&S tenurestream faculty annual loads are typically two courses per semesterSOEtenure-stream faculty
annual load is three courses including at least one undergraduate course. AS&E &culty work within
departments and interdisciplinary programs to collectivelgefine, revise, and fulfill the undergraduate and
graduate curricular goals. All fulime faculty are expected to advise undergraduates (preajors, majors, and
minors) and, where appropriategraduate students.

Research and scholarship are at the hea f A S&E &6 s -anue dacuitynare hired en the basis of
scholarly promise, and success at tenure review and promotion hinges greatly on a positedolarship
evaluation. All tenurestream faculty are expected to generate new knowledge through reseh and
publication. Research support is offered to tenurestream faculty through start-up packages commensurate
with needs and relative to fields of inquiry, as well as annual supplements to research funds,fameure leaves
(one year of paid leave in A& and a semester of paid leave in SOE), regular sabbaticals, department travel
funds for conference participation, merit raises for scholarly productivity)gompetitive proposal funding and
course reductions for categories of service tdufts. A&S consides matching salary and benefit levels for
tenure-stream faculty leaves funded by prestigious external grants. Internal research semester leaves
(generally two per year) are awarded on a competitive basts AS&E facultyby the Faculty Research Awards

73 More information on academic freedom and th®eclarationon the Freedomof Expressionat Tufts Universityis in Standard 11.
74 See Standard 11 for more information regarding IRB requirements and ethical behavior.
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Committee. To compensate for research time lost to major service commitments, A&S provides generous
compensation packages fodepartment chairs and program directors that include reduced annual teaching
loads, a research semester after three years of secd, and an annual research stipend of $900. The SOE
provides similar support to its chairs, including course load reductions and one month of summer salarythe

last five years, A&S has also implemented a formal course bayt policy. Faculty may redte their annual
teaching load by one course through external grant fundireg 20% of their annual salaryA similar policy has
been in place in SOE for a number of years with a 15% annual salary funding level for a course reduction.

One me as ur &conofitmeAt Jo&r&séarch and improved research productivity is its increased grant
activity and extramual funding. At the close of AM-05, 424 grants were submitted and 213 were awarded
for a total of $22,980,458. In AY10-11, 599 grants were submitted and 286 were awarded for a total of
$40,304,917 (see Figures 5.1 and 5.2).Annual research expenditures in the SOE have increased by 245%
over this same period (from $5.39 million to $13.2 million)The increase in volume reflects enhanced faculty
effort, facilitated by strategic investments made bpoth schoolsin added gants administration personnel.

Figure 51 AS&E Grant Dollars Awarded Figure 52 AS&E Grants Submitted. Awarded
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Advising is highly valued and required of all tenmigtream faculty and fulltime lecturers. At the undergraduate
level most faculty participate on a rotating bds in premajor advising.Major advising falls mostly to tenure
stream faculty through departmats and programs. A&S students arfree to choose major advisors, though
efforts are made to ensurebalance. In SOE, the associate dean for undergraduate education assigns major
advisors with input from department chairs. All faculty are encouraged to emggastudents in their research
and many supervise honors theses and independent studielSntering graduate students are either advised in
the first year by the director of graduate studies in their program or maid to their research advisor.

The Fletche Schoolof Law and Diplomacy

All Fletcher tenurestream faculty engage in researchRkesearchexcellence can meartenure achievement with
criteria including two published books in the case of social sciences faculty, and multiple articles in top peer
reviewed law and economics journals for other$dany affiliated faculty haveresearch agends, but manyalso
have careers aspracticing professionals. €nurestream faculty @nd many adjunct facultyat a lower level)
receive an annual allowance of $8,600. The standard annual load is 3.5 courses. Four years ago, Fletcher
began offering lightened teaching loads for newly hired ptenure faculty (two courses in the first year and
three courses in the second), semester leave in year three or fpand guaranteed summer research support
for the first three years.Subsequently, Fletchelincreased its capacity to attract topfaculty and create an
environmentfavorableto research andteachingsuccess Competitive simmer support for four of the last five
years has been offered to tenured faculty. Sabbaticals are awarded to tenustream and some longerm
affiliated faculty. The albwances, research assistants, environment, sabbaticajsand flexible time buyout
policies all support high research output.

All tenurestream and most affiliated faculty advise6 to 12 students, but many advisemore. Advising is
intense, and exit surveygate it highly. In the 2011 exit survey, 95% of the students were satisfied with the
accessibility of faculty, while 83%ated with the same scores the helpfulness of their thesis advisar

Friedman School of Nutrition Science and Policy

Friedmard sesearch funding has increased significantly in the past five years, with nearly all faculty directly
engaged in externallyfunded research. The majority of resources for undertaking researderive from grant
funded proposals.It is expectedthat full-time faculty raise at least 50% of salary support from external funding
sourceswhile teaching one to three graduate courses per yeadvising, and serving on school committeeas
well as doctoral exam and thesis committees. A policy on sabluails was defined and approved in 2006.
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Fr i e d matimé and dorud absociated faculty advise studentand are typically assigned betwee and 10
advisees. Fiedman seeks to match advisednterests to faculty expertise. Since many students change the
direction of their interests while at school, it is typical for multiple faculty help individual students. Alvising is
not limited to a formal adviseeadvisor pairing but is seen as schoolwide responsibility.

School of Dental Medicine

The principal duties of fultime and benefitseligible parttime faculty include teaching service, and, whee

indicated, research. Avising is part of teaching. Faculty are also expected to serve on committees, participate

in faculty development programs, and accepttioer assignments at the request of their department chair

and/or dean. Assignments are based ondepartment and faculty member needs and reviewed/adjusted
periodically.Fullt i me faculty devote four days per weekyint o TUSD
intra- or extramural practice or other professional pursuitPolicy states at least onehalf day per week be

available for research for futime faculty. Participation in research is strongly encouraged and supported, but

not mandatory for fulitime contract or parttime faculty. Faculty also support students through a mentoring

program. Mentoring goups meet monthly andfaculty offer advice outside of the formal school environment

This program, while being developed and improved, has begimimpacts t udent s & fpheirtimegit i on o
Tufts. In the AY0-11 dental alumni satisfaction measure, 62% of 2009 responders reported being mentored.

School of Medicine

Mosto f T U $S00Gcknicad faculty are employed by theaffiliated hospitals. These faculty play an essential
role in TUSMG6s t eachi Pagdclmicabfaculypaidaaempatt ofithte BepartmenteofRublich .
Health and Community Medicine and are requiredto cover 100% of their salaries through extramural funds,
teaching, and service.Department chairs and division chiefs across multiplelinical teaching sites determine
teaching loads that allow TUSM tdlexibly achieve its mission and faculty to achieve scholarly and pedagogic
goals. Approximately 100 TUSM natenured clinical faculty members conduct scholarly research in addition to
teaching and administrative duties. All TUSM clinical faculty, at all ranks, are expected to te@ttsM, Sackler,
or PHPD studentsat least 50 hours per year In addition to teachirg, basic science faculty areexpectedto
raise 60% of their salary through grant support. TH@SAis responsible for coordinatingstudentsdacademic
support and advising in conjunction with faculty course directors and staff in tdEA Each firstyear student is
assigned to one of fourdearning communities 6 paired with a facultyadvisor, and becomes part of ggroup
consisting of 14 first- and secondyear students. Advisory groups gather to discuss issuesgarding the
medical practice in the 21st century.

Sackler School of Graduate Biomedical Sciences

Sackler policies are specifically constructed to ensure that students and faculty have the support and
resources to onduct research. Rculty retain their pimary academic appointmentnd contractual relationship

t hrough one o fn anTacddemséc departménd dhis gelationship includes academic promotion,
salary adjustments and other matters relatedto employment. Sackler does not employ graduat@as. All
faculty are expectedto maintain active participation (teaching, research, and mentoring) in tihheappointed
programs. They also participate in all aspects of teaching, student mentoring, academic planning, policy
making, and curriculum development. The majority of trainingwviolves mentorship in developing an
independent, biomedicallyfocused research programthereby contributing new knowledge to the studed
chosen discipline. Students are also guided by a thesis committee that ensures input from several faculty.

CummingsSchool of Veterinary Medicine

Fulltime faculty are expected to participate in teaching, advising, scholarship, and service, including
department and university committees. The proportion of time and energy devoted to each varibssed on
department needs and individual faculty strengths. Research facultyfocus on research. Firsyear DVM
students are assigned to facultyvho advise and provide career mentoring. Aer the first year,they seek career
area mentors from among faculty and practicing DVMsStudents in thesis programsare assigned to a
advisory committeethat provides advice and mentorshipthroughout the program. TCSVM Faculty Productivity
Report data show that in 2010 faculty produced 197 peerreviewed publications, 21 abstracts, and 92 book
chapters. In 2011 faculty produced 165 peereviewed publications, 45 abstracts, and 19 book chapters.

Role of Graduate Students in Teaching

Most Tufts schools do not rely on graduate assistants for teaching. Nonetheless, qualified students have
opportunities to earn or supplement income and¢omplementportfolios by serving aslAs in varying capacities.
TAs are carefully selectedoriented, trained, mentored, and monitored. TCSVMPhD students who also hold a
DVM may supplement their income by facilitating weeklproblem-based learning grous. Fletched golicy is
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not to allow students to teach except irextraordinarycircumstanceswhere PhD studentshave the appropriate
professional experienceto qualify as POPs(e.g, former CEO of a corporatignformer US general) SOETAs
assist faculty in courses and laboratory sections. A&S departments with graduate programs hage to
support teaching or assist by holding office hourand students discussion sections grading papers and
problems, and assisting in the laboratory. Bctoral students in English may applyotteach small sections of
first-year writing and doctoral students in mathematics may tedta section of a course run bjull-time faculty;
these students attend an extensive orientation and are closely supervised and mentored. FriednTds are
often secondyear mastefs students who support faculty in grading tests and papers and leading recitations or
lab sessions, while somaloctoral students contribute to teaching in some classes when they have a particular
expertise to offer.

Responses from 2006 and 2007 surveys revealed that GSASstudents did not feel adequately trainedfor
teaching, resulting inthe creation of the Graduate Insttute for Teaching (GIFT) in AY-08. GIFT provides a
environment for faculty and administrators to mentor doctoral and postdoctoral fellowacross Tufts in
pedagogy ad academic leadership through fouweeks of daily workshopd ed by Tuftsd most t al
stream faculty and administrators, including theresident and provost, with sessions on presentation skilts
leading discussions teaching lectures teaching with technologylesson planning and assessingand grading
learning outcomes. Evaluation feedback from participants averages an overall 4.8 out obbd is reviewed
annually to improvethe program. For example, based on nesdassessment, an exercise in which fellows are
asked to lead spontaneous group discussions acurrent event topics was introducedGSAS plans tevaluate
the experiences of GIFT alumni currently in college teaching positidoasassesswhether the program impacts
time to degree, transition to career placement, and overall job performancEhis program was institutionalized
in fall 2012 with the creation of a new associate dean position filled e director of the GIFT program.

APPRAISAL

Role and Status of Faculty

Faculty Size

Increasingfaculty size is crucial toelevating T u f resgalich activity and academic reputation. More research
leaves and expansion of graduate programs bring about a shift in teaching and advising responsibilities.
Increasing overallfaculty numbers is necessary tomaintain a full curriculum andhealthy student/faculty ratio

at all levels. Since 2001, the undergraduate studento-faculty ratio has wavered between 7:1 and 8:1 but for
the last two years has held at 9:1Thatincrease is highly driven by an increase of enrolled undergraduates,
and, dthough good, this ratio puts Tufts in the bottom half of its 11 peer schools (see Table 5.2).

Table 52 Historical Undergraduate Studerib-Faculty Ratios for Tufts and Peer Schodfs

School 2001 2002 | 2003 | 2004 2005 | 2006 2007 | 2008 2009
7:1 7:1 7:1 71 6:1 6:1 6:1 6:1 6:1
6:1 6:1 6:1 6:1 6:1 6:1 6:1 6:1 6:1
7:1 7:1 7:1 7:1 7:1 7:1 7:1 71 7:1
7:1 7:1 7:1 7:1 7:1 7:1 7:1 71 7:1
9:1 9:1 9:1 8:1 8:1 8:1 8:1 8:1 8:1
8:1 8:1 8:1 8:1 8:1 8:1 8:1 8:1 8:1
9:1 9:1 9:1 9:1 9:1 8:1 8:1 9:1 9:1

8:1 71 8:1 71 71 8:1 71 9:1 9:1
8:1 9:1 9:1 10:1 11:1 11:1 11:1 10:1 9:1
11:1 11:1 11:1 11:1 11:1 11:1 11:1 10:1 11:1
9:1 10:1 10:1 10:1 10:1 10:1 10:1 11:1 11:1
14:1 13:1 13:1 13:1 13:1 13:1 13:1 13:1 14:1

In its 2005 strategic plan, A&S set a goal to increse the size of the tenurestream faculty by 60 within 10
years. As of A¥1-12, it was halfway tothat target. In AY05-06, A&S had 259 tenurestream faculty;by AY11-
12, the number had risen to 238, a net increase of 34.In addition to revitalizing faculty with new hires at the
entry level, A&S has also increased recruitment of tenured professors in a strategic effort to addiégahip
and distinguished scholarship. Of the 92 neW&Sfaculty hired between2005 and 2012, 21 have been at the
senior level S O EZB5 strategic plan calledfor the addition of tenurestream faculty to build critical mass in
strategic areasof bioengineering and sustainability (environment/energyfOver the past 7 yearsSOE tenure

75 Source: Tufts University Fact B&®011-2012, p. 100.
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stream faculty size has grown substantially (from 58 to 77), with new hires across its six departments. The
number of endowed professorships has also grown signifighnin this period, increasing from one to seven.

Fletcheb s 2005 strategic pl an cuwtynachidveddy AYI-1tl. Duriog tieilagst 13a ddi t i o |
years, the tenuretrack faculty has increased by 57% (from 21 to 33julltime contingent faculty by 133% (3 to

7), halftime contingent faculty by 160% (5 to 13)and onecourse adjuncts by 24% (from 21 to 26). Adjuncts
are mostly hired to bring to the curriculum specific professional competencies that regular academicuigy
cannot provide. Hence, contingent facultyumbers have continued to rise. To the extent possible, Fletcher has
strengthered its relations with contingent faculty by awarding more of them mujtear contracts and
consolidating them into haltime contracts with benefits. As a result, the number of contingent faculty on long
term, 50%-o0r-more contracts has almost quintupled over the last decade, whereas the number of shiem,
one-course adjuncts has increased very tle. This is a switch towards daculty with more longerm stake and
experience in the school. Still, the growth in faculty has not kept up with growth in students. Fletcher must grow
the faculty, especially in the areas of business and law, where programs are overly dependent on adjunct
faculty. Fletcher currently does not have the financial resources or the physical plant to do so.

TUSMO6s strategic plan of 2006 envisaged a faculty cont
The new vision is to support aare faculty of approximately 70 to75, with centers of excellencen specific

areas, such asneuroscience andinfectious disease, with a number of new recruitments in these fields. tis

point, two new chairs and eighhew facultyhave been recruited in these two departments.

Some schools havedeveloped clear policies regarding nontenusgack faculty. A&S redued dependence on
parttime instructors by creating more fullime lecturer positions, especially in the languages and ajpgd
programs, and by increasing thennual load of fulkime lecturers from four to six courses. This added some
capacity to departments and allowed the tenurstream faculty to concentrate more on teaching related to
their areas of research. It is also &enefit to students to be taught by committed fulime faculty rather than by
peripatetic parttimers. In the SOE, the educational model has evolved in the past few years to include an
important educational role for nortenure track POPs who are providilg leadership in the engineering design
curricula and a direct connection to industry and engineering practice. The number of POPs has grown to 15
across the SOE (including 6 POPs serving as core faculty in Tufts Gordon InstitUtg)l recently, more than
half of F | et ctdnere-trdck faculty consisted of tenured fulprofessorsand a deliberate attempt was made

to increase the number of lowetevel positions Of the last 10 hires, four were assistant professors and two
were untenured associateprofessors.

Faculty Handbooks

Several schools, including TUSM, TUSDM, TCSVM, Friedman, and ASéfihely publish faculty handbooks.
These handbooks outline policies and procedures for faculty members, including (but not limited to):
descriptions of the citeria for appointment and promotion, policies concerning sexual harassment,
expectations for ethical and responsible action, information regarding faculty development, academic freedom
policies, and grievance procedured® Faculty handbooks are periodich} revised to accommodate policy
changes within each school. Revisions of handbooks are approved through schmsded committees (e.g.
TUSDM and TUSM), at faculty meetings (e.g., Friedman), and by administration EAS&iedman incorporated
major revisions toitsf acul ty handbook in 2011, and AS&E published
major revisions accommodated new tenure policies and institutional changes at the school. Fletcher created
its first contingent faculty policy in 2011,now part ofits faculty handbook. TUSM is in the process of reviewing
and revising its Bylaws and Faculty Handbooks, with expected completion by 2013.

The AS&H-aculty Handboolwas extensively revisedeginning in 2005when it wasconverted to an electronic
document. Between 2007 and 2009 deans and administrators convened tovaluate content in AY10-11
content was again revised to reflecBOE policies/practices, and revisions were published during AY1-12.
Grievance procedures, notevised since 1994, underwent a complete review to ensure compliance with
federal and state law and changes to the procedures were voted on by faculty in March 2012. The
administration of both schools will continue t@nnually evaluate the efficacy of tie handbook. Major changes
to the handbook, representing a significant selevaluation of the structure, as welas of the integrity of policies
and procedures, include 1) Consolidation of separate handbooks into one document that applies to #IS&E
faculty, regardless of rank, fultime equivalent (FTE), or schodglffiliation (between A&S or SOE); Addition of

76 Refer to Table 5.1 for links to faculty handbooks and other facultylated documents.

Standard 5 41



a policy on theprivacy ofstudent academic records, and 3) Removal of policies administered by other offices
and unitsand inclusion of links to other Tufts policies that apply to fadty.

Compensation

Based on the College and University Personnel Analysis (CUPA), Taftalty salaries by discipline are
comparable to other private research universities. Tuffsgoal is to ensure that opportunities for faculty in
teaching, research, and service are wedupported and that faculty successes areecognized and rewarded

Salaries are reviewed periodically to ensure they are neither belowor exceed a typical rangdor faculty at the

same level across theschool and Tufts, and in relation to benchmark schoold-aculty can, and havemade

formal requests forcompensationreview. The only shool that does not have salary or promotion policies is

Sackler, as it draws its faculty from those appointed to other schools. TUSDM utilizes American Dental

Education Association (ADEA) datmnually as a comparison to ensure its salaries are aligned with local and

regional salaries. In Friedman, remuneration for assated faculty teaching full courses was reviewed during

2011 by comparing the market for similar courses. That Friedman can rely on a core cadre of associated

faculty year after year suggests that they are content with the compensation offered and theierattion with

the school (being treatedikeany ot her faculty). Friedmands compensatio
range but was slightly increased nonetheless since there had been no increase in rates for the past decade.

Until three years agpschools in the Association of Professional Schools of International Affairs (APSIA) shared
aggregate salary dataand Fletcher usually held the first position for assistant and associate professors.
However, Fletcher faces severe limitations in maintaing its competitiveness as faculty move up the academic
ladder, especially if they are highly successfulhe schoolhas a fair number of faculty who are worldlass
authorities in their fields and are at risk of being hired away. Especially in the fieldslaw and business, top
schools can pay far more than Fletcher dods salaries and research support. Salaries for contingent faculty
are generaly very high compared to otherchools. Fletcher mostly employs contingent faculty not asnaeans

to save money but as a way to increase the professional content of the school

TUSDM is requiring more of its new fitlme faculty hires to raise external funds to support their salaries. Part
time faculty are not expected to generate a portion of their salary ontesal support. In the case of
researchers, there is often a percentage expected to be covered by grants that is specified in their offer letter,
differing from person to personhowever TUSDM does not contractually require researchers to cover a portion
of their salary. Junior research faculty may not be hired unless a significant portion of their salary can be
covered on a grant. Principal investigator§Pls) generally support 30%10% of their salary through grants.
Recently,in offer letters the dean outlined that faculty will need to support a percentage of their salafyfrom
30%to 50%) on grants after an initial starty period

TUSM slaries were adjusted to the 75% percentile of aelected group of researh-intensive medical schools
following a comprehensive review of basic science faculty salaries in 2Q00o absorb the cost, faculty agreed
to adjust the proportion of their salaries paiditrough grants from 50% to 60%lt is the practice of TUSMto
review salaries annually, based on timin rank and research fundingEquity adjustments occur when salaries
fall below the median for these indicatorsFaculty have requested another comprehensive review of salaries
with respectto peerinstitutions and this work is commencing under the guidance of representatives from the
faculty senate and thedean office.

Salaries among TCSVM departments vary and vary among faculty within th&he chair ofthe environmental
and population health department indicated that the goal is for the collective faculty to bring in 50% of their
salary from extramur& sources. For clinical facultythat includes income from clinical service, but basic
scientists are expected to generate between 50% and 1009% their salary. International field research faculty
are expected to generate 50% of their salary. In theiomedical science department, academic faculty are
encouraged to bring in 50% of their salary from external sources. For individual faculty membesaary
support ranges from 5%100%, and salary offset averages 36% from external sources. There are nine research
faculty members expected to obtain 100% of their salary from external sources. In short, the expectation is
roughly 50%, with extensive varigin depending on indivdual talents and circumstances.There is no
perception that the wvariance in external support is il
that there is less federal finding for veterinary research.

Evaluation of Facity
A wide range of approaches are applied to instruction acro3sifts. Course content and pedagogical methods
are evaluated on an ongoing basis through individual school mechanisms such as curriculum committees and
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student course evaluations. In addition, a system of external reviews, some voluntary and others mandated,
provides valuable input about the health of Tufts departments and program&ccrediting agenciesfor these
involve extensive selstudies, includingreview of faculty?”

Systematic assesment of the quality of teaching and learning is determined by the schools and, for tenure
stream faculty, is an integral piece of piece of tenure and promotion. Most schools require an annual-self
evaluation dealing wih all aspects of teaching, research, and service followed by a conversation with the chair,
program director, and/or dean.All AS&E courses undergo student course evaluationsSince A¥8-09, all new
Fletcher faculty have been encouraged to use aconfidential mid-course evaluation that serves to improve
teaching in 2011, the faculty adopted a policy recommending that all professors teaching new courses and
faculty whose teaching evaluation ratings for the last semester fell to belothree out of five (i.e,
approximately the 10% worst evaluated classes) use the same nuidurse evaluation.At TUSM, feedback on
teaching is provided through student evaluations distributed to all course and clerkship directors and
department chairs supplemented by a omprehensive peeireview process conducted by the OEA a@C

In practice, course evaluations are the only source of systematic data about teaching effectiveness used for
tenure, promotion,and merit raises Finding other mechanisms and criteria for evaluating teaching (including
advising and mentoringof students) is a challenge. Objective and comparable data on teaching and advising
loads is lacking, and hence some faculty have not felt that there was a sigprelation between their classroom
performance and subsequent salaries. Aside from sadf/aluations and student course evaluations, there are
no other universitywide systems in place to evaluate the quality of teaching and learning, such as mentoring
and reviewing of inclass performance by other faculty; such mechanisms, if offered, are implemented at the
school department,and program level.

Center for the Enhancement of Learning and Teaching

Tufts encourages and provides ample opportunities for the gfessional growth of the fultime faculty
throughout their careers.The wiversitywide Committee on Teaching and Faculty DevelopmehiGTFIp was
created by academic/education deans and faculty with support from ther o v o d«ffitedirs 1994 to share
ideas and innovations among schooland to sponsorevents and programs such as the annual University
Conference on Teaching and Learning that hiligrhts new teaching innovations. New measures and programs
have been developed to further enhance faculty teaching, including the founding of the Center for the
Enhancementof Learning and TeachingCELY, a resource for faculty to refine and improve their pedagogy and
to support their academic growth and developmentidely used by faculty from all of the schoolsCELT
provides school and departmentbased as well as oneon-one confidential consultation for faulty on teaching,
curriculum and syllabusdevelopment,and grant proposal prepaation.

A new director for CELhired in January 2012 quickly determined the need for a faculty advisory board with

the purpose of creating a community of practiced engagefaculty in their own development and in which they

feel ownership for the types of services offered. CELT invited members to join the CELT Faculty Advisory Board
in spring 2012, striving for a representative board from all schools and legebf faculty rank to ensure
comprehensiveservices. The board meeatregulaty to provide strategic direction, guide programming choices,
and serve as CELT ambassadqrand a surveywill be conducted to determine new directions for support.

Since 2005, the Office ofHR ard Organizational Development and Training (ODT), CELT, andiwyostd s

office have partnered to coordinate the Academic Leadership and Development Prograxh) that provides

faculty leaders (actual andbotential academic deans, departmenthairs, program director¥ with the tools and

skills to navigate the myriad issues that arise with leadership roles at Tufts. More than 1@@ividuals from all

of Tuftsd school s have prmalnetwarking lbat reslited im crossthod reqearahn,g r a m.
symposia, projects, and additional peer support foheéir dayto-day work.

Balancing Research, Teaching, and Advising

Faculty who engage in research as part of their job are expected to integrate exalteaching, advisingand
cutting-edge scholarship in their respective fields. However, not all schools have an established distribution
standard for these elements; SOE and TUSM have established such a system, and other schools are
investigating the adoption of schoapecific criteria. Although faculty are dedicated, the growing number and
intensity of competing demands for their time represent a major chienge in seeking a balance among
research, teaching, and other aspects of university life.

77 For additional information regarding course evaluatiorend accreditations, see Standard 4
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Additionally, success in winning grants carries its own stresses since the workload demanften increase

unpredictably Many schools focus on international issige therefore, research funding typically requires

substantial foreign travel. For examplepf Friedmand s acti ve grant portfolio of $49
57% is related to international work. The cyclical predicament of success in winning exterfizhding often

generates more opportunities to secure such fundshringing more travel, administration of grants,and

supervision of granffunded employeesas well asless time for teaching, advising, andervice to the school.

As the A&S faculty sesearch profile improves and greater emphasis is placed on scholarship and graduate
education, it willchallengingto maintain the high quality of undergraduate instruction and advising. A&S aims
to guard against an increasedaculty hierarchization in which resarch-active faculty do less teaching and
receive higher remuneration while instruction is relegated to nontenuteick and researchinactive faculty.

I n September 2 grddémic ddan erdatech @ talescalculating teaching and advising load
showing as much as a 6:1 ratio between the lowest and highest loads caused by, among others, great
differences in involvement in the PhD program. This realization may lead (but has not yet) to a discussion
about the adoption of ows fordadistiibation oblgadstaadion rewardre tfaculty | |
differently based onworkload. Initial discussion shows that many faculty believe that such a system amounts
to an unnecessary and stifling form of bureaucratization that will never manage to measwadequately

individual faculty membersé& contri but i oncaddredsfaculy s ame d
workloadsis unclear, it is clear that there needs to be a better balance of resrch, teaching, and advising.

Teaching at Friedman arries significant time demands, especially since the student intake was purposely
increased from roughly 75 to over 100 per year as of 2008aculty teachingrequired classes are faced with

the larger classes; teachers of electives are often fortunate to have small classes. This represents a heavy
load, especially for tenurestream faculty seeking to develop their research portfolio andet published.
Additionally, sone senior faculty serve as department chairs or program directors. An attempt is made by the
deans and chairs to balance faculty workloads as fairly as possible. New assignments are carefully assessed in
terms of existing workload, duration of commitment,ral degree of fit with faculty interests and contributions.

As far as possiblead hoccommittee assignments, paruniversity initiatives and highleveleffort activities that
were not planned ahead of time are directed away from ptenure faculty to protet their research time.
However valuable opportunities for additional engagement within and outside theehool may be offered to
pretenure faculty, and where it is thoughthey would benefit professionallyengagement is encouraged.

Work/Life Balance

To protect faculty time for research, AS&E administration is anticipating making changes in its leave policies
for child and family care. Since the mid 9 9 0 s , Tuftsod peerplacimgemphasisiancreating have
work/life supports to help faculty and staff manage the demands of career and personal life. Such supports
include elder care counseling, childare, and housing assistance programs; and policies such as those around
maternity and primary caregiver leave, tenure clock stoppage, flexiblerear options, and family caregiving
leave. Unlike most of its peers, Tuftkistoricallyhas not given these matters sustained attention or made them

a focus of anad mi ni st r at. nrspring 2p10,rat facolthinitisted AS&E Task Force on Work/Life
Balance was empanelled to investigate faculty work/liféssues and make datadriven recommendations for
improving policies and practices. Theask force issued its report and recommendations to President Monaco
in February 2012.In light of this report the dean of A&Shas taken the key step of making faculty work/life
matters part of the portfolio of thedean for Academic Affairs with responsibility for faculty development, and
the deans of AS&Eare working to update relevant faculty policies.

Interdisciplinarity and Collaboration

Interdisciplinary programs, faculty appointments, and research hawecreased over the past two years. In
spring 2011, the pr o v o dfficéd produced a white paper, dCollaboration6 to stimulate discussion and
brainstorm solutions. Tufts recognizes the difficulties of teaching and research across gifines andschools,

including evaluation for promotion and tenure, funding across schooland infrastructure and policy issues.

To encourage interdisciplinarityacross schools, theprovostd ©f f i ¢ e Jufte Edllabatate® to fund

collaborative research likely to result in competitive proposals to federal and foundation granting agencies. In

2010, the provosth sffice and UCTFD startedTufts Innovates! & seed grant program seekingo promote

ideas to enhance teaching and learning, including interdisciplinary approachdoposals are expected to

catalyze sustainable initiatives ad have led to other internaljf unde d pr ogr aUnwersity u c h as
Seminars 0 tdiscaplinary courses enhancinghe interface between research and teadhg on global issues.
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In spring 2012, A&S conducted an external review to assess the effectivess of its interdisciplinary programs

and structures. Afaculty retreat was devoted to discussing the report, paving the way for an internal revief
interdisciplinarity in AY2-13. Other A&S interdisciplinary initiatives includa cooperative venture togrant

lecturers in the A&Scommunity health program professorial appointments at TUSMnphancingtheir status as

Pis on external research grant applicationsanda new ¢hdlruesdt eirni t i darack faailty slott h t enu
designed to seed innovative e search and teaching in interdisciplinary
area of environmentalstudies (AYL1-12); the next wil be inrace andethnicity (AYL2-13).

Over the past seven years the SOE has sought provigelicies and incentives to support interdisciplinary
faculty recruitment research and education. Examples include cluster hiring (sustainable energy), external
members on faculty search committees, dan& discretionary support of seed grants for interdisciplinary
research and couse development, establishment of faculty delopment funds supporting SOPIs and SOE
project co-Pls in other hools, and SOE support of release time in A&S departments to assist in development
of crossdisciplinary courses. In addition, efforts are plarad to refine the Tenure and Promotion process (with
A&S) to adequately review and value interdisciplinary scholarship and educational efforts.

The interdisciplinaryPierrot Project cel ebr ating t he <c¢ent en nnhdotganieed bySchoenb
A&S $music department chair and a faculty pianist, icluded a teamtaught course in gring 2012; concert by

faculty performers and guest artistsstudent-curated gallery exhibit and program bogkhew compositions by

Tufts composers and guest lectures by anA&S drama and dance professor, romance languages professor,

and New England Conservatorfaculty. A&S faculty have collaborated withSOEfaculty to create amusic

engineeling minor that launched in &ll 2011, leadingto important curricular and research directions including

a new course on musical applications for the iPad taught by S@&mnputer science faculty, and a crosdisted

music and engineering course for designing electronic musical interfaces, taughtthg music department.

CHAT, established in 2007, promotes innovative study in the huranities and arts and encourage
conversation beyonda given disciplind borders. Its annual activities include: a yearlong faculty, postdoctoral
fellow, and graduate student seminar a lecture series and a symposium. CHAT supports four Mellon
Postdoctoral Fellows, threeFaculty Fellows, andiwo Graduate Dissetation Fellows. CHAT has brought to
campus internationally distinguished scholars and writers including Nobahd Pulitzer Prize winners. CHAT
supports new research and creative work through eventgith all 11 departments in thehumanities and with
Aidekman Center for theArts, Tufts Institute for the Environment, Tisch College, Tufts Hillel, Fares Center for
Eastern Mediterranean StudiesWellesley Center for the Humanitiesand Transnational Studies Group.

A future challenge, particularly in A&, will be to determine whether too many programs are offered, thereby
unnecessarilydiluting institutional strengths and increasing costs and faculty numbers. Current processes for
approval of new programs include review available resources (financialgdi#ty, library, etc.), but there has
been little review ofexisting programs. Reviews will need to be conducted to determine thogramsdcost-
benefits and whether faculty are effectively utilized. Althougrufts intends to be thoughtful throughout this
process and avoid alarming facultwho could be impacted, it is likely there are redundancies. This may also be
addressed as part of universityvide strategic planningo examinesustainability and impact oforograms?8

Diversity

Figure 53 FacultyRace/Ethnicities

Tufts aims to create a diverse faculty,appropriately
reflective of its student body andsociety at large For many 1000
years faculty search procedures have included oversight b 800
the deans and resources to help departments build a g,
diverse pool of applicants. Over the last five years th¢ 4

1200

administration has taken an even more active role in ,qq - | WAY09-10
encouraging diversity andenforcing consistent quality 0 -
standards through closer monitoring of statistics, framing mAY10-11
of job advertisements, outreach mechanisms, and
meetings with search committees to agree on searct &

S AY11-12

strategies and goals. Despite concerted efforts, more worl ©
still needs to be done. As demonstrated by Figure 5.3, the

78 See Standards 1 and 2
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majority of fulkime faculty members (all professor ranks, instructorsand lecturers) identify themselves as
white, and only slight increases have been achieved since 2009. In fact, less than 20% of theulty identifies
themselves asfaculty of color (FOC)

Of the 92 new A&Stenure-track faculty hired between 2005 and2011, 23% were FOCand 43% were female,
but overall percentages in these two categories remained much the same; in other wgnais significant gains
were made.IN SOE, the faculty hiring process has contributed to the ethnic and gender diversity of the faculty.
In AY0304, the SOE had 54 tenurestream faculty (and 4 unfilled positias), of whom 8 were female an®
were ethnic minorities. By AY123, the size of the tenure stream faculty had increased to 77, of whom 18 are
female and 16 are ethnic minorities While at Fletchersignificant international diversityexists with professors
from Europe, the Middle East and Asia, there is very little US diversatyd 90% of the tenured faculty are male.
In the last five years, theprovostd office has developed proactive plicies to reach out to women and
minorities in order tobring a diverse pool offaculty candidates to campus. This has paid off in Fletchet: out
of the 5 most recently hired assistant professors
were women, as were 3 out of 4 untenured
associate professors. Women are more represented
among its nontenurestream faculty, nonetheless,

Table5.3 FacultyGendet

AY0910 AY1011
School Female Male Female Male

AY1112
Female Male

292 | 285 315 | 313 | there is a long way to go before the power
fg 1% fi 122 structures of Fletcher become more diverse. At
5 ) ) 5| Friedman there is a goodgender balance across
75 | 135 79 | 147 | the faculty, but nationality mix is limited despite
59 | 101 62 | 114 | efforts to recruit widely; the demographics of the
35| 51 38| 52| faculty are, however, similai
515 | 729 | 553 | 787 | |arge. See Table 5.3 for faculty gender distribution

across schools.

In 2009, TUSM appointed a dean for Multictural Affairs and Global Health to coordinateschoolwide

programs and activities relating to diversity and inclusion The creati on of this positi
commitment toa diverse learning community that promotes excellence and health professadsdskills for the

21st century. Participating faculty teach, adviseand mentor students in established programdn India,

Panama, Ghana, and Haitihat are expanding to meet the wing interest among students in the graduate

and professional degreeprograms.

TCSVM s f &as adhieved good gender diversity and solid international diversity. By maintaining a high
profile international program of primarily boarded faculty, TCSVM attracts international faculty candidates to
affiliate with the school. However, TCSVM has not had the same success recruiting undgaresented minority
faculty despite concerted efforts to dvelop diverse applicant pools.

PROJECTION

Tufts has highlevel and highimpact issues to address, particularly in the areas of: &ormally evaluating
thesis advising; b)Developing a better mentoring system for new faculty as they teach and adviselicking

annual pay increases more explicitly to teaching and advising performanceGipwing the size of the faculty;
e) Increasing feculty diversity; and fPromoting interdisciplinary and inteschool collaboration.

Role and Status of Faculty

A&S will continue to increase the size and quality of its tenuséream faculty, aiming to reach if not exceed the

2005 Strategic Reporttarget goals listed. A larger faculty is needed toaise Tuf t sd profile as a
university and to compensate for earned research leave$o the extent possible A&S will also incrementally

replace parttime faculty with fulkime faculty (especially in service areas such as language, writing, and basic

mathematics instruction) tobetter serve students.

Although its faculty size has increased by more than 25% in tphast seven years, the SOE is still among the
smallest engneering schools in the countryOver the next eight yearsSOEplans to cantinue to pursue modest
growth (with a goal of 90 T/TT positions by 2020), as well as replace retiring faculty members (apgmately
20% are currently eligible for retirement).To improve graduate program rankings, it will be important to hire
accomgdished senior faculty membersEndowed professorships will be key to attracting such faculty.

In October 2012 the AS&E Budget ahUniversity Priorities Committee agreed to begin working with the A&S
administration regarding better linking of pay increases to productivity. The plan is to begin developing

Standard 5 46



productivity measures that can be used to analyze the current relationship bewsn pay and performance and

i mprove the specification of the |l ongstanding, annual

Fletche® s Tenur e and Pr(dRE)stcurrenty warkingiarieforin the system, seeking to clarify
the criteria used and provide better guidance to préenure faculty. It is likely that a profound reform of the
tenure and promotion system will be @opted by the faculty during A¥2-13. While it is impossible to state
exactly what the form of the new system will be, it will likelyclude: 1) More explicit statements about the level
of excellence rejuired in teaching and research; 2Better definition of the optbns that qualify urder research,
teaching, and service; 3)Increasedinteraction between faculty andTPCto clarify expectatiors, achievements,
and challenges; and 4Better systems of mentoring préenure faculty.

Friedman will continue to monitor market and competitqray rates for skilled adjuncts and, where possible, at
least match such rates. Since Friedmanontinues to increaseits faculty cadre, one aim is tgrogressivelyuse
in-house faculty to teach agmany core courses as possible, hence decreasing reliange adjuncts.

Tufts also seeks to identify and implement best practices in faculty reviews. SOE and TUSDM have effective
processesto which other schools aspire. Best practices are addressed in ALD programs, but implementation
across schoolsis not consistent. Anarea of particular focus will be evaluation pogenure, after which there is

little to no feedback addressing teaking quality and effectiveness.

Center for the Enhancement of Learning and Teaching

Tufts has greatly increased faculty development resourcé®m CELT and UCTFD since the last NEASC visit.
strengthen retention, scholarly productivityteaching excellence, andleadership skillsdevelopment in higher
educationd shanging environment CELT is piloting Mutual Mentoring Grants with TCSVM ardPDfaculty.
These grants (up to six) are specifically targeted to provide assistant and associate level faculty the opportunity
to develop mentoring relationshipsand find connections for research and teachingoeyond their school
Evaluated by progressdwardt h e g goals and permanence of the mentoring networkesults will be
compared with the existing faculty mentoring programs. CELT is currently partnering with UIT to launch the new
OTeaching at Tufté Web site. Thisonline faculty resource will include information, suggestions for teaching
challenges, and an array of the best literature on teaching and learning. ALD is effectively creating institutional
peer networks and supporting faculty as academic leader€nce the results of the needs ssessment are
evaluated, CEL Tds Facul t wilidectifymew progsamsB o a r d

Balancing Research, Teaching, and Advising

Tufts has not established a universitwide distribution standard for reearch, teaching, and advising, and
solutions will likelybe found at the school levelUndergraduate A&Student populations are remaining stable
but faculty have increased indicating a healthier workload is possible. SOE has established suchsgstem,
and other schools are investigating the adoption of schegpecific criteria. A&S, Fletcher, and Friedmateans
have visited other research universities to explore systems to balance the competing demands, without
comprising quality ofstudent services and advising. This investigatiowill likely continue through A¥2-13.

Interdisciplinarity and Collaboration

The spring 2012 review of interdisciplinaryA&S programs has resulted in recommendations to ke acted on in
AY12-13. A&S will continue to allocate newf acul ty |l ined ttow dolsistrergrleian eg
A&S will need to monitor and likely modify its ptenure and tenure review procedures to account for
scholarship production at the boundaries of discifinary fields. In spring 2012, President Monaco created a
Graduate Education Councito propose actionable recommendations for interdisciplinary collaboration in
doctoral education and research and removingbstaclesto interschool collaboration.Solutions for addressing
challenges presented byincreased interdisciplinary have yet to be found.With varying school missions and
localized budgets it is likely that no one solution willapply to all initiatives. A report was submitted to the
president in fall 2012 and is being used to support strategic planning.

Diversity

Tufts is developing two significant initiatives related to race and diversity. Firdt, is establishing an
undergraduate A&S Africana Studies major. Second, Tufts will establish a Center for the Study of Race and
Democracy. Both initiatives are motivated by a selfsessed need tancrease researchand improve curricular
offerings in race and diversity. Thecenter is intended to encourage historically informed discussions on
democracy, identity, and citizenship around the world. Research will focus on three areas: exploring race and
institutions globally, exploring race and democracy internationallpgnd promoting a campuswvide dobal
researchdriven conversation aboutrace and democracy. Facultgtaff support will come from many
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departments and programs including A&S, Fletcher, Tisch College, TUSM, at@L To add capacity,an
interdisciplinary ocluster hired wild.l be in race

In AY12-13 it is expected thatthe A&S Task Force on Race and Ethnidtyecommendations will result in
expanded curricular offerings, programsand research acrossmany departments and that the diversity among
new faculty hires in AY1-12 will continue.

Recruiting and retaininga diverse facultyis a priority buthas proven challenging emergingas afocus area for
Council on Diversity taskedvith recommendinghow Tufts can create a more diverse and inclusive academic
community. Its administrative structures and policiesvorking groupwill address howTufts can strengthenthe
recruitment, retention, and professional advancement of a divee faculty/staff, as wdl as foster the
multicultural competence needed to teach and work effectively in diverse academic community and
accountability for advancing its commitment to diversity and inclusioiRata assessment, benchmarking, and
bestpractice research began irsummer 2012; preliminary recommendations are anticipated during fall 2012.

Work/Life Balance

The Task Forceon Work/Life Balanceissued its reportrecommendations to President Monaco in February
2012. Faculty were invited tocomment during spring 2012 so hat Tuftsd administration could assessits
recommendations following the end of the academic yeafRis currently considering issues under its purview.

INSTITUTIONAL EFFECTIVENESS

The schools at Tufts Universityegularly review their needs for faculty and the levels of support offered to
faculty. New faculty positionsd in quantity and roled have been added to better serve thes ¢ h o missiend
and meet the needs of students.While some schools have wedlstablished systems for evaluating the
effectiveness of thér faculty in teaching and advising, scholarshi@mnd service others are making progress
towards establishing a more comprehensive system
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Standard 6. Students

DESCRIPTION

Every student has access to the range of services one would expect from a traditional campus. However,
because student populations differ in terms of geographic locatiprage, experience, course of study,
professional interests, and research intereds, the admissions requirements andrates, retention and
graduation rates, student services, and student activities offered vary by school.

Admissions

All schools adhere toTut gdlicies of equal opportunity and equal treatment of every prospective student. In
addition, schools committo policies that do not discriminate on the basis of race, color, national or ethnic
origin, age, religion, disability, sex, sexual orientation, gender identity and expression, or status as a veteran.

Each school aims to enroll from the pool of qualified applicants a diverse student body not only in terms of
gender and race/ethnicity but also in terms of geography, culture, socioeconomic status, interests, special
talents, and international experience.Very few programs target specific groups of students with the goal of

increasing their numbers of applications and admittances; one exception to this is Fletcher, which aims to have
a significant proportion of its student body (40% or more) hail from ovees.’®

T u f $ckobls maintain individual admissions Web sites (see Table 6.1). Many schools have blogs and
presences on Facebook, Twitter, and other online social networks where students can learn more aleaigh
schoob sfeel.6 Qualified and trained membergincluding faculty)of schoolsdadmissions committees review
applications, seeking to determine academic ability, degree program compatityil and potential for success

The number of applications received by eachchool has remained steady or increased over the past five
years80 Acceptance rates rangeby program, from a low of approximately 8% in thmedical (MD) anddental
(DMD) programsto a high of around 50% in Friedman andPHPD programs. Between 30% and 50% of
accepted applicants enroll.

Table 61 Admissions Information and Requirements

School | Admissions site | Requirements for Application Other online information for prospective students

Admissions Requirements forstudents areonline. Facebook Twitter, YouTube Admissions Magazing
Accepted Student Profile virtual tours, and blogs.

Admissions Graduate Studies Applicatioiffor GSAS and | Degrees offered orlGSASand SOEGRites. GSASIses
SOEGP. Al |l progr ams r ¢blog Flickr Linkedln Twitter SOEGHas anonline
degree; some havespecific requirements pamphlet, and aWeb site highlighting active areas of

research Shared monthly enewsletter.

Admissions Preparationand Prerequisitesas well as Degree comparison charfor selecting a degree.
admissionsstandards and processare online. | Admissions blog online office hours Facebook; FAQs

Admissions Requirementsin _Handbook someprogram Why Friedman?FAQs Viewbook

‘ specific prerequisites Online application

Admissions Admissions policies onTUSDMadmissionssite.

Admissions Admissionpolicies are available on theWeb Combined degree programsnformation available online
site and in the onlineStudent Handbook

Admissions Each of PHPDO6s dsbntet p rlFAG

‘ requirements for admission
Admissions Requirementson Web sites for PhDprograms
‘ MSin CTS MSin SurgicalAnatomy

Admissions Admissions Criteriea n dssential function®d | Profiles of admitted DVM studentsDVMWebsite; PhD
communicated at interview invitationRequired | Website; MAPP Welsite; MCM Wekbsite; List of all
courseworkonline. programs, including combined degrees

The academic and demographic characteristics of entering classtypically reflect the achievemento§ c hoo |l s &
diversity goals (Table 6.2). However, Tufts continually struggles to enroll studemigh lower socioeconomic

status due to financial aid budgets that do not allow for packagegenerous enoughfor all who need it. In
addition, many programs efforts to enrol a more diverse student body froma relatively homogeneous
applicant poolare restricted

79 International students must demonstrate English language capabilit@onditional admissionmay be offeredfor those few students
whose level of English proficiency falls just below standard, requiriatiendance inan intensive English course prior to enfiment.
80 See the 2011-2012 Fact Book GAdmissions Statisticé pages for historical admissions figures
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Table 62 Charaderistics of Entering Classes, &l 2011

Students

Test Score§t

Other Academic
Qualifications

Female

U.s.

Students
of Color

Non-
uU.s.
Citizen

SATVerbal=707; Math=716; Writing=715 89% in the top 10% of 27%
HS clas$?
406 Varies by program Varies by program 68% 14984 14%
210 Varies by program Varies by program 35% 20% 19%
278 GMAT=580710; GRE Verbal=588%90; GRE | TOEFL scores: >100 49% 11%#5 42%
Quant.=640-740
93 GRE Verbal=565; GRE Quant.=669 TOEFL scores: >100; 83% 16% 15%
GPA=3.556
184 DAT: Academic=20; Perceptual Ability=20; | GPA=3.44; 49% 49% 0%
Reading Comp=21; Totabcience=20 Science GPA=3.34
201 MCAT: VR=10.4; PS=11; BS=11.4 GPA=3.64; 46% 30% 0%
Science GPA=3.58
199 GRE=1250; MCAT=29; DAT=21 GPA=3.3 63% 40% 4%
54 GRE Verbal=577; GRE Quant.=692; GRE GPA=34 60% 28% 19%
Writing=4.4
97 GRE Verbal=600; GRE Quant.=720; GRE GPA=3.6 87% 18% 0%
Writing=5.0

Retention & Graduation

All schools are concerned with student progress towar@sd completion of a degree. In almost all programs,
Tufts achieves very high graduation and retention rates. Although it is difficult to compare across programs due
to varyingdegreerequirements most retention rates from year one to two (when applicable) are over 90%, and
graduation and completion rates areusually over 80% and very often over 90% (Table 6.3). Students are
routinely informed of the requirements for advancement and graduation by their schat various channels
these and other policies areoutlined in sctool bulletins and handbooks (Table 6.4).

Table 63 Typical/Recent Retention and Graduation Raté%
Retention Rates,
Year 1 to 2
95%-97%°3

Degree
BA, BS, BE

Degree Completion Rates
100% time: 84%87%4
150% time: 89%92%
150% time: 85%

100% time = 4 years
150%time = 6 years
100% time = 2 years
150% time = 3 years

Master® N/A

PhD N/A 100% time: 36% 100% time = 6 years
8-year rate: 54986

Master® N/A 100% time: 66% 100% time = 2 years
150% time: 82987 150% time = 3 years

PhD N/A 100% time: 46% 100% time = 6 years

8-year rate: 53%
150% time:
LLM= 85%93%
MA= 91%100%

Masters MA, LLM, GMAP =
N/A

MIB and MALD =

100% time = 1 year for MA, LLM, GMAP
150% time = 1.5 years foiMA, LLM, GMAP
100% time = 2 years for MIB, MALD

81 Averagescore is provided unlesotherwise noted.The GRE was revised after 08/01/2011; scores reflect tests taken prior to that date.

82 Source: Tufts University Fact Book 2032012

83 Source:http://admissions.t ufts.edu/apply/accepted-student-profile/ .

84 Source: IPEDS 2012012 Enrollment Rle. Includes students whadentified with multiple race/ethnicities, which mayncluded Whi t e . 6

85 Source: IPEDS 2012012 Enrollment File. Does not include students enrollingin certificate programs. Includes students who self
identified with multiple race/ethnicities, one of which may

86 GPA data for graduate programs reference requisite undergraduate GPAs.

87 Source:http://dental.tufts.edu/1186496760237/TUSDM -Pagedental2w_1186496760283.html . Includes only DMD students.

88 Source:http:/md.tufts.edu/About -Us/ClassProfile.

89 Source:http://publichealth.tufts.edu/About -Us/PHPDFacts

9 Source:http://sackler.tufts.edu/About -Us/SacklerFacts

91 Source:http://www.tufts.edu/vet/admissions/fag/dvm_program.html .

92 Source: SForms, 2013 Comprehensive Evaluation. Reped time to degree is dependent upon individual program requirements.

93 About half of students who leave do so because they have transferred to another institution.

94 The fouryear graduation rate of 87% for the 2007 cohort was the highest of the past deead

95 At the graduate level, thdirst- to secondyear retention rate is not as meaningful a metric as it is for undgaduate. The effort required
to calculate the rate is time-intensive. Gven the implementation of the newSISand the need to reallocate staffingfor this project
retention data for GSAS an@OEGRire not available at this time.

9% This is comparable to national averageJ.here is a wide range of graduation rates amongst the various GSAS doctoral degree programs.

97 2% switched to the PhD program by the end of teecondyear; 2% switched to the PhD program by the end of tthérd year

have i
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100% GMAP= 70%/ 798 150% time = 3 years for MIB, MALD
MIB: 88%100%
MALD: 97%
PhD 100% 150% time: 88%- 100% 100% time = 7 years
150% time = 10.5 years
MA N/A9® 100% time: 80%100% 100% time = 1 year
150% time: 83%100% 150% time = 1.5years
MS 97%-100% 100% time: 67%89% 100% time = 2 years
150% time: 9096100% 150% time = 3 years
MNSP RAK 90%-100% 100% time: 409800 100% time = 2 years
150% time: 40% 150% time = 3 years
MS & MALD, |100% 100% time: 80%100% 100% time = 3 years
MPH, or UEPP 150% time: 94%-100% 150% time = 4.5 years
PhD N/A 100% time: 73%- 92% 100% time = 7 years
MS 67%-100% 100% time: 46%80% 100% time = 2 years
DMD 939%-98% 100% time = 92%94% 100% time = 4 years
MD 97% to 99% 150% time: 97% to 99%1 100% time = 4 years
150% time = 6 years
MPH 87%-96% 100% time: 59%83% 100% time = 2 calendar years
150% time: 91%100% 150% time = 3 calendar years
MSHCOM 86%-100% 100% time: 40%67% 100% time = 2.25 calendar years
150% time: 100% 150% time =3.375 calendar years
MSPREP 83%-100% 100% time: 179%57% 100% time = 2.3 calendar years
150% time: 5096100% 150% time = 3.45 calendar years
MSMBS 89%-95% 100% time: 39%59% 100% time = 1.3 to 1.72 calendar years
150% time: 95%100% 150% time = 1.95to 2.58 calendar year$°2
MSCTS 92%95% 150% time: 919100 % 100% time = 1.5 years
150% time =3 years
PhD 67%-100% 150% time: 67%6100% 100% time = 5 years
150% time = 7 years
DVM 96960-97% 100% time: 93%698%6.04 100% time = 4 years
MAPP 100% 100% time: 75%91% 100% time =1 year
MSCBS 100% 100% time: 100% 100% time =4 years
MS-LAM 759%-100%105 100% time: 100% 100% time =4 years
PhD 89%-1009%106 100% time: 100% 100% time =6 years

Table 64 Bulletins and Handbooks
School

Bulletin

The Bulletin
Student Handbook
Student Handbook
Policyand ProcedureHandbook
Student Handbook

Student Handbook

Student Handbook

Student Handbook

Student Handbook

Each school has services and personngbroviding assistance for
those experiencing difficulty. FOIAS&Eundergraduate and graduate
students, ARCprovides tutoring, time management skills training, and
other programs. Students identified as struggling are urged to use
ARC.Tutoring is offered in locations across campus on weekdays,
weekends, and evenings. Tutorwisit classes to explain resources.
Students may evaluate each tutoring session via a confidential online
survey.

Student Services and@oricular Activities

Tufts provides co-curricular prograns, services, and opportunitiesto help students become wellrounded,
independent thinkers and effective leadersStudent services offices(Table 6.5)are committed to advocating
for students, encouraging selgovernance, involvement, responsibility, empowermerand accountability.

9% The lowest graduation rate is in the GMAP mixed residential/distance learning degree because of difficcombining the program
workload with a (near) fultime professonal workoad.

9 First-to secondyear retention rate is not applicable for the ongear MA program.

100 Many students attend on a partime basis and therefore would not yet have been expected to graduate. It is anticipated that by August
2013 (end of RAK contract) the graduation rate will be greater than 90%.

101 Qver 97%go on to internshiptesidency. Flexiility to pursue research concentrations resulted in 18% takirfiye years to complete.

102 The calendar years will vary anmlly until the program has three to fivgears of results to determine actual expected time to degree.

103 Rates calculated using studats who completeYear 2and enroll inYear 3(does not include studens who do not return afterYear 2.

104 A small percentage of students who leave repeat the year and join the next class.

105 Because of the small number of students enrolleane student onextended leave of absence contributed to the 25% variance.

106 Because of the small number of students enrolled in the program, the withdrawalaofe student contributed to the 11% variance.
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http://www.nutrition.tufts.edu/sites/default/files/site_documents/11-12_PolProc.pdf
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http://www.nutrition.tufts.edu/sites/default/files/site_documents/11-12_PolProc.pdf
http://dental.tufts.edu/docs/student_handbook.pdf
http://dental.tufts.edu/docs/student_handbook.pdf
http://dental.tufts.edu/docs/student_handbook.pdf
http://md.tufts.edu/Student-Services/~/media/5502843FCDA24CDE9B7DCEACB8F94C44.pdf
http://publichealth.tufts.edu/Student-Services/~/media/PHPD/PFDs/Student%20Services/phpd_student_handbook.pdf
http://publichealth.tufts.edu/Student-Services/~/media/PHPD/PFDs/Student%20Services/phpd_student_handbook.pdf
http://publichealth.tufts.edu/Student-Services/~/media/PHPD/PFDs/Student%20Services/phpd_student_handbook.pdf
http://sackler.tufts.edu/Student-Life/~/media/Sackler/Documents%20and%20PDFs/Handbook/Handbook%202011-12.pdf
http://sackler.tufts.edu/Student-Life/~/media/Sackler/Documents%20and%20PDFs/Handbook/Handbook%202011-12.pdf
http://sackler.tufts.edu/Student-Life/~/media/Sackler/Documents%20and%20PDFs/Handbook/Handbook%202011-12.pdf

Table 65 Student Sewices Information The services available to studentsare broad, collectively
School | Student Services Web site | # staff providing support for academicand co-curricular activities,
USS OGS 105 FTo7 residential life, social life, physical and mental health, and
WS gl,:? career development. All student services and activities
OSA T9ET departments are staffed by qualified personnel and have
OSA 5FET informative Websites that areeasily accessible (Tablé.5).

Office of Stud_ent Services 10FT Reasonable Accommodations
Student Services 7FT

Student Gateway 2t 1p7 | All schools adhere tol' u f poleiés of assisting students with
disabilities (QEO Americans with Disabilities Act Policy),
provide access to programghat provide support for all qualified students to achieve their academic potential
fairly and equitably and provide reasonable accommodationgn accordance with pplicable federal and state
law. Accommodations for physical andlearning disabilities require an application and appropriate
documentation. The Medford campus ischallenging for students with physical disabilitiesd hilly, with busy
streets and hazardous intersections, winter weather, @many buildings with limited or no accessibiliti8

Student Governance

The Tufts Community UnionTICY Senate,representing undergraduates, consists of 7 elected members from
each class and4 representatives from the Africana, Latino, LGBT, and Asian Americanters. The TCU
Senate allocates funds from student activities feg advocates for undergraduate interests, and lobbies
administration. It is responsible for appointing3 student representatives to the 3 primary trustees committees
and 12 faculty committees deaing with student issues. AS&E graduatestudents are represented by the
Graduate Student CouncilGSJ, composed of an Officers Board and working groups. LikeTCU the GSC
designates representatives to thed trustees committees and several of the faculty committees. The GSC works
on an array of academic, careerand student life issues including researchigport, housing and health care.

Fletcher, Friedman, TUSDM, TUSM, and Sackler studeraséd electedstudent representationwho sit on most
governance and/or standing faculty committeesMost schools have electedstudent councils or senates.
TUSDMdoes not have a council but rather class officers who receigtudent feedback and communicateit to
administration. TCSVMmplemented a Graduate Programs Student Council (GPSC) in fall 2012.

Orientation

All schools provideincoming student orientations; some are mandatory indergraduate GSAS, SOEGP,
Fletcher, Friedman TUSM TUSDM,Sacklen and others optional (TCSVM). Each orientation is designed to
provide the information and resources neesll to be successfulat Tufts. Typical services introduced include
those relating to registration, financial aid, health, counseling, dining, athletics, campus safety, academic
support, library, career services, and student organizations. At most schools, students meet witbgpam
directors and/or assigned academic advisors during orientation. Academic expectations are typically described
during orientation, and at all orientations students are provided with ther s chulletim lorthandbook(see
Table 6.4). In these, gpedations, rights, responsibilities, procedures, and other important information are
codified for easy referenceUndergraduateAS&Eand TUSMalso offer optional preorientation programs.

Four optionalpre-orientation programs take place prior to undergraduaterientation and are designed to allow
students to develop friendships with a small group of classmates, meet uppeass student leaders and
mentors, gain leadership skills, and meet otherwith similar interests. Approximately 60% (70800) of the
incoming class participatesn one of the pre-orientations managed by theundergraduate orientation office.
Program cost is the same for eacHinancial assistance is available and based oa s t u dnancial i f

The mandatorysix-day undergraduateorientation for all incoming students ffrst-yearand transfers) consists of
required and optional educational programs. Programming includes an introduction to pmejor advising
groups; opportunities to explore specialized interests; mandatory programs in diversity, sexual violence
awareness, safety, alcohol education, and mental health awareness; and academic information presented by
the associatedeans. Orientation also includes social and courricular activities

107 Most services for AS&E are shared among undergraduates and grahsa This number includes health and mental health services and
Office of Graduate Studies (OGS}fudent services personnel Academic Support is schodbased for AS&E graduate programs and
therefore this FTEexcludes the Office of Undergraduate Studies attademic Advising (ARC and advising services) and Student Affairs
(Resident Life and Campus Life).
See Standard 8 for Tuftsd plans to address Medford6s accessibility

Standard 6 52


http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://oeo.tufts.edu/downloads/Americans_with_Disabilities_Act_Policy_English.pdf
http://senate.tufts.edu/
https://wikis.uit.tufts.edu/confluence/display/gsc/Home
http://studentservices.tufts.edu/orientation
http://fletcher.tufts.edu/Orientation
http://www.nutrition.tufts.edu/event/orientation
http://md.tufts.edu/Education/OEA-Microsite/OEA-Orientation
http://medicine.tufts.edu/Who-We-Are/Administrative-Offices/Office-of-Multicultural-Affairs/Prematriculation-Summer-Program
http://studentservices.tufts.edu/orientation/preorientation/
http://studentservices.tufts.edu/orientation/
http://uss.tufts.edu/undergradEducation/assocdeans.asp
http://uss.tufts.edu/stuServ/
http://uss.tufts.edu/stuServ/gradservices.asp
http://fletcher.tufts.edu/Students/Student-Resources
http://www.nutrition.tufts.edu/student/student-affairs/
http://dental.tufts.edu/1185977820553/TUSDM-Page-dental2w_1186407770405.html
http://md.tufts.edu/Student-Services/Student-Affairs
http://www.tufts.edu/med/about/studentresources/studentservices/index.html
http://www.tufts.edu/med/about/studentresources/studentservices/index.html
http://www.tufts.edu/med/about/studentresources/studentservices/index.html
http://www.tufts.edu/med/about/studentresources/studentservices/index.html
http://www.tufts.edu/med/about/studentresources/studentservices/index.html
http://www.tufts.edu/med/about/studentresources/studentservices/index.html
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Since 2008, the Offices of Undergraduate Educatiorand Admissionshave worked toidentify freshmenlikely to
need additional support, andestablish mentoring and advisingprograms. Stulents who are the first in the
family to attend college or with a history obvercoming significant obstacles (e.g.trauma, homelessness,
health issues) are matched to the most supportive and experienced prejor adviors and participate in a
programto promote success through support resources, strategic choices, apéer and mentorconnections.

Advising

Advisors assiststudents with personal and academic issues, though the form of the advising varies based on
the school Atwo-phase process servesraryingneeds for undergraduates those who have not yet declared a
major are advised by facultyg¢taff pre-major advisors, and those with declared majors are advised liyat
majord faculty members. Studentsselect fromfive premajor advisingoptions and are advised by a prenajor
advisor until the end of their first (engineering) or second year (liberal arts), when they declare a major.

Fletcher, Friedman,PHPD, and Sacklefaculty advisestudents, often based on similar interestsserving as
s t u d enmtary Support.Advisors inform students of policies and procedures andliscuss courses, learning
objectives, career goals, internshigy research,and cultural and personal adaptationin individual and group
meetings. Friedman PHPD, and TCSVM paitcoming students with advanced studentas additional support.

TUSM TUSDM and TCSVMstudent services staff work with faculty to best support studentd. U S D D854
sponsors a faculty mentoring initiative, intended to facilitate facukstudent interactions, promote academic
achievement, and provide a forum for career gui dance.
students whenever possibleTCSVM asgins students to faculty mentors but does so in groups of five to create
oment or Ay TUSM,pagabust program enhances faculty/student interactipgenerating feedback and
assessment. learning and advising communitieexist to promote mentoring;advisors and OSA members of
the learning communities provide support to students, especially during first and second ygear

Student Privacy

Student handbooks/bulletins (Table 6.4) provide details about student records, rightand privacy practices
under FERPA the disposition of records and contact information to report suspected violations of these
policies. All schools are responsible for the security of applicant data and must ensure that information is
properly stored and transmitted to program facultyPolicies on the security, privacy, and retention of student
records conform to the appropriate éderal requirements and each school and department is responsible for
ensuring that management practices are compliant. While IT organizations have an imaottrole to play in
providing services and technologies that can be used to protect data, offices and departments have the
responsibility for making sure that such tools and services are used effectively within their local contexts. Tufts
disposes of confilential materials in accordance with federalegulations and AACRAO guideliné&®

APPRAISAL

Admissions

All schools meet or exceed their annual admissions targets relative to numbers of students. The schools have
alumni networks that engage prospective students through omm-one discussions and attendance at
recruitment events around the country.

Selectivty and Quality

Table 66 AS&E Undergraduate Admissions Data, Focus on Applicant Qualificafiths

| Year of Graduation | 2011 2012 | 2013 IVl A positive trend in admitting increasingly
qualified applicants has been identified.
AS&Eundergraduate applications increased
and acceptances decreased, allowing
admission of students from the top 5% of
their high school class Verbal GREs average
582 and quantitative GREsaverage 719 for
admitted GSAS doctoral students Verbal
GREs average 585 mad quantitative GREs
average 667 Pr enrolled mastef students.

109 Policies/procedures:DCA Records ManagementIT Backup and Restore Information Security FERPA Poligyand Records Access
110 Source: Tufts University Fact Book.
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Figure 6.1Graduate SOE Admissions Data

Schools maintaired a level d selectivity appropriate to
their mission The number of SOE graduate applicants
has increased over the pasb years by just over 400 (see
Figure 6.1) while the percentage of applicants accepted
has slightly decreased (from 54% to 44%) for the paSt
years and the percentage of accepted students wh
enroll has slightly increased (from 44% to 48%)
Friedman enrollment in the past 3 years has increased
by 33% and the application pool has increased by 66%
maintaining the quality of studens during this growth

S a ¢ k Ibasic sBisnce division programsenroll between
30 and 40 new students each yearout of about 600
applicants. Thosenumbers have remained stable for the

1200

1000

800

600

400

past five years and provide a pool of qualified individuals

‘A e Applicants

e Acceptances

Enrollments

About half the applicants areUS citizens or permanent

200 -
0 ; ; ; ;
» © O N 9
INIPNN] NN
SRS RGNS ™
a broad interest

residents. Whi |l e the pool indicates

acceptedapplicants receiveacceptanceoffers from other biomedical graduate schools. On average, only 50%
of accepted applicants chose to attend, indicating that Sackleris not always first choice. Factors affecting

n

Sack

applicant choice include options for research laboratories, personal needs and preferences relate®ta c k | er 0 s

geographic location, and the perceived prestige dfufts. Working to improve thepercentage of accepted
applicants that matriculate is an important goal. It is also difficult to attract and matriculate wellialified

international students (see section orDiversityd).

Although Tufts attracts welfjualified applicants, it isnot always able to enroll thendue to lack of scholarship,
teaching assistantships, andBostond siigh cost of living. For Fletcher, location isalso a challenge:top

competitor schools are all in NY and DC, where internship opportunities abou@taduate and professional
students are increasingly troubled byundergraduate debt, and the addition of graduate debt is often

overwhelming. Adding to the dilemmathe federal graduate Stafford Lan will no longer be subsidized,

therefore, no subsidized student lans will be available for graduate students. These compounding factors

make it difficult to attract and matriculate qualified students, some who must choodmsed on affordability.

Diversity

Cnsi st ent ceommitnhent Todosteringddiversity on its campuses, schools have identified the need to

increase recruitment and matriculation of underrepresented minoigs.
is roughly 45%, and classes are typically 70% women, 17%#¢fign, and 15% domestic minoritiesIn its

doctoral programs, 12% of applicants are minoiés, and only 5% of students intending to enroll are minority.

GSAS©O

Table 6.7 demonstrates the difficulty of making steady progress towda more diverse student body.

Table 67 AS&E Undergraduate Admissions Data, Diverdiycust12

Year of Graduation 2011

113,114

in an accompanying improvement in the peentages of these populations.

111 NYR: Not Yet Reported

112 Data reflects firsttime, fulltime first-year students. No transfer students are included.

113 Source: IPEDS Enrolimerfiles, 2007-2011.
114 Source: IPEDS Financial Agdirveys, 2007-2011.

115 Source:http://dental.tufts.edu/1258725748440/TUSDM -Pagedental2w_1321625590007.html .
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TUSDMmakes great efforts to assemblea class rich
in experiences and backgrounds. Over 71% of the
class of 2015 matriculated from outside of New
England. TUSDM iamongthe top 10 dental schools
in the US for enroliment of AfricarAmerican/black
and Hispanié¢Latino students. Nearly half of he
incoming class identifies as Asian (45%)and 49% of
the class is femalell> TUSDMstruggles to identify
and recruit black and Hispanic students, and the
surge of applicants fom 2008 to 2012 did not result
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Tufts has worked to improve graduate studentliversity through the Graduate and Professional Student

Admissions Recruitment Committee (GAPSARC), foundad 2004. GAPSARChbrings together school
representativesand develops practicesto admit diverse groups coordinating Tufts representation at national

recruiting events hosing a large number & minorities. GAPSARQas initiated outreach to minorityserving

undergraduate institutions hosting students interesied in attending Tufts. GAPSARRas also develogd
literature about Tuftsd c odeamiapplivetiontfee waiver gdlioy éor applitagts and i
from underserved groups. Tracking impacf GAPSARC efforts &n ongoingpriority.

In AY11-12, 26 of S a c k 1180r asic science division students selfidentified as members of a group
underserved in biomedical sciences as defined by thélH an increase from5 in 1995 and 12 in 2003.116 This
number indicates that efforts to increase diversityincluding a 10-week summer progam for minority
undergraduatesand the PostBaccalaureate Research Education Prograffwhich employs talented minority
graduates as laboratory research assistants and provides opportunities to enrolcioursework), are having an
impact on the student population. Sackler is currently assessing retention and time to graduation in these
groupsand plans to use this information to guide recruiting and suppaservices in the coming years.

TUSM hagsnany programsto increase diversity For examplejt participatesin the HRSAfunded Health Careers
Opportunity Program HCOPR, a federally funded educational program designed to help students from
educationally and economically disadvantaged bkgrounds to advanceinto health and public health careers
At this time, no formalized tracking ofapplicants or admitted students as a result of these recruitment
activities occurs. Significant scholarship support is available to studentsvho are in financial need have
evidenced qualities of active citizenshipr leadership, or have overcome soci@®nomic or personal adversity.

Typically, students come to Fletcher from more than 70 countriebringing great cultural, politica] and
professionaldiversity.However,it is far harder to adieve solid socioeconomic diversity among those students,
especially those from developing countrieszletcheris not in a position to offer more than a handful ahe full
scholarships plus stipends required to make that possibleh& situationis much the same as far as domestic
diversity is concerned: while in 2012, 29% of the US students were minorities, it is veifficult for people from
sociceconomically disadvantaged backgrounds to enroll, given the very high cost. For both foreign and national
students, special fellowships from external sources are the prinveayto bring such people here, but the trend,
whether from private or government saees, has been declining in recent years.

Enrolling classes that meet the AS&E®6s goal s rcialr acade
aid budget that is smallrelative tot he budget s of Tuftsd peer hkidpolicy t uti ons
provides packages of grants, loans, and woskudy to meet the financial need of admitted studentsAthough

the financial aid budget has grown at twice the rate of the overall AS&E budget, it remains insufficient to allow

all undergraduate adnission decisions to be made on @need-blindébasis.

Retention and Graduation
Undergraduate Retention and Graduation

Figure 6.2. AS&E SiXear Graduation Rates by Race (US Citizens G#ly)
In 2006, the dean of Undergraduate Educatiorconvened a Task

10 Force on Retention to examine how to improveetention rates,
a585 identify ways to close the graduation gap between white students
/_,/"‘\ and students of color and develop resources and programs to

0% Bk support low-income and firstgeneration college stucents. Thetask

- Asian force released its report in 2008. Most of its recommendationd

~ Hispanic including hiring a retention coordinator, tutoted study groups in

B0% ——TWhite the sciences, institutional financial support for a healtbareers

Terall advising program for undeepresented students, summer financial

el aid, pre-orientation programfinancial aid, and funds for lowsincome

— students with suspectedbut undiagnosed learning disabilitiesd

1380 13% 2000 2005 were implemented over the next two yeardn addition, two bridge

programs were launchedBESTand BLAST!8

116 Includes students from ethnic and racial groupgrom economically disadvantaged bdgrounds or requiring disability services.
117 Date represents the year students entered (cohort year)
118 See Standard 4 for additional information on the bridge programs.
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In spite of these efforts, sophomore retention andsixyear graduation rates remain slightly lower for
nonmajority students, including students of color; firstgeneration collegegoers; and Pellgrant recipients.
However, the data (Figure 6.2) shows convergence of graduation rates by raoel Tuftdrates fare quite well,
compared to the national average of 65% for private nonprofit itititions.119

Graduate Retention and Graduation

Tufts is committed to retaiing and graduatingstudents at a high rate. Sackler has implemented a policy
change to improve tracking of academic progress and strengthening midlicies specifically impacting time to
degree.For many yearsSackler policy stated that trainees who requirmore than seven years to complete the
PhD must apply for an extension. However, clear guidelines were not in place nor was the policy consistently
followed. In 2007, new measures were put in place that require all students who need an extension to develop
a clear plan of workand timeline required to complete the thesis. Students, advisors, and program directors
are notified and briefed on these policiestaeast one year prior to the need for an extension. Students may be
granted an extension once by filing a plan approved blye thesis advisor, program director, andssociate
dean, but if a second extension is needed, Sacklér&xecutive Council must reeiv the request. This change
and enhanced academic support provided by the process have decreased the number of students remaining
beyond seven years. Between 1998 and 2005, 16 of 219 graduates required eight years or longeicomplete

the PhD From 2005 through 2011, none of the 190 graduates have required eight years.

Friedmands retent i Tableahate higlr far dllupsograms axceptahtaydrid MNSP Lower
graduation r at es a Hime edrollmenttinoadditionuodfditrme endploymant, while working

on a thesis. Once coursework is finished, most students make more rapid progress on the thesis. Based on
this experience, Friedman is modyfng the form of the thesis and method of instruction as the program moves
its residencies to Boston.The TCSVM MAPProgram (a yeaflong program that runs September through
August) culminates in a capstone research project. Many students do not compléeteit research project over

the summer as planned. In the last few years, TCSVM has adjusted the curriculum to engage in the project in
the beginning of the programan action that has resulted in a 35% increase in the otime completion &ate.

A top priority of GSAS is to have significantly higher completion rati@ doctoral programs.n 2011 GSAS used
NR® 2010 Assessment of Research Doctorate Programs to investigate the relationship between completion
and programsize. Data suggest an advantage in terms of completion to beingsanall scale graduate program.

One response to the high cost of attrition in doctoral programs is to put more emphasis on refining selection
criteria. However,this puts undue emphasis on the studentacking dwhat it takes@ taking focus away from
institutional responsibility for leadership and mentoring as students develop skills to become independent
scholars GSAS aspires to achieve distinction idoctoral mentoring TCSVM student feedback has also
indicated that earlier contact with a mentor would be helpful in the context of #ime program completion.

Student Services and@aoricular Activities

Student Information System

Improving the student experience is a hallmarkfi mp |l e me nt i n IS (SISt Besefits directly or
indirectly impacing students include the following: 1) smplified signon process for many students 2)
requesting transcripts easier for students and many alumn8) many schools will offer a seléernice advising
tooltoenhance st wrdoaentime With advieos; 4) access to a feature that helps planstudent
schedules, semesters or yearsn advance and 5) gudents will be able to receive refunds electronically

Beyond these,iSIS allows for customization that will develop as technology and user expectations change.
Academic advising will besupported by a new advising modulthat is integrated with the registration process,
though schools will vary in the extent of their use ofifhimodule 20

Financial Aid

School financial aid offices (FAO)administer all aspects of financial aid programsFAG host information
sessions on financial aig communicate information about awards and eligibilityand provideaid counseling
sessions to individuals. Financial aid packages are available from federal, state, institutional, and private

119 Source: Aud, S., Hussar, W., Johnson, F., Kena, G., Roth, E., Manning, EZhang, J. (2012).The Condition ofducation 2012 (NCES
2012-045). Washington, DCU.S. Department of Education, National Center for Education Statistics. Retriedade 12, 2012, from
http://nces.ed.gov/pubsearch.

120 See Standards 2 and 8 for more informt#on on iSISplanning and implementation.
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sources and can include full tuition scholarship, a stipend to defray living expenses, and an H)&ed health
insurance plan. Sore FAG offer loan forgiveness programs and/or small programs of emergency loa¥s.

All information regarding costs, types of funding, how to apply, a stepstep process of what to expect when
applying for aid, an estimated timelineand frequently asked questions are available online.Briefings are
routinely provided to studentsand information regarding scholarship and other financial aid opportunities is
regularly communicated by email. When offered their financial aid plans, students are provided valbar
information about likely debt levelsand receive further counselings additional borrowing is considered.

Tufts launched a programn 2011t hr ough Ameri can Student ,offesingfideance (A
individualizedonline debt managementtools and phone support regarding loan repayment and loan portfofio
to students, includingthose who graduated with loansn the past three years

While the high cost of a Tufts education is a concern to prospective studentie Tufts Loan Repayment
Assistance Program LRAB is a universitywide program started in April 2008 to help selected graduates
working in public service repay a portion of their annual Tuftscurred educatian loan debt. Believed to be the
first universitywide program of this kind in theUS the purpose of LRAP is to encourage and enable graduates
to pursue careers in public service and redecthe extent to which their debt is a barrier to working in
comparatively lowsalaried jobs in the public and nonprofit sectors. LRAP is financed by tBenidyar Tufts
Microfinance Fundand the Hargens Loan Repayment Assistance Fund. From the 2008 to 2011 award years,
LRAPprovidedalumni with 1,168 awards totaling approximately $1.9 milliori22

The pr o v odffitebhas provided additional support in matriculating the best PhD students. Established in

2004, the Provost Fellowgrogram is intended to recognize and recruit the best incoming doctoral students by
providing a suppl ement al stipend of $5,000 per year fo
of the award is to augment aid pckages so that financial considerationsare not a barrier to pursuing arufts

degree Since the fellowshipds creat i ondoctotallstadergst ogr am has |

Beyond Boundaries Campaign

Student support was a centerpiece of theBeyond Boundariescampaign Universitywide, over $435 million
was contributed on behalf of improving the student experience, including undergraduate scholarships,
graduate fellowships, athletic programs, and other The campaign saw the creation of 28lendowed
scholarships and 354 term scholarships. Anual giving, which grew at 5.3% CAGR, continued to be a vital
source of funding to meet growing demand for financial aid. During the econonaitsis, support for student aid
came to the fore, and alumni, peents, friends, students and other donors rallied impressively to the cause.

Academic and Career Advising

Each school offers advising and career services tailored to studemopulations and school missios. AS&E
students are surveyed regularly about safaction with various academic services and theassociate deans.
Those deans, in particular, haveeceivedhigh rates of satisfactionfrom students.23 I[n 2007 Tufts moved from
aclassd ean model ean model ivwhichpahstudent remains with an assigned dean fbis or her
entire time at Tufts. I n fact, an additional oal phadé
dean and offer specialized support to students in the BLAST prograifhe 2008 implementation of Degree
Audit Reporting system BARS for full graduation requirements, including individual majors, has allowed
students to answer many logistical questions themselves and seek advising for more qualitative conversations
regarding goals and aspirationsA monthly newsletter update andi-annual development workshops (campus
writing resources, counselingand mental health services, etc.) for prénajor A&S advisors were implemented

in 2009. Advisor training was revamped in 2011 to emphasize current student needs.

The Tufts Career CentdiTCC)serving AS&E ndergrads, graduates and alumnand FIl et cher 6s Of fi c
Services offer comprehensive services including career coaching, workshops and seminars, recruiting
programs, internships and fellowship opportunities, site visits to employemetworking with alumni, online

resources, and skilldhased seminars such as job search, interviewing skills, or business etiquette programs.

The major purpose of these is to provide students with a framework for exploring career paths, defining their

career interests, and attaining their career goals. Examples of career services activities in other colleges

include lunchtime conferences and presentations by career specialty interest groups, career workshops, career

121 See Standard 9 for more information about financial aid.
122 1,168 = total number of awards disbursed over the past four years. Some alumni have received awards in multiple years.
123 Source:Senior Surveys (2007201 2).
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specialty fairs, and panel discussionsroclinical specialties. There are several searchable databases for jobs,
internships, and post graduate opportunities including TUSK which provides information for students and

alumni in the medical fields, with categories including listings of preclinicals el ecti ves, 6 cl i ni cal
summer research and employment offerings, and pegtaduate opportunities such as internships, residencies,

and employment and JUMBO JOBS which provides thousands of internships, fellowships, entry level, and
experienced level jobs for AS&E students and alumni.

The Tufts Career Advisory Network (Tufts CAN), a new univewdife networking resource, was launched in

2012 after two years of development. Part of the UA database, this online resource allows students aluinni

from all Tufts colleges to connect with more than 9,
career and graduate school advice, professional contacts, and geographic information. Students and alumni

can network with alumni with similar iterests and experiences, such as active citizenship, entrepreneurship,

athletic programs, and extracurricular activities.

During the last two years, the undergraduatd CChas been on the leading edge in terms of assessing
programs and services and comparing these to student learning outcomes. Incorporating recommendations
from the Council on the Advancement of Standards in Higher Education (CAS)Cpiloted an assessmentand
evaluation process in 2011 focusing on satisfaction ratings and se#ported learning outcomes in the areas

of career counseling services, programs, and events. Results for Year 1 include:

1 98% of students rated the quality of career counselingrecede as oOexcell ent 6 (88%) or
1 Learning outcomes ranged from job search skills to personal growth and development of values, interests,
and career goals.
1 Evaluation of programs and events resulted in a 96% satisfaction rate.
1 Students frequently conmented on improved confidence as a result of attending programs such as
dSophomore Career SeminabdWall Street Crash Courséand dBusiness EtiquetteLunch.6

This assessmenimprovement model has helped shape career services to meéetter the needs of the

millennial generationand increase student satisfaction. TCChas shifted many standard workshops to an

online format and created additional live/iperson skillsbased programming on topics such as networking

skills, professional etiquette, and usig social media in a job searchTo conf i rm -epodedent sd s
learning outcomes, TCCsurveyed employersabout how well Tuftsgraduatesare prepared for the job search as

compared to candidates from other schools. Employers recently gagemparatively high grades to Tufts
students on three criteria: 65% of the 40 employers r a
t hought Tufts students were better prepared for job f
internship experiencessurpassed those of studets from competing institutions.

Fletched #\dmissions andFAOand TCCsurveystudents each yearabout student services. Faculty and staff
consistently receive high marks on surveys for their accessibility.2812, 99% of studentswere satisfied with

staff accessibility and 93% were satisfied witfaculty accessibility.Fletcher is workingo improvethe quality of

TCCsenvices. Satisfaction with career serviceguality increased from 7®@6 h 2010 to 77% in 2012124

Friedmard s  Go8sfstently gets high marks fostudent services on the annual exit interview for graduates
The OSAprides itself on an individual approach to handling problems and sslving them in a timely manner
There has been a significant increasenienroliment over the past four yearsincreasingthe workload for OSA
staff and the need for faculty to provide academic and career guidance. Students have requested more career
and professional advancement offeringsservices integrated with other student services and provided through
OSAand faculty advising, professional development workshops, networking evergad alumni relations.

In 2002 TUSDMntroduced a mentoring programn whichincoming students are giventhe opportunity tojoin a

faculty mentoring group. This program, while still being developed and improved, has begun to make an impact

in studentsd percept i oAYl0ell Denthl Alunmi Survem 62%aot graduatdeposted | n t he
being menbred by a faculty or staff member. Additionally, the survey included several questions regarding

retention and student successand responses demonstrate TUSDB/Asuccess in supporting studentg2>

TUSM provides studenservicesto help diminish stress and positively shape thoverall experience. Th005
LCME Student SelStudy highlighted T U S Mdirengths in academic support, access to counselingand

124 Source: Fletcher Exiting Student Surveys, 2010 and 2012.
125 A copy of the full version of the 201€11 Dental Alumni Survey responses can be found in tigorkroom.
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guidancevia the residency application processln the annual AAMC Questionnair€2011), students repored
extremely high satisfaction with support services provided BfJSM especially ineducational and student
affairs. Deans, senior administrators, and staff are viewed as highly accessible and supportive. Feedback by
the students through the questionnaire consistently places TUSM support services above the national average,
with services encompassing academic, personal, and career counselifigancial aid; and mentoring.

With changes in the student population from largely patime to about 80% fulltime (nonresidential), the
PHPD prograra found that students and alumni required more career guidance to find jobs, internshjEnd
capstone placement sites As a result ofthis rapid growth,the PHPDdetermined morestaff were needed.Two
new positions,director of Career Services and Student Servicesordinator, were recently added.

Sackler tracks job placements for graduategollowing their career trajectories Over 90% ofits graduates are
finding positions directly relatedo their area of study. ler those that graduated5 and 10 years ago, over 85%
remain in the scientific workforce. Nonetheless, students are increasingly interested in training that provides
preparation for a broader spectrum of scienceelated careers that inclule scientific writing, business
development in the biotechnology industrgnd technology licensingSackleris seeking ways taaddress some

of these issueswithout diminishing the quality of science trainingor lengthening time to degree.

In 2007, a survey examining the academic climate at TCSVM was administered to DVM studentsar 2 to
determine their stress level and its causes duringYear 1 Not surprisingly, all students reported that their
academic experience was somewhat stressfulvith 33% finding it extremely stressful. In response, several
changes were made including increasing the availability of seminars on dealing with stress, distributing the
Year 1 anatomy and physiology courses over a greater number of weeks, modifying the advisipstesn,
opening an exercise facility in thenew Agnes Varis Campus Centeaind increasing the evening hours of the
campus mental health advisor. An outdoor athletic field with basketball and tennis courts opened and is well
utilized. These initiatives havdad positive impacts on students undergoma stressful academic program.

Undergraduate PreOrientation and Orientation

Most preparatorymaterials needed by studentsare availablethrough Connections the online gateway to Tufts
through which incoming undergraduatespply for pre-orientation programs, complete housing formsmake
advising choicesget ID photos, take surveysand more While most paper mailings have been eliminated and
students primarily useConnectionsthroughaut the summer, some departmentsstill send individual mailings.
Currently there is not a central system of coordinating ntiags and information tofreshmenand parents.

Students consistently givepre-orientation high ratings. Over 90% are satisfied with their experience. Over 80%
feel their participation inpre-orientation was important to their overall orientation experience. However, more
needs to be done in the areas of safety, securitand risk management. Whe each program has many set
standards, effective policies advisors and student coordinators,more needs to be done tanake sure eachis
operating in the best interest ofTufts while protecting student leaders and student participants. There needs to
be more consistency among programs in the area of administrator advisemearid managementand student
coordinator guidelines,ncluding salaries, work schedules, hiring practices, and position responsibilities.

Each year approximately 50% of the students whdid not participate in pre-orientation report that not
participating had an impact on their generabrientation experience. More needs to be done to gathelata on
why students do not participate irpre-orientation and hownonparticipationimpacts their orientation and first-
year experiences. At the same time, pre-orientation programs currently run at capacityIf future data
demonstratesa need to accommodateadditional students, acapacitybuilding plan must be developed.

In annual surveys approximately5%80% of the incoming class is satisfied with therientation experience.
Social and cecurricular activities are a very strong part aindergraduate orientation. The kick-off event on the
Pr e si davn is @lways one of the most highly rated eventsn the annual orientation survey. Several
special social events are hosted throughout the wegelkand many uppeiclass students arrive early to
participate in various leadership opportunities prior to and duringrientation.

The three administrators coordiating the program have other positions, and this responsibility is added to
their jobs. Given the depth and breadtrand the everincreasing demandsof undergraduateorientation and its
pre-orientation prograns, dedicated staffin the departmentis warranted.

Student Groups and Activities
All schools provide opportunities for students to join anfbrm studentled groups. For undergraduates, the
Office for Campus Lifeprovides support for new and existing organizationsia the Student Organization
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Resource Guide The TUSDM OSA recognizes and sponsors £8dent groups Fletcher supports over 40
groups Friedmartd s OSA r e ¢ o gtudert graupsand effers dwide variety of ceurricular activities.
TUSM and itsstudent council support64 groups and PHPD suppos involvement infour student groups and
extracurricularactivities. TCSVM students can become iaolwed in more than 25 organizations ofits campus.
Their Student Chapter of the AVMA (SCAVMA) serves as

Extensive training is provided for AS&E student employees and leaders through retreatsaameconfeences,
workshops and a required 0Executive Summit Organizations and student leaders are taught fiscal
responsibility through training and collaboration with the€ampus life financial office. An annual oneday
Developing Leaders Conference is offered fetudents emerging ascampus leaders. However, theras little
student commitment to a formalized leadership program and a lack of a common leadership experience due to
overinvolvement, busy schedules, and the variety of opportunities available. Frequent turnover in student
leadership and organizations lead$o ebb and flow ¢ successful clubs and groups.

Undergraduate Fraternities and Sororities

The Office of Fraternity and Sorority Life (OFSL) resideshe AS&EDivision of Student Affairs. There are 13
active fraternities and sororitiesat Tufts, 12 of which have residential houses, with 1,023 student members, or
approximately20% of the undergraduate population. OFSL advises three Greek governing coutitiis provide

a self-governance systemrto promote common policies, purposesand procedures. OFSL plays an active role in
educating members and promoting congruence with the core values of the organizations ahdfts, including
brotherhood/sisterhood, intellectual growth, philanthropyand service OFSL lacked consistent direction
between 2006 and 2011 due to frequent turnover in the position of OFSlirector. The director appointed in
2011 has made progress in showinghe Greek community the benefits ofcreating clear expectations and
strengthening the role of the councils. The fraternities and sororities are involved in charitable and community
service projects, and members maintain a high overall level of academic performance.

The opportunity to reside together in a fraternity or sorority hougea central part of theGreekexperience and
supported by Tufts policy, allowing sophomores to fulfill their living requirements irthese houses and have
oversight over all of the houses. However, younger members fill a disproportionate number of the housing
spots, and the ideal mixture of ages is not attained. Additionally, the behavior of members who live in privately
owned houses and itsmpact on their relationship withTufts and the surrounding community is a challenge.
Currently, the overall level of education being provided to the fraternity and sorority community is adequate but
could be improved. Similarly, the actions of some ofdtorganizations have strayed from their professed values
and need to beredirected. Organizations that violate policies and procedures are held accountable by a Peer
Fraternity/Sorority Judicial Board, the AS&E O#imf Judicial Affairs, and OFSLThe peer judicial board is
valuable when it serves as a mechanism for peers to hold each other accountghiiewever in recent years it
has been infrequently utilized and its beneftunrealized. If applied more frequently and consistentlyclear and
specific sarctions by the OFSL andudicial affairs office would be more effectivein addressing these
challenges.

Codes of Conduct and Grievance Procedures

The UniversityCode of Conducarticulates the rights and responsibilities of all Tufts communitpembersand

is augmented by several other policieszgardingacademic integrity sexual misconductresponsible use of the
electronic resouces of the community alcohol and other drugs and threatening behavior Some schools have
elaborated on this code to provide additional expectations (i,ein the context of working with patients).
Consequences for infractions have been codified and each school has published policies and procedures for
addressing these violations. The university codeas established three years ago by the faculties in response
to concerrs that individual faculty members or academic departments responded very differentty these
situations. Tufts also adopted the use of an antplagiarism program Turnltin.corm). Therewas an initial spike
in the number of reported cases shortly afteits implementation, however, the number has leveled off at a
lower rate of infractions than before the use of the program. About 158&S faculty members now require
student assignments and exams to be submitted routinely through the program.

The handling of sexual misconduct on campus has undergone significant change. Three years ago, spurred by
concerns abouthow sexual assault cases werdandled in AS&E (i.e., like other alleged infractisiof the code,
including a hear i ngtoface tooforgationsamddsect plesionsg oftHe pacties by one
another), the Sexual Misconduct Adjudication Policy for AS&&s adopted following atask force review of best
practices being used by peer institutionsThe new process utilizes a natral fact finder and eliminatesmany
aspects of the previous model that were criticized as being hostile and unfairvictims of sexual assault.
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Alcohol and substance abuse continues to be a concerin AY9-10, following several years ofncreasing
problems due to dangerous use of alcohabn the Medfordcampus and at offcampus events, AS&E dean of
OSAcreated a student, faculty, and staff Task Force on Alcohol and Substance Use on Campustasieforce
was charged withdeveloping an intervention strategy that would address alcohol use at campus events, the
role of alcohol in campus programming, alcohand other drug education, and the campus alcohol policin
spring 2010, the task force, in conjunction with a resolution from the TCU Senate, made recommendations for
a modification to the campusalcohol policy that would focus on encouraging students to call for medical
assistance (TEMS) for friends who needed assistance and seek the services of the Tufts Alcohol Educator.
The policy is enforced by residential staff, Tufts University Police, and other university officials and is part of the
AS&EStudent Handbook.Student welfare and safetyis central to T u f gol&iés on alohol and other drugs.
Although community members must adhere to federal and state law regarding substance use, #heohol
policy focuses more attention on dangerous drinking, evéhose that donot violate Commonwealthlaws.

New regulations from the UPepartment of Educationand decisions hyits Office for Civil Rights (OCR) have

created ambiguity regarding howo respond to students with mental health problems, with some pundits
suggesting that schools may remove students from the campus only whenyheose a danger to others, but

that those students who are at elevated risk of suicide or other forms of séirm must be considered to have

a disability that hé@as Stoh ban diacctemmoetateidon of the |
depression and suicide on the community. Tufts is engaged in active conversation with consultants and peer

institutions about how best to proceed in this complex balance. At the advice of legal counsel, Tufts will provide

a therapeutic environment that can safely angrrudently include students who pose a threat of selfarm, but

will also take the necessarysteps to ameliorate or negate the deleterious consegnces of selfharm to others.

Health Services and Insurance

The Commonwealth and Tufts require health insura@coverage for students enrolled in a threquarter to fulk
time program. Students may enroll in the insurance plan offered by Tufts or maintain private coverage as long
as it meets or exceeds the minimum state requirements. The health insurance plan idyoavailable to fult and
part-time matriculated students and their eligible dependent(s). Coverage includes primary and emergency
care, major medical coverage, a prescription plan, eye care, mental health benefitsd many other services.

Tufts University Health Service is a medical practice serving the acute and chronic medical needs of
undergraduate and graduate students on the Medford campus. Students access thealth service for a range

of needs, i ncluding gen etawlimedcine &lergy injedtidns and avtbopegliodare. he al t
The service model focuses on treatmentand health promotion and prevention through education and
awareness. Student input and feedbaclks core to its mission. Over 9% d 2012 graduates reported wsing the

service during theirtime at Tufts and approximately 796 of those were satisfied with the services providée?

Unlike the Medford campus, the Boston campus does not have its own health centeather, students are

enrolled inaninsuranceplanad may choose t heir pr ovThedStudentfAdvieony andh e pl an
Health Administration $AHA office on the Boston campus oversees the student health and disability

insurance plans, collects and maintains immunization documentation, and provides sht@tm counseling and

referrals for longterm therapy or psychiatric evaluation.Tufts Medical Ceter provides immunizations;

students may seek emergency care at any of the affiliated hospitaldere they are based for their clerkships.

SAHA also service3CSVMn Grafton wherethe counseling office provides students with listings of nearly 40

area therapists, as well as contact information for several mental health and cridistlines. Also available is a

ma s t 4eveb reental health counselor and a psychiatrist. In addition, the counseling program provides
relaxation,yoga, study skills, ad stress management workshops.

Academic Resource Center

In accordance with itsmission statement the ARCprovides extensive academic support services for AS&E
students, including tutoring, time management skills developmentpublic speaking, writing, and academic
accommodations for students with disabilitiesStudents are informed of these services beforenatriculation,
during orientation, and frequently throughout the year. Studenidentified as struggling are strongly urged to
use these resources. Beyond the constant evaluation of individual tutors, student satisfaction with the ARC and
Disability Services is included in theophomoresurvey andsenior survey, and satisfaction isconsistently high.

126 Source: 2011 senior survey.
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AS&Egraduate students may consult graduatéevel tutors for writing, public speaking, and time management.

ARC al so sponsors two 0di sser t adteistadentsveach year.rFigtchbrdvaat camp s
peer tutoring writing program. The acdemic services provided reflectstudentsd needs in various degree

programs; however, the Bostowampus should consider creating a shared writing resource that can support

nonnative Englishspeakers as they writdor coursework and piblication.

Athletics

Athletic facilities on the Medford campus are available to all students by showing a valid TuftsADathletics

and recreational programs operate under the core values and operating principles of the New England Small
College Athletic Conference (NESCAC). It isNESCAC core valug h at itutionsnshduld provide a
comprehensive athletic program available to the entire student body, not just varsity athletes, and which
emphasizes participation and the educational values of athletigs | t is a NESCAC operatir
0i nt er cahlelicepgicy atteach institution reflects the primacy of our academic missidrrhis mission

for undergraduate athleticsis satisfied througha large variety of athitics and recreational programs:30
varsity sports(900 participants), club sports(500 participants),intramural sports (1,050 participants), physical
education and activity classes (3400 participants), and theFIT preorientation program(150 participants). The
unique programs serving stdents, staff, and faculty are:the Personalized Performance Progranil,300
individual training sessions offered)Pr esi dent 6 s Ma Team larm ArekGch Talloites Grapuate
students on the Medford and Boston campuses are active participants in intramural programs and are
frequent users of Tuft® athletic and personal fitness facilities. Grduate schools offer no formal sports
programs, but do sponsor studeninitiated recreational sports teams.

Athletics funding is modest for such a wide array of offeringsequiring efficient management ofresources.

With current staffing, facilities and ludgets, it is difficult to meet the needs and evemcreasing expectations of

students. Facilities have been significantly upgraded over the last 20 years with the additions of Bello Field, the

Gantcher Center, and the Shoemaker Boathouse. The most recent improvements ares tBousens Gym

upgrade of 2010-11 and the construction of theSteve Tisch Fitnessand Athletics Center, which opened in
September2012. These projects have been crucial to supportingkesting programs and allowing more access.

The most urgent unmet facility needs areraappropriately-sized quality pool for recreational and competition

use, regulationsize squash courses, andTitle IX regulationgompliant locker rooms. Providing varsitynd
recreational athletics at the | evel and quality of Tu
salaries. Attaining these goals is dependent on increased bugtg and successful fundraising.

All Boston campus studentamay use the newTauber Fitness Centera 2,500 sq. ft. exercise facilityin the
Sackler Center with aerobic and strengttraining equipment, an exercise studio, and locker rooms and
showers. A rangeof classes, such as yoga and aerobics, are offered at the center. The Posner dormitory also
contains a fithess room with exercise equipment, free weights, and a show&n supplement greater fitness
needs, membership to the Wang YMCA is subsidized, andidgnts can take advantage of an array of
amenities, including a pool, basketball courtsa large number of classesand awider variety of equipment.

Facilities for Student Activities and Residential Life

The management ofundergraduate student housingd o e s not foll ow a, dididing the cent el
responsibilitiesbetween AS&Eand T u f cergrdél departments, most notably FacilitieServices As a result, the

residential life office does not make decisions about dorm improvements, capital repairs,na renovations

which have lagged during the last decade despite a new 12@d dorm. Mostdorms are in need of capital
improvements, and housingannually receives the lowest satisfaction rate of all campus serviceshe numbers

of empty beds willlikely increase as more juniors and seiors opt for offcampus housing challengingthe
undergraduate andgraduate students deansd g o a | of generating enthusiasm in
support of a living and learning environment. A more coordinated appch to the management ofresidential

life and facilitiescouldpr ovi de f or ,soa ballcan be taken affine for a year, allowing sufficient

time to do the extensive type brehab that will support themediving and living/learning environments.

The Mayer Campus Centeis a 22,000 sq. ft. facility on the Medford campus. Open 118 hours peweek for
students to meet, eat, study, and socialize, it preides meeting and conferenceooms, student organization
offices and mailboxes, the bookstore, and dining options. The space is continuously upgraded, yet despite
recent renovations, few opportunities exist to expand service due to lack of space and-olatlate facilities.
There is no large multipurpose spacein the campus center for student programs. In order to partially
compensate,a church was purchased by uftsin 2007 and renovated asa multipurpose function space.
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Coming to the Boston area can be intimidating for many student¢ho often do not have the means to make
the trip to find housing. Tufts offers owampus graduate housing to only 5% of the fdlme graduate
population and does not offer ocampus graduatefamily housing but does offer housing referral services to
make the transition easier. It is highly unlikely that Tufts will add housing space in Boston; the market is
volatile and Tufts feels strongly that its resources are better invested in researchdilities and learning spaces.

TUSDM recently added a fivetory expansion to its buildingproviding a state-of-the-art suite for the OSA and
Academic Affairs.Three years ago, TUSM completed renovations thie Sackler Centera 133,787 sq. ft.
facility that serves asits primary teaching spaceand contains learning communities for studentsThe Sackler
Cente® social spaces andibrary/l serve as the student center forthe Boston campus. The new Clinical Skills
and Simulation Center CSSQ is a recently renovated 9,000sq. ft. training facility used for clinical skills
training in interviewing, communication, physical diagnosis, team work, and medicalqedures.

It should be noted that the Bostorcampus is very compact, and all of the Bostdpased schools are facing
similar needs in regards to a shortage of classroom and study spadeiftsis completing an audit to determine
space utilization, with one gal of identifying space that can be converted to additional classroonig?

PROJECTION

Admissions

Tufts schools will take actions to increase the diversity of the student body while maintaining a highly qualified

applicant pool. This will likelybe done by increasing the total applicant pools, but it will also involve targeted

action. With guidance fromthgogr e si dent 6 s Counci | on Diversity, school s
to strengthen their recruitment effortsrelating to increaseddiversity of applicant pools and matriculating

students. Plans will include the development and implementation of a system to track the success of specific
recruitment activities, as well as a system to track these students and their progress through gregrams.

The challenge of continual recruitment of diverse populations will remain a priority for PHPD Admissidifih
the help of OIREthe TCSVM DVM Admission @mittee initiated a new survey of nonenrolling studentin
summer 2012. The surveywas mailed to applicants accepted into the DVM program but who eleed to go
elsewhere.The dhta is currently beinganalyzed by the Admissions Committee and shared with administration.
Additional changes to be consideredover the coming year include use of the Edational Testing Service
Personal Potential Index to replace letters of recommendation currently usedie admission process.

Tufts believesthat it offers a great product worth its cost, but nonetheless more funds for scholarships and
financial aid must be raised. This has been a development priority for the past decade, and, with the
development of a new strategic plan, willkely continueto be the case.

Retention and Graduation

Although retention and degree completion metrics are close to 90%undergraduate programs, ensuring that
students receive the services and supportto reach their goals is a priority. Retention of minority studesis
lower than of those from other backgrounds and time to degree is longer fothem as well. Understanding the
contributoryfactors in these differencesand finding approaches to addresshem is a priority

The graduate and professional programs have identified that mentoring is an effective means of increasing
retention and graduation rates. In 2011 GSAS pioneered two foundational workshops on faculty mentoring of
doctoral students. The participants were a ix of junior and senior faculty whaole-played simulations and
case studies in eight topics ranging from dealing with a student in crisis to mentoring styles. GSAS is planning
to introduce additional workshops that correspond to developmertphases of datoral research.

TUSDM recognizes that providing students with opportunities to create personal connections with faculty is an
important measure of successlt is committed to expandhg its mentoring programby increasing participation
rates, typically heering around 50%,by incorporating information about the program into materials provided to
admitted students, thereby raising awareness of the program and giving students a chance to sign up prior to
arriving on campus.

Sackler has noted an increase istudents who experience at least one period of academic difficulignd this
trend appears to be linked to increased attrition during the first and second year. While continuing to study the
data, Sackler also plans to mine the data in admissions files tetermine if predictors alerting faculty to

127 See Standard 8 for more information regarding facilitieend plans for renovations and new space for students.
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students likely to have difficulty performing at the graduate level can be identified. Because of relatively small
enrollment, Sackler plans to extend this study beyond standard metrics such as undergraduate @Ré\ GRE
test scores andto include an assessment of prior research experience, gaps in academic performance, and
problems that may be evident in letters of recommendation. The study is planned to begin in AY32nd will
assess trainees who completed theidegrees in the past five years. The results will be shared with the
Executive Council andaculty, as well as admissions.

TCSVMés DVM program is expanding its mentoring program
meetings between mentors ad first-year student groups. TCSVM will assess the success of these changes

through a student survey. Plans over the next two yeaiaclude identifying project mentors and paiing them

with students earlier in their program to further increasthe ontime completion rate.

Student Services and@uaoricular Activities

Student Information System

Transparency in degree requirements and progress can be aided by better record systems that contain all of
the indicators needed to monitorstudent progress. Tufts isimplementing iSISto better manage and retain
student data, and enthusiasm is high for new and better defined processes twack student progression
through programs This project started in July 2015nd will be implemented in phaseshroughfall 2013.

Financial Aid

Student borrowing and subsequent debt loads remain a serious concern. Tufts is launching a univevgidte
program in conjunction withASAto provide variousdebt management services to students. These services are
being offered even though the most recentdderal Cohort Default Rate for Tufts graduates was 1.1% versus
the national average of 8.8%. This very low default rate is an indicatidrat Tufts financial aid awardsand
packaging policies allow students to graduat&ith manageable debt levels.

In the graduate and professional schools, stipends, health insurance, and fees are supporteddneral grants
and institutional funds. At the undergraduate level, Tufts wants to move ttneedblindé admissions and
increase its financial aid budgets. Although Tufts has benefitted from an increase in federal and nonfederal
research dollars, it is working to identify new revenue sourcesitwreasefinancial support for students.

Academic and Career Advising

The Division ofUndergraduate and Graduate Services (DUGS)gathering feedback from department chairs

and advisors to craft targeted evaluative measures. Training is now required for all new A&Snhpa@r
advisors and plans are underway to incorporate campus partneraish as the Intercultural and Social Identity
Program. A reassessmednof the current advising modelis planned for AY12-13, with a focus on studentsd
experience taking a course with their advisoBystemic adjustments should commence in summer 2013t is

also anticipated that iSISwill have a positive impact on consistency and accuracy in academic advisiigth

OGS now part of DUGS, the TCC will provide a more integrated service model that will allow for increased
servicesfor graduate students.

Fletcherhas been developing improved systems for monitoring the demands of the job market and providing
adequate responses to these in order to maintain quality, relevance, and market positidgtetcher began
piloting this systemin AY1112, continuing in AY12-13, and it will be a coe project in the years to come.

UndergraduateFirstYear Experience

AS&E is in the process of moving to a novel Fiddtear ExperienceProgram (FYEwith a core mission of
increasing student engagement, creating a seamless transition intoollege curricular and co-curricular
experiences and enhancingundergraduateeducational achievement. FYE will be a campugde, collaborative
effort to give students tlke resources and supporineeded to attain these goals with particular emphasis on
encouraging connections betweeracademic and cecurricular acculturation. Student survey data, student
focus groups reports, and conversations with faculty and stdffive made it clear that the current approach to
orientation is inadequate. Current orientation provides information on important services and programs but
does not promote student engagement with them. Aspects of FYE will begin in fall 2012.

The program will beginwith a preorientation, and the orientation phase will continue through the first six
weeks of the academic year. Orientatiofeaders, primarily tasked with seeing to new studenisnitial social
adjustment, will also be charged with continuing to assighem to identify and accessTufts resources
throughout the year. Continuedrientation group meetings will be encouraged.

Standard 6 64






